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Foreword

Deusto Social Lab has been launched to meet the chal-
lenges posed by society in the 21st century. Providing 
people with the lifelong support they need so that they 
can be active agents of transformation is at the heart and 
core of what we do at the University.

This approach involves promoting the development of 
the person as an agent of change and transformation 
throughout life, and goes hand in hand with a process of 
ongoing training and learning. It also considers that the 
desired transformation must have a purpose: we want 
people to be agents of change at the service of well-be-
ing, we want our society to be characterised by inclusive 
and sustainable well-being, in which people play a lead-
ing role.

Similarly, we recognise that knowledge does not only re-
side in the university. It is therefore essential to generate 
an ecosystem for open learning, which links the various 
areas of knowledge to economic and social actors. In this 
ecosystem, the relationship model must be based on co-
operation, recognising that the worlds of business, gov-
ernment and any type of social organisation must work 
together to face the challenges that exist within the new 
context.

Through the Deusto Social Lab Reports, we seek to trans-
fer and share with our entire ecosystem the results of se-
lected projects, initiatives and studies conducted in order 
to contribute to addressing the new challenges faced in 
our society.

Víctor Urcelay Yarza 
Pro-Vice-Chancellor for Entrepreneurship and Business  

Relations and Head of the Deusto Social Lab Initiative

Deusto Social Lab aspires to build a space for cooperative 
learning that fosters the co-generation of knowledge at 
the service of progress, while transforming the day-to-
day work that we do. This learning space is committed to 
stimulus, discussion, reflection, action, recognition and 
dissemination, which need to be constantly developed to 
ensure sustained and sustainable learning processes over 
time. Processes that are useful and bring recognised value 
to society in terms of social impact.

In this context, these Reports are intended to be a sound 
instrument not only for dissemination, but also for stimu-
lating and provoking a type of discussion that leads to 
reflection, action and the recognition of what we do, 
turning the process into a creative spiral that unfolds over 
time.

Stimulation is important in triggering any learning pro-
cess and achieving cooperation in working at the service 
of an envisaged common future. An envisaged common 
future that serves to stimulate us; that lead us to share by 
engaging dialogue and conversation; and that demands 
individual and collective reflection and challenges us to 
take cooperative action. An action that needs to be eval-
uated and recognised as part of the construction of the 
common embodied narrative in every learning process. 
This is aimed at disseminating and socialising shared 
learning, which is the best way to stimulate a new stage 
of knowledge generation through learning. It involves 
working hand in hand with people, who are always at the 
core of the process.

José Luis Larrea Jiménez de Vicuña 
Chairman of the Advisory Board of Deusto Social Lab
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1.  Introduction

The University of Deusto has met one of the commit-
ments identified in its strategic plan Deusto 2022 by en-
gaging in a line of work started in 2019 aimed at provid-
ing a model to comprehensively understand, analyse and 
assess its social impact. Strategic line 18 (L18) of the 2022 
Deusto strategic plan, entitled ‘Assessing the University’s 
social impact and its contribution to sustainable develop-
ment’, specifically addressed this issue and resulted in the 
two reports that precede this one:

	· ‘The social impact of the University of Deusto. An en-
trepreneurship-based overview’, which covered 2019 
and was the outcome of the first year of work on L18 
(Deusto Social Lab Report number 3).

This document was an initial overview of the University 
of Deusto’s social impact model and was based on a 
process of internal and external co-generation that 
was subsequently applied to the specific activities that 
the university conducted in the field of entrepreneur-
ship. An action-research standpoint was used to devel-
op a theoretical-conceptual framework of the social 
impact model. This was later specifically applied to the 
activities promoted by the UD in the area of innovation 
and entrepreneurship during the 2015-2018 period. 

As described in this 2019 Report, the impact of the 
University of Deusto has been inherently related to its 
essence, the fulfilment of its mission through its uni-
versity project. The impact is made by the individuals 
whom the University supports in their educational 
journeys, through the knowledge it generates in part-
nership with other stakeholders, and as a result of De-
usto’s commitment to society. All these impacts con-
verge at a single, fundamental point: people. People 
who form a relationship with the University of Deusto 
may do so at different times in their lives, and are 
guided by different motivations to transform them-
selves in order to likewise transform their environ-
ment. They take on an active, conscious, critical and 
committed role in society. In the words of Pedro Ar-
rupe (Superior General of the Society of Jesus, SJ), they 
become ‘people for others’ (Kolvenbach, 2001). The 
report goes further in voicing the specific transforma-
tions to which the UD aspires in the field of entrepre-
neurship and proposes a battery of impact indicators 
throughout the transformation process, which have 
been (partly) measured.

The University is also an agent that is in turn trans-
formed as a result of its multiple relationships. There-

fore, it has an impact in two directions: as people are 
transformed, so is the institution itself transformed. 
The University is an active social agent that aims to 
make a contribution by finding answers to the social 
challenges that arise. It does so directly, by using its 
capabilities, and, above all, by also making these avail-
able to people.

In short, the work carried out in the first phase made it 
possible to confirm the validity of the proposed model 
and to obtain the first social impact indicators applied 
to a specific area. Since then, work has continued on 
its deployment in the area of entrepreneurship by sys-
tematising processes and tools, while also sharing and 
disseminating the results to society.

	· ‘The social impact of the University of Deusto. An 
overview focused on learning processes‘, 2020, was a 
result of the deployment of the second phase of work 
and a continuation of the study performed during the 
previous year (Deusto Social Lab Report number 4).

This second phase took place in 2020. It further ex-
pounded on the global concept, moving forward by 
reflecting on the so-called first mission of the universi-
ty, the learning processes. What is important for our 
purposes is that learning takes place in a variety of 
settings (not only in the university, but also within the 
family environment, in the community, and in the 
world of work) and requires different stakeholders to 
be involved (in addition to the university, the organisa-
tions and companies that work in partnership with it in 
the learning processes, for example). This analysis was 
therefore approached with humility, since the people 
who come to the University of Deusto with the objec-
tive of learning (whether through undergraduate, 
postgraduate, doctoral or lifelong learning pro-
grammes) also do so in those other spheres in which 
formal, non-formal or informal learning takes place as 
well. Taking into account the scope and complexity of 
the subject in question, this report conceptually struc-
tured the social impact model derived from the learn-
ing processes and took a step forward by reaching out 
to one of the main stakeholders (companies and or-
ganisations that host trainees and graduates). 

The study confirmed that the logic of the conceptual 
model of social impact proposed in the first phase was 
fully applicable to the learning processes: the UD sup-
ports people in their learning processes by placing the 
all-round education of the person at the centre of the 
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university project (i.e. seeking to shape students into 
people who are educated, competent, just and 
hope-inducing professionals). The UD encourages 
people to acquire knowledge (as a result of these 
learning processes) that is manifested as competen-
cies, both transversal (necessary for and common to all 
programmes of study) and specific (tailored to each 
profession). The acquisition and development of these 
competencies is thus a process of personal transfor-
mation. This logic leads us to see competencies as 
those transformations to which the UD aspires, which 
are conveyed through people, the real agents of social 
transformation. These will thus be people’s transfor-
mation processes in this impact model; as in the previ-
ous case, a battery of impact indicators was proposed 
for them, which, in this case, were applied to one of 
the most important UD stakeholders: the companies 
and organisations that offer our students internships 
and/or employ our graduates.

This work showed that the values of the individual, 
how they work and how they behave are increasingly 
important. Companies and organisations demand 
people with a specific attitude and motivation, who 
have the ability to adapt to the changes that society 
requires. Thus, those who have more transversal com-
petencies will be more likely to find and keep a job 
because of their ability to provide added value to their 
company; but, above all, they will become more em-
ployable. In this sense, UD people are highly prized for 
these transversal competencies, which the UD contin-
ues to reinforce and boost through new projects and 
proposals for the future. 

This report concerns the work carried out throughout 
2021. Its focus continues to be the UD’s learning process-
es social impact, with specific emphasis on the most sig-
nificant group for the University, which is its raison d’être: 
students, the people who trust the UD to support their 
learning processes. 

As was the case in the previous phases, the work process 
maintained and observed the basic premises established 
at the beginning of this strategic project, which are as 
follows: 

	· The project has been conceived and conducted using 
an action-research or transformative research ap-
proach, so that the conceptual model can be validated 
and corrected if necessary. It also generates joint 
learning among the different project participants, 
which promotes the co-generation of knowledge. 

	· The research project was therefore structured as a 
space to generate knowledge to be shared with insti-
tutional, economic and social stakeholders. Being able 
to Identify and involve them at the right time is thus 
important to ensure a successful process. 

	· The project used different combined quantitative and 
qualitative methodologies, which were applied using 
different existing methodologies and models on social 
impact. The most appropriate for each case have been 
selected and proposed.

	· The research project did not seek to merely derive val-
ue from its assessment, nor did it seek to monetise all 
contributions. 

In addition, this third Report furthers our understanding 
of the social challenges we face, particularly regarding 
how they affect institutions such as ours, and does so 
specifically from the perspective of how learning process-
es can make a contribution. In this context, an increasing-
ly clear and shared understanding has emerged to the 
effect that education has an enormous potential to pro-
vide people with the necessary tools to face these chal-
lenges and contribute to greater (not only individual but 
also collective) well-being. This can be effected by identi-
fying the levers of change that can be pulled to meet the 
needs of the volatile, uncertain, complex and ambiguous 
(VUCA) environment in which we operate. 

All these issues are discussed in detail in this report, which 
is structured into four chapters and ten sections.

CHAPTER ONE

This consists of a single section aimed at specifically con-
textualising the scope of the work carried out in the third 
phase. It focuses on the learning processes at the Univer-
sity of Deusto and their assessment by one of the main 
stakeholders: students.

1.	 Introduction

CHAPTER TWO: LEARNING PROCESSES.

This chapter summarises the main reflections and conclu-
sions on how the learning processes are conceptualised, 
which were covered at great length during the previous 
phase of the project. They identified the university as one 
of the leading agents (since its mission and core purpose 
is centred on supporting people in their learning process-
es). It also draws on a series of global trends that have a 
significant impact on our society to highlight those with 
the greatest impact on the University, identifying the 
challenges to which we must rise in an increasingly imme-
diate future.

2.	� The relationship between learning and knowledge. An 
in-depth study of both concepts 

Traditionally, the process of knowledge production has 
been located in academia, which is why this section 
reflects on both knowledge and learning. We note that 
there are different conceptual approaches to both no-
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tions, and identify two models as the most relevant for 
our purposes: the model by Gibbons et al. (1994), 
called Mode 2 of knowledge production, and the mod-
el by Kolb (1984), regarding experiential learning. 

3.	 The role of the University in learning processes

The University is a social agent with a major role in 
social transformation. It carries out its mission to con-
tribute to and improve social well-being through its 
triple function of teaching, conducting research and 
transferring the knowledge generated. Its current, 
more global mission is a consequence of the Universi-
ty’s continuous adaptation to the social challenges 
and the context in which it operates. In the field of 
teaching, focusing on the employability of students, 
this is centred on providing students with the knowl-
edge and skills to excel professionally. This endeavour 
is conducted with a view to educating active, respon-
sible citizens, endowing them with the competencies 
and values that will enable them to meet the vast chal-
lenges of a society that aspires to achieve inclusion, 
justice and sustainability. In this process, the University 
takes on the role of facilitator and it evolves in re-
sponse to various educational gaps in order to adapt 
to the necessary changes in the teaching-learning pro-
cesses, concerning what, how, and when to teach and 
learn. 

4.	 Trends and levers of change

Among the numerous macro trends shaping glo-
balised societies and economies, we will focus on 
those that have a specific impact on university teach-
ing. In particular, we will examine how the competen-
cies learners need to develop and acquire throughout 
their lives—as both professionals and citizens—are 
evolving, along with the learning processes them-
selves. This shift is driven by two main factors: the 
VUCA environment, marked by rapid change, uncer-
tainty and complexity, and the unstoppable digitalisa-
tion of businesses, institutions and society at large. In 
the realm of employability, these trends are reshaping 
the professional profiles and skills demanded by com-
panies. To meet these demands, individuals must cul-
tivate a personal capacity for lifelong learning, along-
side a positive attitude, resilience and adaptability.	

5.	 Challenges for the University

The above scenario also creates challenges for the Uni-
versity. These include the development of new pro-
grammes and the adaptation of existing ones to meet 
the new requirements for employability in terms of 
professional profiles and competencies. Moreover, 
teaching-learning models, formats and methodologies 
are having to adapt to a user profile that is more digi-
tal, broader and more dispersed, where there is a need 

for ongoing lifelong learning. Thus, face-to-face for-
mats are evolving towards hybrid and digital ones, 
while at the same time teaching innovations are being 
incorporated into processes, giving rise to new learn-
ing environments for which adequate digital training 
of teaching staff is required. Furthermore, the nature 
of current knowledge management processes chal-
lenges the university to enhance collaboration with 
other educational, business and social institutions. 

CHAPTER THREE: LEARNING AND IMPACT ON THE UD. 
OUR OWN MODELS

Based on the impact model developed and applied in pre-
vious phases, this chapter includes the UD’s initiatives 
both with regard to its own teaching-learning model and 
to the one specifically related to the UD’s impact on soci-
ety through the aforementioned learning processes. 

6.	 The UD’s learning model

The University of Deusto’s hallmark project relies on 
the Ignatian tradition, on the basis of a specific peda-
gogy which has been called the ‘Ledesma-Kolvenbach 
university paradigm’ in the field of higher education. 
This is the foundation of the UD’s Project and the UD’s 
Education Model (known by its Spanish acronym as 
‘MFUD’). One the main elements of its pedagogical 
framework is that it focuses on the individual, and that 
it promotes an all-round, autonomous and supported 
education. The innovative nature of teaching is reflect-
ed in the methodologies used in the teaching-learning 
processes, the impetus given to dual and online mod-
els, and the new degrees offered to the market. This 
chapter provides a summary of all these elements.

7.	� The social impact of the University of Deusto through 
its learning processes

This section describes the ad hoc model designed to 
investigate and measure the impact of the UD’s learn-
ing processes. It is based on the fact that learning pro-
cess outcomes are measured in terms of competen-
cies, which are defined as a combination of knowledge, 
skills, attitudes and values that enable individuals’ per-
sonal and professional development. These competen-
cies therefore reflect the transformations which the 
UD aspires to achieve in its learning processes. Analys-
ing them will make it possible to discover the scope of 
the transformation, and thus the impact generated.

The focus of the analysis is on the degree course, as 
was the case in the previous Deusto Social Lab Report 
(2021), which analysed learning processes from the 
perspective of companies. However, this approach 
should be equally valid for all learning processes, such 
as postgraduate, doctoral, further education, dual and 
extra-curricular education.
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CHAPTER FOUR: THE APPLICATION OF THE MODEL. DIS-
COVERING OUR IMPACT

This chapter includes both the specific measurement of a 
part of the proposed impact model for learning process-
es, as well as identifying areas of work to be further de-
veloped in order to broaden and extend the application 
of the model in the coming months. 

8.	� The context in which we operate: Focus on the Basque 
Country

Given that context is an essential and necessary ele-
ment in the social impact model designed, this sec-
tion analyses the specific context that affects the UD 
and specifically, those variables that are most rele-
vant to learning processes.

9.	 Impact of the UD’s activities on learning processes

This section covers the partial application of the model 
regarding the UD’s learning processes over the last 
three years. The information necessary for identifying 
the impact was collected from both internal sources 
and by conducting fieldwork with the key group for 
the UD: its students, the people who entrust their 
learning processes to the UD. And specifically, stu-
dents in the final stages of their degree (fourth and 

fifth years), who are approaching the end of their 
learning processes and therefore have the necessary 
depth of vision to assess the whole process. This sec-
tion also compares the impact as assessed by the stu-
dents with that provided by the companies and organ-
isations that host and/or employ UD students and 
graduates that were studied in the previous phase. 
This opens a new realm of comparative research fo-
cused on the development of the impact over time.

10.	 Future lines of work

Several lessons were learnt in the course of this third 
phase of the impact model, compounded by those 
acquired during the previous phases of the project. 
This section summarises the main lines of work pro-
posed to extend and further expound on the pro-
posed model in the coming years. 

ANNEXES

A series of annexes aimed at complementing the infor-
mation related to the transformative research process fol-
lowed during 2021. In addition to laying the foundations 
for a shared language to be used, it contains other meth-
odological and referential information of interest that 
broadens and complements the analyses contained in the 
main body of the document. 
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Learning processes
Chapter two
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2. � The relationship between 
learning and knowledge. 
An in-depth study of both 
concepts 

Human beings have sought knowledge since the begin-
ning of time, as it allows them to interpret the world and 
use this interpretation to address the situations and stim-
uli to which they are constantly exposed. Knowledge not 
only gives people a better understanding of the world, 
but also of themselves, and is the basis for human surviv-
al. Thus, we acquire and develop knowledge through a 
process, learning. As Ormord, 2005, put it, ‘the learning 
process allows the human species to have a greater de-
gree of flexibility and adaptation than any other species 
on the planet. Because so little of our behaviour is instinc-
tive and so much of it is learned, we are able to benefit 
from our experiences. We discover which actions are like-
ly to lead to successful outcomes and which are not, and 
we modify our behaviours accordingly’ (Ormord, 2005). 

It is undeniable that people throughout history have con-
stantly sought knowledge in an attempt to have a better 
grasp of themselves, understand their environment, change 
and evolve. Studying of how we learn has been an object of 
interest for different branches of knowledge for a long 
time; multiple approaches have been used within different 
sciences more closely linked to education (pedagogy, psy-
chology, anthropology, andragogy, etc.), by building inter-
connections between them, but also with the aim of under-
standing the biological mechanisms that foster this process. 
This section summarises the main concepts related to learn-
ing and knowledge that form the basis of the proposed 
conceptual model that assesses the impact of the UD’s 
learning processes. For a more in-depth analysis of these 
concepts, we suggest reviewing the Deusto Social Lab Re-
port number 4, entitled ‘The social impact of the University 
of Deusto: An overview focused on learning processes’.

2.1. 
Knowledge and learning

The term ‘knowledge’ has a very broad semantic content. 
It refers to the common understanding that people have 

about the world, which we use in our daily lives; discipli-
nary knowledge about different areas of our natural and 
socio-cultural reality, which make up the different scienc-
es; an understanding of one’s own personal identity; and 
knowledge about knowledge itself, that is, metacognition 
(García, 2009). A survey of the existing literature shows 
that, while knowledge has been widely studied from mul-
tiple perspectives, there is no common, single, clear defi-
nition. There is, rather, a great conceptual diversity both in 
terms of the concept itself and the different types of 
knowledge into which different authors classify it. The fol-
lowing conclusions can be drawn from its review: 

	· Knowledge is more than data or stored information. 
‘Knowledge includes aspects such as cognitive catego-
ries, the codes of interpretation needed to make infor-
mation explicit, the tacit skills needed to put informa-
tion into practice and the ability to provide solutions to 
problems’ (Larrea, 2017). 

	· A distinction must be made between knowledge as a 
process (knowing) and knowledge as stock (knowl-
edge). ‘Knowledge refers to a fixed point in time at 
which a perception or belief has been recognised as 
knowledge, while knowledge in action is that which 
takes place continuously as we make use of that 
knowledge in a process (Karlsen and Larrea 2015).’ 

	· Knowledge is dynamic. Knowledge is deemed to be 
something dynamic that is continuously created and 
recreated, which develops through the observation 
and transformation of experience. ‘Knowledge is a 
transformation process’ (Kolb, 1984). 

	· Knowledge is derived from experience and requires 
reflection. The importance of reflection (on problems 
and their possible solutions) in the integration of theo-
retical knowledge has been addressed by different au-
thors: Knowledge comes from experience and prob-
lem-solving (Dewey 1933,1991, cited by Larrea, 2017). 
Again, the concept of reflection is polysemous, com-
plex and interdisciplinary, and reflective action, for 
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Dewey, included the active, careful and persistent 
analysis of any belief or practice in the light of the rea-
sons behind it and its possible consequences (Bastidas, 
J.A., 2018).

	· Knowledge does not belong to and is not for the indi-
vidual alone. Social participation is required for the (co-)
generation of knowledge. Following Wenger (1998), 
learning (and consequently, knowledge) occurs in social 
contexts that emerge and evolve when people with 
common goals interact as they strive to achieve those 
goals. Larrea took up this approach by acknowledging 
that the focus is on a broad concept of knowledge, 
which transcends a definition of knowledge in terms of 
stored information to consider the processes of knowl-
edge generation from a social interaction perspective. 
This approach was maintained by Gibbons et al. (1994) 
in what is known as Mode 2 of knowledge generation, 
which corresponds to the production of knowledge in 
the context of a given application, in a transdisciplinary, 
heterogeneous, socially reflexive way and with new 
quality control mechanisms.

	· When knowledge is both intellectually and emotional-
ly relevant and meaningful to the person it is more 
easily, durably and effectively assimilated (Csikszent-
mihalyi, 1993; Seligman, 1991, cited in García 2009).

As is the case with knowledge, multiple approaches to 
the definition of learning can be found in the conception 
of knowledge, and has been analysed within multiple 
fields. The disciplines of psychology and pedagogy have 
made numerous proposals to explain and understand 
how people learn and how we build our cognitive struc-
ture, albeit using different definitions and conceptions. 
The differences lie primarily in the understanding of what 
changes when learning takes place (some refer to a 
change in behaviour—behaviourism—while for others it 
is mental representations or associations that change—
cognition). 

Some interesting implications for the subject of this study 
can be drawn from the different existing theories:

	· Learning is a cognitive process whereby knowledge is 
created through experience (Kolb, Dewey). This re-
quires considering who the learner is and in what con-
text the learner operates; how the learning process 
takes place (how it is developed and acquired and 
what barriers may be encountered) and its expected 
application. This reflection could be extended to the 
consideration that learning is not only about acquiring 
new knowledge, but can also entail reinforcing, re-
structuring or eliminating knowledge that we already 
have, among other things. 

	· As experience is dynamic and constantly evolving, it 
could be concluded from the above that the process is 

more important than the outcome, i.e. having knowl-
edge as a ‘storehouse’ is no longer meaningful in our 
time and the focus should be on the development of a 
dynamic skill that gives meaning to all the knowledge 
that is acquired over time (Ya-hui Su, 2011). 

	· In addition, the change brought about by the learning 
process initially takes place within the person who ex-
periences it. According to Feldman (2005), learning is 
a process involving change in a person’s behaviour. 
And cognitive processes influence learning. 

	· For learning to be considered meaningful, it must re-
sult in long-lasting behavioural change (or change in 
behavioural capacity).

	· Practice is important in the learning process. People 
are more likely to learn something when they have op-
portunities to act, speak, write, experiment or demon-
strate something. 

	· Learning is a process that involves action and reflec-
tion. As it needs to be exercised practically, reflection 
linked to experience is an essential tool. Learning pro-
cesses are closely related to action-reflection process-
es, which stand out in the literature because they fun-
damentally affect the practical exercise and generation 
of knowledge. They focus on learning by doing rather 
than learning as an activity that is separate from prac-
tice. Reflection is an essential tool linked to experience.

	· Learning is enhanced in positive environments and 
when it is associated with positive emotions.

	· Individuals control their own learning, and therefore 
mental engagement is key to effective learning (de-
pending on the nature of each person’s cognitive pro-
cesses).

2.2.	 
Knowledge and 
transformative learning

Society evolves through change, through transformation. 
Recent years have seen a shift from what has been known 
as the information society to the knowledge society of the 
1990s. The theoretical formulation for the information so-
ciety began to take shape in the 1960s. Information was 
seen as an economic resource at the service of competi-
tiveness (which in fact gave rise to the development of an 
important sector of economic activity). The knowledge 
society, however, describes societies that are economically 
and culturally highly dependent on their potential to cre-
ate knowledge. Bueno (1998, 2001) defined the knowl-
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edge society as a society in which value in the economy is 
fundamentally created through intangible resources, 
based on knowledge in action, in which the cornerstones 
that build structure and behaviour are founded on knowl-
edge (in all its dimensions), talent and imagination. 

Society today is characterised by what some call the age 
of uncertainty, where the only thing that seems to be 
immutable is change. A new concept has been coined, 
the learning society, where ‘knowledge is crucial when 
placed at the service of innovation strategies, which make 
competitiveness possible. It is essential to take a different 
approach to knowledge and learning’ (Larrea, 2017). Pe-
ter Drucker contributed to the advancement of the 
knowledge society in 1993, as he argued that in the 
knowledge society people must learn how to learn, and 
highlighted the importance and necessity of developing 
ongoing (lifelong) learning skills. In this new learning 
economy what is at stake is the capacity of people, or-
ganisations, networks and regions to learn (Lundvall cited 
by Larrea, 2017). Nobel prize-winning economist Joseph 
E. Stiglitz also proclaimed that learning has never been 
more important than it is today.

Thus, today’s society calls for an awareness of the impor-
tance of (individual and collective) learning in order to 
face social challenges. A type of learning that leads to the 
generation of knowledge that has capacity for social 
transformation, and is therefore transformative knowl-
edge. 

What do we understand by transformative knowledge? 
Transformative knowledge is knowledge that is generat-
ed in a process of personal (individual) and social (collec-
tive) transformation (Larrea, 2017). The peculiarity of this 
alchemical and transformative process is that when we 
experience it, we become someone else (personal trans-
formation), and, given that cooperation with others is 
necessary for generating it (as we have seen in previous 
sections), this also entails a social transformation. 

Moreover, if we consider that knowledge is the expres-
sion of the accumulated outcomes of our learning pro-
cesses at each point in time, then transformative knowl-
edge and transformative learning must be very closely 
related (Larrea, 2017). That is, transformative knowledge 
is the result of a transformative learning process. 

And what do we mean by transformative learning? Fol-
lowing the analysis conducted by Larrea (2017), the liter-
ature shows different approaches that study it (including 

the main authors quoted above), which consider trans-
formative learning to be emancipatory and liberating. 
This involves a change in mental structures through a re-
flective process that involves confirming, adding to, or 
transforming the ways in which we interpret experience 
(Mezirow, 1991); promoting internal reflection and intra-
personal dialogue (Boyd 1991); and changes not what we 
know but how we know it (Kegan, 2009). 

In Mezirow’s words: 

«There are two dimensions to transformative learning, the 

transformation of meaning schemes and the transformation 

of meaning perspectives. The transformation of meaning 

schemes is integral to the process of reflection. As we assess 

our assumptions about the content or process of problem 

solving, we create new ones or transform our old assump-

tions and hence our interpretations of experience. This is the 

dynamics of everyday reflective learning. When occasionally 

we are forced to assess or re-assess and then find unjustified 

the basic premises we have taken for granted, what follows 

may be a transformation of perspective, resulting in major 

life changes. » (Mezirow, 1991:192). 

In the context of today’s learning society, this conception 
of transformative learning seems to inherently hold that 
this process is intrinsic to the life process of individuals, 
and therefore learning never ceases throughout life. 
Thus, lifelong learning can be understood on the basis of 
its two constituent concepts: learning and life. This refers 
to the individual and collective, formal and informal 
learning that takes place throughout life at all ages and 
stages, using all available resources (Torres, 2013). 

In his 1996 report ‘The Four Pillars of Education’, Delors 
referred to the four fundamental learning processes in 
the course of a person’s life: learning to know, i.e. acquir-
ing the tools of understanding; learning to do, in order to 
be able to influence one’s environment; learning to live 
together, in order to participate and cooperate with oth-
ers in all human activities; and finally, learning to be, a 
fundamental process that brings together elements of 
the previous three. 

When referring to this issue, the philosopher J.A. Marina 
(2005) argued that learning is the resource that intelli-
gence has available in order to survive and progress in a 
changing environment. When these changes were slow, 
a brief stage of training was enough for one’s entire life. 
But we are in the midst of accelerated change, which re-
quires ongoing, rapid, lifelong learning. 
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3. � The role of the University 
in learning processes

The University is an outstanding social institution with a 
strong vocation of social transformation. It fulfils its pur-
pose of promoting welfare and contributing to inclusive 
economic and social development through its threefold 
mission: teaching, research and the transfer of knowl-
edge to society. Its continuous adaptation to social and 
contextual changes has meant that its current mission has 
become more global in nature (Aranguren, Canto-Fara-
chala, Caro and Larrea, 2020), and has recently incorpo-
rated the function of knowledge transfer into the two 
classic missions of teaching and research. At the Confer-
ence of Vice-Chancellors of Spanish Universities (CRUE) 
(2018) it was noted that universities are the natural space 
for knowledge, research and teaching and therefore they 
are the institution that continuously transforms society, 
which entails that they have a great social responsibility.

The educational function, through which people are sup-
ported in their personal and professional development, is 
the core activity of the University. Higher education insti-
tutions (hereinafter HEIs) play an essential role in this, 
both because of their scope (as they reach a multitude of 
students) and because the students educated in their 
classrooms are the professionals who will lead future 
changes, and consequently are an essential force for 
change to meet the challenges we face as a society (Gil-
Pérez and Vilches, 2017; Aznar-Minguet, et al., 2017). 
There are also economic and social benefits arising from 
higher levels of education, including greater protection 
from the risk of unemployment, better jobs and salaries, 
healthier lifestyles, and greater ease of social participation 
and integration.

According to the CYD Foundation Report (2021) and to a 
BCG study it refers to, the university is a key player in the 
social subsystem, and is therefore sensitive to changes in 
the other subsystems, including the economic, techno-
logical, industrial and cultural subsystems. Consequently, 
in order to ensure that all students have access to 
high-quality education that prepares them for the future, 
it faces a number of challenges. The Report defined them 
as ‘gaps in the education system’ and identified three 
types. The ‘perspective gap’ is linked to when and how 
learning occurs, in the sense that the education ecosys-
tem should be thought of as a continuous process that 
extends throughout life. The ‘skills gap’ refers to how and 
what is learned and points to the urgency of a transfor-
mation to work on the skills needed in the new reality. 

The opportunity provided by technology to change edu-
cational methodologies and experiences was also men-
tioned in the CYD Foundation Report. To bridge the ‘agil-
ity gap’ the Report urged that there is a need for action 
that goes beyond thinking about how to transform edu-
cation and noted that the education sector is one of the 
most reluctant to change. 

Filling the ‘skills gap’ pointed out by BCG requires that 
universities adapt the competencies and skills to be ac-
quired and to cater for the new working environments, 
new professional profiles, more diverse student profiles, 
as well as different learning environments and processes. 
The responsibility for and commitment to the employabil-
ity of the students therefore urges higher education insti-
tutions to identify and prepare for professions that were 
previously non-existent and demand new knowledge and 
skills. However, the existing professions also require an 
updating of professional skills and abilities as a result of 
changes in the nature of employment, which has been 
fundamentally altered by digitalisation.

Nevertheless, while it is important to endow students 
with knowledge, skills and tools that are geared towards 
the labour market and to facilitate their employability, 
this is not sufficient. According to  Michelsen (2016 ), the 
university should extend its role beyond merely educating 
professionals; it should also cultivate citizens with ethical 
awareness and a sense of civic responsibility. These indi-
viduals, both as professionals and as members of society, 
should make decisions and act based on principles of re-
sponsibility and a commitment to the well-being of hu-
manity and the environment. And universities should also 
ensure that their students include in their professional 
and private lives a vision that promotes a more sustaina-
ble and balanced development, a process that begins 
with each person (UNESCO, 2020). According to the Re-
port entitled ‘The future of education and skills Education 
2030’, there is a need to develop capacities, skills, atti-
tudes and values (different from those prioritised to date) 
in the context of a complex, changing, digital and inter-
connected world (OECD, 2018).

There is a clear consensus that the role of the university is 
to be a facilitator of learning, an aspect highlighted in the 
previous report (Deusto Social Lab Report No. 4). Taking 
into account that knowledge is more dispersed and that 
it originates from and is mediated by different stakehold-

https://www.semanticscholar.org/paper/Policy%2C-Politics-and-Polity-in-Higher-Education-for-Michelsen/712ebaa5011306b4cc0ce8e65b4947ab57ee2545
https://unesdoc.unesco.org/ark:/48223/pf0000374896
https://www.oecd.org/education/2030/E2030 Position Paper (05.04.2018).pdf
https://www.oecd.org/education/2030/E2030 Position Paper (05.04.2018).pdf
https://www.oecd.org/education/2030/E2030 Position Paper (05.04.2018).pdf
https://www.oecd.org/education/2030/E2030 Position Paper (05.04.2018).pdf
https://www.oecd.org/education/2030/E2030 Position Paper (05.04.2018).pdf
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ers, it is essential for the university to liaise and promote 
collaboration with them. The rationale for this is that 
meaningful learning requires a multidisciplinary and ac-
tion-oriented approach. 

This is all part of a framework of teaching and learning 
strategies and processes, which have been affected by 
digitalisation and need to be adapted, or fully implement-
ed, specifying the role that people, spaces, time and tech-
nology play in them. However, there is a broad consensus 
on the importance of focusing the learning strategy on 
the learner as a person and working on the basis of a 
transformative pedagogy in flexible learning environ-
ments that make it possible to have a personalised pro-
cess. To this end, strengthening digitalisation from a hu-
manist perspective is an essential lever. 

The university’s vocation as a facilitator also extends to 
the field of lifelong learning. Longer periods of work re-
quire professionals to undergo ongoing training, which 
equips them to respond appropriately to the changing 
demands of the labour market. In this scenario, a funda-
mental contribution of universities is facilitating better 
access to lifelong learning, becoming a trusted lifelong 

advisor or counsellor, facilitating their personal and pro-
fessional development in response to the ‘perspective 
gap’ identified by BCG. 

Finally, linked to the civic awareness and commitment re-
ferred to above, the 2030 Agenda (United Nations, 2015) 
for the general fulfilment of the SDGs, and especially 
SDG4 Quality education includes Target 4.3. and Target 
4.7, which address HEIs and universities in. The latter re-
fers to Education for Sustainable Development (ESD), to 
which it attaches increasing importance and is intended 
to achieve the goal of creating a more just and sustaina-
ble world by achieving the 17 SDGs by 2030. A similar 
concept is what is known as Education in SDGs (ESGDs). 
The transformative action of ESD is a consequence of a 
process in which the individual transformation of each 
learner plays a key role. Therefore, the incorporation of 
ESD and the SDGs into university teaching is an unescap-
able challenge for universities. They are considered to be 
the most appropriate sphere to lead the creation of sce-
narios and forms of education for sustainability (Martín-
ez, 2018), the implementation of which requires the in-
volvement of the entire university community and many 
other social agents. 

https://unctad.org/system/files/official-document/ares70d1_es.pdf
https://dialnet.unirioja.es/servlet/articulo?codigo=6520623
https://dialnet.unirioja.es/servlet/articulo?codigo=6520623
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4. � Trends and levers  
for change

Since Deusto embarked on this initiative in 2019, it has 
been deemed essential to consider the trends shaping 
the world, both now and in the coming years, and to 
reflect on how these trends particularly and significantly 
have an impact on institutions like ours. For several 
years, it has been clear that we are living in a time of 
change and transformation, marked by growing com-
plexity and a fast-paced change, a process that has been 
dramatically intensified by the onset of the global pan-
demic. This analysis is included to help understand and 
correctly contextualise the current environment, identify 
opportunities and assess risks. It is therefore important 
to revisit these drivers or levers of change in order to 
understand their effects and draw insights from them. 
In identifying and analysing them, it must be remem-

bered that they cannot be viewed in isolation, as the 
interconnections between various trends are becoming 
increasingly stronger. 

The report ‘The social impact of the University of Deusto, 
An entrepreneurship-based overview ‘ (Deusto Social Lab 
Report No. 3) summarised the main macro-trends in four 
areas of transformation that are already affecting socie-
ties and economies in the globalised world: technological 
progress, socio-demographic changes, the change in 
world economic power and the environment. It was also 
mentioned that a multitude of future scenarios emerge 
from their combination. Further details can be found in 
the aforementioned report, which is graphically summa-
rised in Figure 1 below:

Technological 
developments

Climate change 
and resource 

scarcity

Global 
Economic 

power

Demography 
and society 

Trends that 
shape the world

2050 

Technological trends
Automation, Artificial Intelligence, 
Augmented Reality, Blockchain 
Systems, Cloud Technology, IoT, 
Digitalisation, Quantum Computing, 
etc.

Economic power
Growth of emerging economies, 

Europe decline in influence, 
globalisation, etc.  

Climate and 
resources
Global warming, carbon 
emissions, resource scarcity, 
clean energy, etc.

Demography and 
society

Population ageing, birth rate 
reduction, migratory 

movements, population 
concentration in mega-cities, 

protection systems, etc. 

Source: Prepared by the authors (Deusto Social Lab)

Figure 1.  Trends that shape the world (2050) 

This analysis of the work undertaken in 2020 (and its de-
tailed insight into how these macro trends directly impact 
the University) was followed by the study ‘The Impact of 
the University of Deusto on Society: An overview focused 
on learning processes’ (Deusto Social Lab Report No. 4). 
This built on the previous work and further expounded on 

those trends which particularly influenced learning pro-
cesses. This included employment and employability, dig-
ital behaviour, lifelong learning within the context of a 
learning society, as well as the impact on contexts, for-
mats, spaces and resources dedicated to learning and so-
cial responsibility. See Figure 2 for a visual summary.
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Source: Prepared by the authors (Deusto Social Lab)

Figure 2. � Challenges for the University of the future. A focus on the challenges closely linked to the learning process

Given that the focus of this phase of the study continues 
to be on learning processes, we will now discuss some of 
these trends further and explore how they are acting as 
drivers of change and specifically from the perspective of 
the impact they have in relation to the competencies that 
people will have to acquire and develop throughout their 
lives. The sources of information consulted have been ex-
panded (full details can be found in the Annex to this re-
port), which have made it possible to examine the follow-
ing in greater depth:

	· The VUCA environment as a lever for change in learn-
ing processes. In the face of an increasingly volatile, 
uncertain, complex and ambiguous world, educa-
tion—learning—can make a difference by equipping 
people to meet the challenges they face and be agents 
of social transformation.

	· We also continue to focus our attention on one of the 
areas of greatest interest for society in general and for 
the university in particular. People’s employability, and 
how this has evolved over time, what competencies 
are most in demand, and what strategies companies 
and organisations are following to ensure that their 
people have the competencies they need. 

	· The pandemic inspired us to analyse and understand 
digitalisation processes, not only from the perspective 
of their real and expected impact but also from the 
perspective of one of the most important groups for 
the University: students, both young and not so young; 
specifically, their relationship with technology and the 
role it plays in their learning processes.

	· In short, the realisation from different spheres and 
agents that the recognition of ongoing lifelong learn-
ing will be a determining factor.

Before discussing the trends mentioned above further, it 
is important to note that the subsequent subsections of 
section 4 refer to various competencies and skills, each 
following different classification and naming criteria. To 
aid understanding, it has been deemed necessary to first 
summarise the scope of the main classifications and clar-
ify the connections between the different terms used. 

The Spanish Agency for Quality Assessment and Accredi-
tation (Agencia Nacional de Evaluación de la Calidad y 
Acreditación, known as ANECA) defines competencies as 
‘the knowledge, skills and attitudes that are acquired or 
developed through coordinated education/training, with 
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the purpose of achieving functional knowledge that effi-
ciently addresses a task or problem of daily and profes-
sional life that requires a teaching and learning process’ 
(ANECA, 2012). Competencies are a dynamic combina-
tion of knowledge and skills with attitudes and values. 
The most common classifications and designations are as 
follows:

a)	� Specific and transversal competencies. A widely 
used classification, which the Tunning Project (2006) 
defines as: 

	· Specific competencies: these relate to specific disci-
plines.

	· Transversal competencies: these are generic and 
transferable and shared by all subjects or fields of 
knowledge. Three types are identified:

	– Instrumental competencies: cognitive, methodo-
logical, technological and linguistic abilities.

	– Interpersonal competencies: individual abilities such 
as social skills (social interaction and cooperation).

	– Systemic competencies: abilities and skills concern-
ing whole systems (combination of understanding, 
sensibility and knowledge).

b)	� Soft skills and hard skills. Concepts that are also 
widespread, the scope of which is as follows:

	· Hard skills: so-called ‘hard’ or ‘technical’ skills. They 
are based on knowledge acquired and developed 
through years of academic and vocational training. 
These are specific competencies.

	· Soft skills: also known as ‘soft’ or ‘non-technical’ skills, 
are a combination of social competencies, personal 
attributes and attitudes that enable people to interact 
cooperatively and effectively with others and to inte-
grate into the workplace. These include: collaboration 
and teamwork, resilience, flexibility and adaptation, 
personal and social commitment, initiative, leadership, 
creativity and continuous learning. ‘Soft skills’ are in-
creasingly important assets complementary to ‘hard 
skills. → These are transversal competencies.

c)	� Cognitive and higher cognitive (or metacogni-
tive) competencies. Social and emotional compe-
tencies. Practical or digital competencies. 

	· Cognitive and higher cognitive competencies → 
Linked to systemic competencies

	· Social and Emotional competencies → Linked to in-
terpersonal competencies
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Figure 3.  Delving deeper into levers of change for learning processes

https://www.uchceu.es/docs/calidad/tramite-titulaciones/guia-ANECA.pdf
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	· Internships. (Some approaches focus on digital 
competencies) → Linked to instrumental compe-
tencies.

	� There is a tendency to differentiate between human 
competencies (cognitive and social and emotional) 
and digital competencies.

d)	� Fusion Skills. Liquid Skills. These are more recent 
terms.

	· Fusion Skills and Liquid Skills: these concepts reflect 
the ‘new’ skills required for digital economy pro-
files, which require close collaboration between hu-
man workers and intelligent machines. Hybrid hu-
man-machine tasks will be performed in addition to 
the tasks performed by humans and machines on 
their own. 

Table 1 shows a summary of the typologies mentioned 
above.

Specific. Technical → Hard Skills

Transversal. Generic → Soft Skills

Cognitive and higher cognitive
Social and emotional (self-leadership)
Practical. Digital 

Systemic
Interpersonal 
Instrumental

Fusion Skills, Liquid Skills 

Source: Prepared by the authors (Deusto Social Lab)

Table 1.  Typology of competencies. Overview of the most commonly used approaches 

4.1.  
The VUCA environment as a 
lever of change for learning 
processes

Ever since the concept of the ‘VUCA environment’ coined 
more than three decades ago, it has been linked to times 
of social and economic turbulence, from the Cold War to 
the 2008 crisis. In recent times, there has been a resur-
gence of the use of these four letters due to the crisis 
caused by the global Covid-19 pandemic.

	· Volatility, associated with the nature of the changes 
and the speed at which they occur, usually frequent, 
rapid and significant. It requires a high level of knowl-
edge and predictive ability, and involves being pre-
pared for events that require fast and effective action.

	· Uncertainty due to unpredictability of events. It is 
known that change is possible, it is indeed certain, but 
its direction is unknown. 

	· Complexity  caused by a multitude of often intercon-
nected factors, breaking the cause-effect logic.

	· Ambiguity due to the difficulty involved in understand-
ing various situations , given the lack of clarity, which 
may lead to different interpretations.

In this context, people play a fundamental and active role 
in all dimensions of their lives. And here education has a 
vital part in helping individuals develop knowledge, skills, 

attitudes and values so that they can contribute to and 
benefit from an inclusive and sustainable future. All of this 
is based on the understanding that they will need to apply 
their knowledge to tackle complex challenges in unfamiliar 
and changing situations, requiring them to acquire and de-
velop competencies that will evolve throughout their lives. 

One of the most striking implications of the current context 
of technological, environmental and social change, and of 
increasing complexity and uncertainty is the drastic short-
ening of the lifespan of skills and competencies. Numerous 
alarming reports have found that competencies become 
obsolete faster than they are acquired (for example, ac-
cording to a BCG report, technical skills become obsolete 
within two to five years, a shorter period than a highly 
skilled professional needs to be trained). While this is cer-
tainly happening, not all competencies fall into this catego-
ry. Therefore it is important to separate the different cate-
gories in order to take the right approach. On the one 
hand, there are some competencies that can be catego-
rised as ‘perishable’, which refer to the skills needed to 
perform a specific task, are often specific to a particular job 
and change relatively frequently (specific or technical com-
petencies, according to the introductory classification). On 
the other hand, there are the so-called transversal or ge-
neric competencies (also called meta-competencies), which 
are of a lasting nature, contribute to the development of 
more specific competencies, are transferable to any job 
and facilitate lifelong learning.

Learning to set clear and purposeful goals, work with 
others with different perspectives, find untapped oppor-
tunities and identify multiple solutions to big problems 
will be essential in the coming years. It has been argued 
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from different quarters that education must aim to do 
more than prepare young people for the world of work, 
as all these forces of change are shifting how, where and 
when we work. People must be equipped with the skills 
and competencies they need to become active, responsi-
ble and engaged citizens. In short, what is needed is to 
enable people to build a new reality, to understand how 
to navigate change and use it as a catalyst for new ways 
of thinking and working.

In particular, the OECD report ‘The future of education 
and skills 2030’ stressed that people will need to develop 
a wide range of competencies and skills which are medi-
ated by attitudes and values. It pointed to cognitive and 
metacognitive skills such as critical thinking, creativity, 
adaptation to change, learning-to-learn and self-regula-
tion; social and emotional skills such as empathy, self-ef-
ficacy and collaboration, among others, noting that the 
ideas, perspectives and values of others will need to re-
spected, and that there will be a need to cope with failure 
and rejection and move forward in the face of adversity; 
physical and practical skills, including those related to the 
digital domain. People will have to learn to be systematic 
thinkers, i.e. learn to think and act in a more integrated 
way, taking into account the interconnections and inter-
relationships between contradictory or incompatible ide-
as, logics and positions, both from short- and long-term 
perspectives. Their motivation will be more than just find-
ing a good job and having a high income, and will be 
about caring for the well-being of their friends and fami-
ly, their communities and the planet. 

These issues are already present in today’s younger gen-
erations, such as Generation Z, and the next generation, 
still at a young age, christened by some as Generation 
Alpha (born from 2010 onwards, and due to reach adult-
hood in 2030, which will by then represent 11% of the 
global workforce). For example, according to a BCG 
study, people in Generation Z are willing to accept 10% 
less salary in exchange for shorter working hours, and 
only 36% consider career advancement a priority.

The OECD study highlighted two factors that will help peo-
ple on this path. The first is a personalised learning environ-
ment that supports and motivates each student to cultivate 
their passions, make connections between different learn-
ing experiences and opportunities, and design their own 
projects and learning processes in collaboration with oth-
ers. The second is based on building a solid foundation 
from earlier stages in the educational process. Furthermore, 
it indicates that the use of this wider range of knowledge 
and skills will be mediated by attitudes and values (e.g. mo-
tivation, confidence, respect for diversity and virtue). Atti-
tudes and values can be observed at personal, local, societal 
and global levels. While it is true that different geographical 
contexts have their specific needs, there are some human 
values (e.g. respect for life and human dignity, and respect 
for the environment) that cannot be compromised.

In order for our society to meet all the current challeng-
es, as stated in a BCG report, we will have to move 
from mass standardisation (which no longer meets 
present needs) to what it calls ‘mass uniqueness’, con-
sidering the individual attributes of each person, their 
different needs, capacities and potential to contribute 
in a unique way to the economy and society. This basi-
cally requires the creation of a new social contract, in 
which people choose where and when to apply their 
knowledge and competencies, and where to focus their 
educational and development efforts throughout their 
lives. This is a daunting challenge for institutions such 
as universities. 

4.2.  
Competency-based 
employability. Covering 
the most in-demand 
competencies and 
strategies

We are at a time when significant changes are taking 
place in the most-in-demand jobs (occupations), and in 
the skills and competencies required to access employ-
ment and to maintain high employability throughout 
one’s professional life. It is estimated that the increased 
longevity of the working life span can trigger 20-30 job 
changes in the course of it. In this scenario, the number 
of skills required for a single job increases by 10% year on 
year, and more than 30% of the skills needed become 
irrelevant in just over three years (Gartner, 2020). 

Among the causes leading to this situation is the unstop-
pable advance of the digital transformation of compa-
nies, as well as social changes, including consumer habits 
and the obvious impact of the pandemic. The scenario 
envisaged for 2025 anticipates that more than half of all 
jobs will be performed by machines (World Economic Fo-
rum-WEB, 2020), which means that humans and ma-
chines will solve routine tasks between them with a ratio 
of approximately 50%-50%, according to the Skills Rev-
olution Reboot report (2021) by ManpowerGroup. In re-
lation to employment, estimates indicate that there will 
be 97 million new jobs globally related to Artificial Intelli-
gence, the green economy and healthcare (Manpower, 
2021), and that more than 107 million workers around 
the world (of which 5 million are located in Spain) may 
have to change occupation by 2030 (McKinsey). Conse-
quently, the employability of professionals requires up-
dating, expanding and renewing competencies and skills, 
which is a major challenge. This has been referred to in 
various sources as the ‘Skill revolution’, which involves 

https://www.gartner.com/smarterwithgartner/stop-training-employees-in-skills-theyll-never-use
https://f.hubspotusercontent00.net/hubfs/4272053/MPG_Skills_Revolution_2021.pdf?utm_campaign=26.01.2021_B2B_DAVOS&utm_medium=email&_hsmi=111227792&_hsenc=p2ANqtz--QgzIyeHf66YGcZRzFu8NhxJwbCpFxF4zq5PXhnm9jwh-hx8zx7CcNCxDyMhZDpRBkVgC7aajavMI_Yi6yBm32hwpJ5w&utm_content=111227792&utm_source=hs_email
https://f.hubspotusercontent00.net/hubfs/4272053/MPG_Skills_Revolution_2021.pdf?utm_campaign=26.01.2021_B2B_DAVOS&utm_medium=email&_hsmi=111227792&_hsenc=p2ANqtz--QgzIyeHf66YGcZRzFu8NhxJwbCpFxF4zq5PXhnm9jwh-hx8zx7CcNCxDyMhZDpRBkVgC7aajavMI_Yi6yBm32hwpJ5w&utm_content=111227792&utm_source=hs_email
https://www.businessinsider.es/sera-trabajar-espana-2030-estudio-mckinsey-828529
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people themselves as professionals, companies and edu-
cational institutions. 

Therefore, the profiles employers are looking for and the 
professional competencies they demand are changing in 
line with these needs. According to ManpowerGroup 
(2021), the demand for IT profiles in Spain doubles every 
two years. This increases the demand for people with 
technology-related technical skills and competencies, 
such as robotics, artificial intelligence, biotechnology, na-
notechnology and programming, among others. But also 
with skills that humanise and help solve the ethical chal-
lenges of the digital age. Characteristics such as creativi-
ty, empathy, resilience, critical thinking, communication 
and collaboration are becoming increasingly important. A 
study by the consulting firm McKinsey revealed that the 
demand for social and emotional skills (those that ma-
chines cannot have a command of) is set to increase by 
25% in the US alone over the next decade.

According to the 2021 Talent Shortage’ survey produced 
by ManpowerGroup, there is currently a talent mismatch. 
Some 69% of companies worldwide, and 64% in Spain 
say that they cannot find people with the necessary tech-
nical knowledge and skill profiles they require for the po-
sitions they offer. In Spain, these figures are the highest 
for the last 15 years. The report pointed out that soft skills 
have become more important in the wake of the pan-
demic, and that they have become a key factor in talent 
selection, with commitment and discipline (26%), initia-
tive and leadership (22%), as well as critical thinking, 
problem solving and teamwork (each accounting for 
14%) are the most in-demand. In terms of company size, 
large companies are currently having the greatest difficul-
ty in finding the talent they need (83%), followed by 
small companies (67%), medium-sized companies (66%) 
and micro companies (42%). A comparison of the most 
demanded soft skills at a global level (43 countries) and in 
Spain is shown in Table 2.

Source: Three keys to building a more skilled post-pandemic workforce (McKinsey Quarterly, July 2021).

Figure 4.  Competencies that companies are focusing on for re-skilling

https://www.manpowergroup.es/data/files/Notas de prensa/escasez-talento-2021/MPG_ES_ Escasez de Talento_637617029145194798.pdf
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The report ‘Oferta y demanda del empleo en España. 
2020’ (Employment supply and demand in Spain. 2020)’, 
prepared by the job portal Infoempleo and the Adecco 
Group in 2021, analysed more than 240,000 job vacancies 
and 170 interviews with companies. It found that the inter-
personal skills or soft skills most valued by Spanish compa-
nies were those oriented towards problem solving and 
teamwork, having a positive attitude and values such as 
honesty and professional ethics. Table 3 shows the top-rat-
ed 10 skills, but does not include tolerance to pressure, 
critical ability and creativity, which occupy later positions. 

Position Spain

1 Teamwork

2 Problem solving

3 Organisational and planning skills

4 Positive attitude

5 Proactivity / initiative

6 Honesty and professional ethics

7 Communication skills

8 Adaptability

9 Empathy

10 Versatility and multi-functionality

Source: Informe Infoempleo Adecco 2020 (Infoempleo 2020 
Report). Oferta y demanda del empleo en España (Employment 
supply and demand in Spain) (2021).

Table 3.  Soft skills most valued by Spanish companies. 2020

Different employers therefore consider that graduates do 
not have the competencies they are looking for, a phe-
nomenon generally known as the ‘skills gap’. However, 
this situation hides two different circumstances: on the 
one hand, the skills gap itself, usually referring to the un-
availability of sufficient candidates with the necessary set 
of competencies to fill vacancies. But on the other hand, 

the concept of a skills mismatch needs to be considered, 
which is defined by the BCG as a mismatch in which peo-
ple’s skills are not what they need for the work they are 
actually performing. According to BCG estimates, this sit-
uation is experienced by two out of every five workers in 
OECD countries, a total of 1.3 billion workers in the 
world, and is, according to their estimates, a burden 
equivalent to a 6% annual tax due to the loss of annual 
labour productivity.

Organisations need to make a commitment to overcome 
these imbalances. According to the report ‘Las  empre-
sas  españolas  ante  la  revolución  del  reskilling’ (Spanish 
companies in the face of the re-skilling revolution) pre-
pared by EY and the Future for Work Institute, 61% of 
Spanish companies recognise that retraining workers will 
be one of the main priorities in people management in 
2022, compared to the current 20%. But it also requires 
people to take responsibility for and take ownership of 
their own lifelong learning processes, which requires a 
certain level of motivation. 

From the perspective of companies and organisations, 
this is proving to be a challenging task, as they must help 
individuals prepare for a future where new and evolving 
skills, along with changing ways of working, are a given. 
In this context, embracing continuous learning is essential 
to maintaining relevance in the workplace. And they 
must do this while embarking on a broader organisation-
al experience of what the workplace will look like in a 
post-Covid-19 world, a challenge that is under increasing 
pressure to be met.

According to different studies by Gartner that summarise 
the main strategies that companies are adopting in this 
regard, these can be classified into three groups:

	· Reactive strategies, which entails being close to the 
business and meeting its needs. However, the time re-
quired for (a) the business to communicate its needs, 

Position Global Spain

1 Commitment. Discipline. Reliability. Commitment. Discipline. Reliability.

2 Adaptability and resilience Initiative

3 Initiative Leadership and social influence

4 Leadership and social influence Critical thinking and analytical skills

5 Problem solving Problem solving

6 Creativity Collaboration and teamwork

7 Collaboration and teamwork Creativity

8 Critical thinking and analytical skills Active learning and curiosity

9 Active learning and curiosity Adaptability and resilience

Source: Prepared by the authors based on the 2021 Talent Shortage survey. ManpowerGroup (2021).

Table 2.  Comparison of the most in-demand Soft Skills in 2020

https://www.adeccoinstitute.es/empleo-y-relaciones-laborales/xxiv-edicion-del-informe-infoempleo-adecco-oferta-y-demanda-de-empleo-en-espana/
https://www.ey.com/es_es/news/2020/10/el-61-de-las-empresas-espanolas-cree-que-el-reciclaje-profesional-de-los-empleados-sera-prioritario-tras-la-covid
https://www.ey.com/es_es/news/2020/10/el-61-de-las-empresas-espanolas-cree-que-el-reciclaje-profesional-de-los-empleados-sera-prioritario-tras-la-covid
https://go.manpowergroup.com/talent-shortage
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(b) the gap that opens up while it is being filled and (c) 
the additional gap while people are being upskilled is 
excessive. It also adds the risk of new skills becoming 
obsolete once acquired. 

	· Proactive strategies, one of the most widespread so 
far. These entail attempting to predict which compe-
tencies will be required in the future by following up 
on the major macrotrends and try to ascertain to iden-
tify the signs provided by the company and their in-
dustry experience to decide which will be their specific 
future needs. The numerous variables involved, to-
gether with their unpredictability make this task too 
complicated. A recent Gartner study using this predic-
tive approach found that employees apply only 37% 
of the new skills they learn, as the predictions turn out 
to be incorrect.

	· Dynamic strategies. These involve all areas of the com-
pany, avoiding traditional mechanisms that are consid-
ered too reactive. Advanced big data and/or artificial 
intelligence techniques are employed, as well as the 
culture of the organisation and its processes. This 
means that people must take responsibility for and 
think about what they need to develop and how. And 
the organisation must provide the necessary help and 
support, the tools and knowledge they need to plan 
for their future. This is the strategy that is proving to 
be the most successful but also has significant com-
plexities in its implementation, mainly related to the 
cultural change involved.

On the other hand, some companies are beginning to 
emerge that have placed skills at the heart of their strate-
gy. There are organisations which have created skills hubs 
within their structures to manage, operationalise and 
scale the aspirations of their people. They are usually 
found in the people area and are responsible for identify-
ing the demands in terms of skills and competencies at 
any given time and which of these they have available 
among their people. They create and offer training cours-
es to provide the re-skilling needed at any point. This con-
cern has also led to the emergence of a new type of po-
sition, the ‘Chief Skills Officer’ in some organisations. 

4.3. 
Digitalisation. Maturity level 
in organisations and people

It is now universally accepted that we must all acquire the 
skills and competencies needed to pursue our personal 
and professional goals in today’s society, where technol-
ogy plays a central role in all aspects of life, leading to 
what is known as the digital transformation. This situa-

tion became further even more apparent in 2020, when 
it was drastically assimilated in an accelerated fashion 
with the global pandemic. Some analysts have suggested 
that the world experienced in slightly over eight weeks in 
2020 digitalisation changes which, under normal circum-
stances, would have taken five years to achieve (accord-
ing to McKinsey data cited in the Fundación Telefónica 
report ‘Sociedad Digital en España 2020-2021’ (Digital 
Society in Spain 2020-2021). 

The rapid impact of digitalisation is an unprecedented 
global phenomenon. As people reinforce digital culture 
and undergo significant changes in their daily lives, com-
panies are stepping up their efforts in their digital trans-
formation, leading to an increasing demand for profes-
sional profiles and skills essential for the digital economy. 
This process is also becoming accelerated in educational 
institutions. Therefore, the following sections are intend-
ed to provide an in-depth understanding of the different 
developments mentioned above and concludes with an 
approach to how digitalisation can be conceptualised as 
a competence. 

Firstly, a closer look at the business environment shows 
that digitalisation is a prerequisite for companies. The 
digital transformation processes that companies were al-
ready experiencing have been expedited by Covid-19. As 
highlighted in the Fundación CyD’s monograph on digi-
talisation, ‘Covid-19 has driven a clear shift in companies 
towards prioritising digital transformation and emphasis-
ing the urgency of offering consumers digital services 
through a “digital first” strategy: any service that can be 
delivered digitally will be digitalised. Even sectors that 
have traditionally been more reluctant to implement 
these digitalisation processes have now embraced this 
digital transformation, either out of necessity or because 
of the opportunities it can bring. It is estimated that 
around 75% of global companies have decided to accel-
erate their digital transformation processes and plans due 
to the pandemic.’

The ‘Skills Revolution Reboot’ study (ManpowerGroup, 
2021) presented at the World Economic Forum confirmed 
the link between the level of digital transformation and 
job creation. It concluded that those companies that had 
made the most progress in their digital transformation 
during the Covid-19 pandemic were the most likely to 
preserve or even create jobs worldwide. Specifically, 38% 
of companies have accelerated their digitalisation in re-
sponse to the pandemic and of these, 86% have man-
aged to retain staff or generate new employment oppor-
tunities.

According to the OBSERVATORIO EMPRESAS VODAFONE 
2020 (Vodafone Business 2020 Observatory), all compa-
nies, regardless of their segment, consider new technolo-
gies to be important for their short-term activity with a 
view to the near future. However, the importance of these 



28 Deusto Social Lab Reports. No. 4(2024) 
ISSN: 3020-3090 • ISBN: 978-84-1325-255-1

new technologies increases with company size, with 58% 
of large companies rating them as ‘very important’. 

Clearly, these transformations have a clear impact on the 
demand for professional profiles that must meet the 
needs of the digital economy. The World Economic Fo-
rum has identified the professions that are set to experi-
ence an increase in demand in the near future, and those 
that are set to decline. The technological nature of the 
profiles on the rise is more than evident, especially those 
related to data science and the most cutting-edge tech-
nologies, such as artificial intelligence, the internet of 
things or robotics. Among the occupations that are likely 
to disappear in the long term are many that have hitherto 
required high qualifications, which shows that automa-
tion does not only affect less qualified profiles, as has tra-
ditionally been believed.

This demand for new professional profiles in turn involves 
a change in the skills and competencies required. Accord-
ing to the latest report by the Telefónica Foundation, ‘the 
digital worker will need to boast a number of skills that 
are complementary to technical or soft skills, such as crit-
ical thinking and creativity’. The report emphasises that, 
for digital professionals to operate effectively, they must 
acquire a new set of skills referred to as fusion skills. 
These represent the essential combination of competen-
cies needed to facilitate the integration of people and 
machines and have significant overlap with soft skills. 

In a similar vein, the consultancy firm Burning Glass Tech-
nologies has identified some foundational skills for the 
digital economy, such as a blend of competencies that 
should cater for the needs of both technological and 
non-technological sectors (as quoted in the Fundación 
Telefónica Report, 2020). It is essential to distinguish be-
tween the digital skills to be developed broadly for any 
profession and daily life, and those that are required for 
specific training, which can be highly specialised. Burning 
Glass Technologies thus differentiated between three 
categories, resulting from a combination of personal, 
technological and corporate skills: 

	· Human skills: largely reflecting soft skills, which in-
cludes communication skills, creativity, critical think-
ing, the ability to collaborate and digital skills. 

	· Digital building block skills: these include data analysis 
and management, software development, computer 
programming, digital security and privacy skills. 

	· Business enabler skills: these establish the foundation-
al elements within the workplace environment.

In the second area of analysis, the education sector as a 
whole and the university in particular, the challenge of 
digital transformation is not new, nor is it due to the crisis 
caused by the Covid-19 pandemic, although this has ac-

celerated the process. As with any technological revolu-
tion, progress happened at a time when a significant sec-
tor of society (the vast majority during the harshest 
months of lockdown) widely used the tools that drove the 
change, and ‘appropriated them en mass’. There has also 
been an acceleration in the processes of digital literacy, 
which are essential to be able to leverage the opportuni-
ties offered by the new environment. 

How people are teaching and learning have been changing 
for years thanks to the opportunities provided by technol-
ogy. Its rapid evolution has meant that the ‘digital realm’ 
has become a source of vast potential for learning process-
es. The reflection on the need for the digital transforma-
tion at universities, which has long been debated and 
shared, is now more topical than ever, as today universities 
are physical and virtual spaces; they are configured and 
operate as an interface that allows students to learn 
through connections facilitated by an expert and using all 
kinds of resources , from physical books to applications on 
mobile devices. It is a ‘resource mix’ area (Domingo and 
Alvarez, 2012 cited by Domínguez Figaredo, 2014). As 
stated in the CRUE’s document of proposals for the Univer-
sity of 2030, we must understand the digital transforma-
tion in universities ‘as a change of culture, of organisation-
al model and of the way of undertaking university missions’.

While the progress made by the university in the digital 
sphere has been significant, largely in response to sporadic 
restrictions on face-to-face attendance, digitalisation goes 
beyond the online university. Technology continues to pro-
vide opportunities applied to teaching and learning pro-
cesses in order to improve the experience of learners, 
whose levels of digital literacy are high and constantly 
growing. But its application is also extended beyond teach-
ing staff and encompasses all operational processes to in-
crease their operational efficiency, agility and security. 

There are many examples of how technology is being used 
in education and specifically in universities, both in terms 
of models, formats and content. Other digital resources 
include artificial intelligence, virtual and augmented reality, 
blockchain, apps and collaboration platforms. This urges 
reflection on the impact this has on learning models and 
strategies specifically for online contexts, since the logic of 
digitising the physical world without adapting it first is not 
valid because its depth is much greater: bringing learning 
processes into the digital world involves changing the 
teaching-learning dynamic, adjusting it to each student’s 
learning capacities and study capabilities. 

Although most universities are already making the transi-
tion to more flexible formats, whether hybrid, blended or 
fully online, further digitalisation can reinforce them to 
reach audiences of different socio-demographic and geo-
graphic profiles, and thus boost inclusion. But digitalisa-
tion also facilitates the learning process and enhances the 
learner experience, based on deeper knowledge and per-
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sonalisation of learning, as well as by incorporating ped-
agogical innovations that provide immersive learning ex-
periences. All this is taking place in a scenario where 
students’ digital competencies are becoming strength-
ened and optimised. However, leveraging such opportu-
nities requires data management and exploitation 
through analytics and the application of advanced AI 
techniques, among other technologies. The suitable 
training of teaching and non-teaching staff and the pro-
vision of sufficient resources to enable the digital trans-
formation of processes is also a requirement.

The third area of analysis focuses on the digital habits 
and skills of the Spanish population in general and espe-
cially of the youngest groups, the latter being the main 
current users of the education system and the university. 
Despite the fact that there are groups where there is a 
severe lack of basic digital skills, leading to a risk of dig-
ital and social exclusion (Caritas, 2022), there is global 
evidence of a strengthening of digital skills in 2020 as a 
consequence of the Covid-19 pandemic, which has 
compelled people to use digital tools for different pur-
poses. According to the Fundación Telefónica report 
(2021), the number of online shoppers grew more in the 
first six months of the lockdown than in the previous 
four years, teleworking tripled and consumers of infor-
mation in indirect digital media increased to half the 
population. Much of entertainment also moved to the 
online medium. As a result, digital skills have rapidly be-
come necessary in all areas (information, communica-
tion, problem solving and computer literacy), with al-
most 50% of the population admitting that they are 
much better at using technology, although around a 
third still do not operate with it efficiently. However, the 
widespread lack of knowledge about cybersecurity is-
sues is noted as a cause for concern.

As for young people, the university’s main target group 
and intense users of technology, several studies have 
pointed out that they have deficient levels of digital literacy 
and that they do not make the most the opportunities pro-
vided to their full extent (Ferrés, Aguaded and García, 
2012). Among the main shortcomings identified are those 
related to the creation of knowledge and problem solving 
by sharing with others through collaborative media, as well 
as the limited ability to take the initiative and communicate 
with team members in digital environments; in general, 
they show passive and uncritical habits in relation to inter-
action, communication and information consumption (UN-
ESCO, 2012; Armendáriz, 2015; Monge and Etxebarria, 
2017). There are also significant weaknesses in the area of 
personal data security and device management. This shows 
that students have not acquired the skills required for the 
current context of digital transformation in their academic 
life (Álvarez-Flores et al., 2017).

The above diagnosis shows that in order to facilitate the 
employability of students and meet the skill requirements 

of the digital economy, universities need to readjust their 
strategies. This means filling the identified gaps and en-
suring that an appropriate level of digital skills is acquired. 
Because it is a very broad concept with different interpre-
tations, we take as a reference the European Commis-
sion’s proposal, DigComp 2.0, a framework that estab-
lishes five areas of skills or knowledge that every person 
should have and defines them as follows: 

	· Information and data literacy: articulate information 
needs, find data and content, being able to discrimi-
nate sources according to their quality. 

	· Communication and collaboration: communicate and 
collaborate through digital media, to participate in so-
ciety, and to manage one’s own digital identity and 
reputation.

	· Creation of digital content: be able to create and edit 
digital content, with knowledge of how licences and 
copyrights work and are applied.

	· Security: know how to protect devices, content, per-
sonal data and privacy in digital environments.

	· Problem solving: identify technological needs and re-
sponses, and the ability to adjust and customise digital 
environments for each use case.

4.4. 
Learning to learn. The key 
and the solution

The context described above, with rapid and disruptive 
changes and increasing globalisation, together with the 
challenges posed by the knowledge society and digital 
transformation, require a permanent capacity to adapt. 
At the individual level, people need to be mentally flexi-
ble, have a positive attitude to change and uncertainty, 
and the capacity for lifelong learning. All this is necessary 
in order to remain active in the labour market and re-
spond to changing employability criteria, but also to par-
ticipate in social activities. As Gómez (2008) pointed out, 
‘lifelong learning is as old as humanity itself. What is 
modern is critical reflection and debate about it’.

The fact that knowledge is dynamic and that educational 
institutions cannot guarantee it on a permanent basis in 
new hybrid working and educational environments pro-
motes the development of lifelong learning. In this re-
gard, Michelle Weise, Vice Chancellor of Strategy and 
Innovation, National University System, (USA), an expert 
on lifelong learning, pointed out that ‘we have to assume 
that learning is going to be more frequent and episodic 

https://elpais.com/economia/formacion/2021-10-22/michelle-weise-las-empresas-tienen-que-empezar-a-considerar-el-lugar-de-trabajo-como-el-aula-del-futuro.html
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(…) We have to think of it as lots of highways with many, 
many on- and off-ramps’. 

One of the key competencies for the promotion of lifelong 
learning is ‘learning to learn’. The aim is to reinforce per-
sonal autonomy in order to learn in different contexts and 
with or from other people, as well as to be able to cope 
with changing situations. The ‘learning to learn’ approach 
ensures that all people are empowered throughout their 
lives, aiming at their individual and social well-being. It in-
cludes all people and all possible learning settings (formal, 
non-formal and informal), thus fostering inclusion. 

It is a competence that has a transversal and integral 
character, i.e. it includes the different phases of the learn-
ing process. Martín and Moreno (2007) defined it as the 
most basic basic-level competence. ‘Learning to learn’ 
means having the skills to start learning and being able to 
continue learning in an increasingly effective and autono-
mous way according to one’s own goals and needs. This 
competence involves developing both cognitive and emo-
tional aspects. 

Specifically, the European Commission defined the 
‘Learning to learn’ competence as ‘the ability to initiate 
and persist in learning, to organise one’s own learning 
and to manage time and information effectively, either 
individually or in groups’ in the Key Competencies for 
Lifelong Learning Report (2007). This competence in-
cludes awareness of one’s learning process and needs, 
identifying available opportunities, and the ability to over-
come obstacles in order to learn successfully. This compe-
tence means gaining, processing and assimilating new 
knowledge and skills as well as seeking and making use 
of guidance. Learning to learn engages learners to build 
on prior learning and life experiences in order to use and 
apply knowledge and skills in a variety of contexts: at 
home, at work, in education and training’.

‘Learning to learn’ in the area of knowledge requires that 
the individual be aware of the strengths and weaknesses, 
of their abilities and qualifications and the learning strat-
egies that work best for them. It demands an ability to 
seek out the necessary training opportunities and support 
services. In order to effectively manage it, perseverance 
and critical reflection on its aims and purpose are a must, 
as well as autonomy and discipline. But also the ability to 
work as part of a team. A positive attitude, based on mo-
tivation and confidence, and an ability to overcome diffi-
culties and solve problems are essential. This attitude is 
fostered by an interest in applying what has been learned 
and experienced. 

4.5. 
Some conclusions

By way of conclusion, Table 4 relies on the information 
presented in the preceding sections and shows the main 
transversal competencies and skills for the future of work 
marked by digitalisation and cultural and social changes. 
A key factor in the professions of the future are transver-
sal competencies, which need to combine technological 
skills with human skills (cognitive, social and emotional). 
All of them are highlighted in the various studies referred 
to above (McKinsey, BCG, OECD, Telefónica, Burning 
Glass, Manpower and Adecco). 

Cognitive and higher cognitive competencies

Critical thinking. Systemic

Project management

Ability to learn

Adaptability (contexts, perspectives) 

Commitment and discipline

Communication

Social and emotional (self-leadership)

Teamwork. Collaboration

Relationship development: empathy, sociability

Creativity 

Entrepreneurship and innovation 

Self-awareness, self-management and self-confidence

Resilience, tolerance to stress and flexibility

Persistence

Digital competencies

Digital fluency and ethics

Software use and development*

Understanding digital systems*

* � More specifically digital professional profiles require more spe-
cialised digital competencies.

Source: Prepared by the authors based on various reports 
(McKinsey, BCG, OECD, Telefónica, Burning Glass, Manpower 
and Adecco). 

Table 4. � Typology of competencies. Overview of the most com-
monly used approaches

https://www.alianzaeditorial.es/libro/materiales/competencia-para-aprender-a-aprender-elena-martin-ortega-9788420684109/
https://www.educacionyfp.gob.es/dctm/ministerio/educacion/mecu/movilidad-europa/competenciasclave.pdf?documentId=0901e72b80685fb1
https://www.educacionyfp.gob.es/dctm/ministerio/educacion/mecu/movilidad-europa/competenciasclave.pdf?documentId=0901e72b80685fb1
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5.  Challenges for the university

The current environment in which educational institu-
tions operate is characterised by the relentless accelera-
tion of knowledge and a technological revolution occur-
ring at an often disruptive scale. This leads to a new social 
and productive paradigm that values the ability to apply 
generated knowledge and to respond to emerging de-
mands. Therefore, in order to promote progress on a so-
cial and professional level, the various groups involved in 
the educational process (most significantly, universities) 
are required to adapt constantly. As the university is an 
institution dedicated to educating and empowering stu-
dents to thrive as professionals, individuals and citizens, 
while also contributing to global well-being, it is essential 
to enhance its contributions. This involves not only gener-
ating higher-quality content but also developing a broad-
er range of competencies beyond cognitive competen-
cies. Together with the changing environment and the 
imperative of digitalisation, this has triggered a number 
of important and diverse challenges that the university 
must face, notably including:

1.	� Adapting knowledge, competencies, skills and values 
to current demands and trends in the work and social 
spheres, with the aim of promoting the employability 
of students and of ensuring that they become citizens 
who contribute to social welfare. The fact that the 
professional profiles recruited are changing increases 
the demands on the university; it is now required to 
incorporate higher quality and even new knowledge 
into the curriculum, especially in the field of technolo-
gy and digitalisation. But also, because of the new 
ways of working, it must promote social and so-
cio-emotional skills and competencies such as leader-
ship, initiative and teamwork, among others. Resil-
ience and adaptability are attitudes to be reinforced, 
as they will enable the learner to cope with current 
challenges. A humanistic and personal approach will 
be taken to do this, since students must be enabled to 
face the challenges of real life at the individual level. 

	· Knowledge: specific to existing or new subjects. Also 
those linked to technology, digitalisation, sustainabil-
ity and the SDGs.

	· Skills, attitudes and competencies: cognitive (critical 
thinking, creativity, etc.), socio-emotional (interper-
sonal, teamwork, adaptability, resilience, leadership, 
initiative, entrepreneurship) and digital. 

	· Values that make it possible to navigate today’s com-
plex and changing world.

This may cause the need to modify existing pro-
grammes and develop new curricula that respond to 
the growing demand for new or even non-existent 
professions, which are implemented through a variety 
of degrees and programmes of varying formats and 
lengths. Operationally, this process may require un-
precedented teaching content and processes.

2.	� The updating and development of teaching-learning 
strategies and models adapted to ever more diverse 
student profiles, as well as to teaching environments 
that are increasingly digitalised and feature greater 
formal and informal interaction. At the same time, the 
practical approach needs to be strengthened. In order 
to cater for a more multicultural student body, of dif-
ferent ages and with various traits, resulting in particu-
larities and differentiated training needs, it is necessary 
to personalise learning processes and make them 
more flexible in order for them to be meaningful. 
Technology is an essential element to do so. Conse-
quently, in addition to promoting the integration of 
learning between disciplines, it is necessary to adapt 
processes and methodologies, tools, spaces and the 
relationship between students and teaching staff. 

3.	� The promotion of a culture of lifelong learning and 
training for learning to learn and adapt. The increas-
ingly fast pace at which the knowledge and skills re-
quired are changing makes this strategy even more 
important as an enabler for adequate professional and 
personal well-being. For this reason, universities must 
develop lifelong learning skills, as well as offer training 
formats and channels that meet the need to continu-
ously adapt to new work requirements. However, it is 
also important to expand the focus beyond lifelong 
learning to encompass all areas of life, addressing the 
various aspects of well-being as a whole. This means 
that the university must have a lifelong commitment 
to its students. 

	� Driving the levers of transformation that facilitate 
meeting the above challenges is a taxing endeavour. 
The levers needed include innovation, digitalisation 
and cooperation. 

4.	� Strengthening innovation as a fundamental lever of 
transformation. As the Vodafone Innovation Ecosys-
tem (2021) pointed out, the role of the University in 
society and in the economy must be even more signif-
icant in order to generate the innovation that can be 
crystallised into the different types of industry. But it 
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also extends the role of innovation to the field of 
teaching. 

5.	� The intensification of digitalisation is indispensable for 
the above purposes. It facilitates the personalisation 
and flexibility of learning processes, allowing each 
learner to choose the time, place, format and channel, 
depending on their conditions. The inclusion of tech-
nology leads to the automation of various processes 
currently carried out by teaching staff, which encour-
ages them to focus on activities that add greater value 
to student education. This transformation necessitates 
a shift in role of the teaching staff, requiring them to 
train in and develop the digital skills needed to effec-
tively manage technology and to embrace their new 
position as facilitators who are closest to the student. 
An important aspect in relation to digitalisation is that 
it will also allow access to different profiles, thus en-
couraging inclusion. 

6.	� The promotion of collaboration between all the social 
agents involved in the processes of knowledge gener-
ation. The university must enhance its role as a media-
tor and forge alliances among various stakeholders, 

including companies, technological institutions, uni-
versities and governments. This is essential because 
knowledge is dispersed, and meaningful learning ne-
cessitates a practical approach that is closely connect-
ed to the real world. This is the framework for the 
‘European Universities’ project, promoted by the Euro-
pean Commission in 2018 with the aim of encourag-
ing mobility between countries and universities, and 
increase the internationalisation of the Spanish Univer-
sity System. 

7.	� The adaptation and anticipation of the education sys-
tem to the new demands of the market require agility 
as well as personal and economic resources. In relation 
to the latter, the EU Council approved the Next Gener-
ation (NGEU) plan in July 2020. Within this framework, 
the Spanish government has launched the Recovery 
and Transformation and Resilience Plan for Spain, 
which includes a section for the modernisation and 
digitalisation of the education system and specifically 
refers to the university system, including measures for 
the training and qualification of teaching and research 
staff and the improvement of digital infrastructures, 
equipment, technologies, teaching and evaluation. 
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Learning and impact in the UD. 
Our own models

Chapter three
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6.  The UD’s learning model

The University of Deusto was founded at the end of the 
19th century and has constantly adapted to meet the ed-
ucational needs of society, remaining true to its principles 
and vocation of service to the community. It has success-
fully faced the challenges posed by technology, interna-
tionalisation and innovation processes, and become a pi-
oneering institution in remarkable fields of knowledge, 
including law, business and the humanities. 

It has its own pedagogical framework based on Ignatian 
pedagogy, which focuses on the process of transformation 
of the individual based on experience, reflection and action. 
It prioritises competency-based learning, applying an inno-
vative and recognised education model (MAUD) which pro-
motes an all-round, autonomous and supported education, 
in which each student is placed at the core of the process. 
Person-centredness is the cornerstone of the model. 

The UD’s commitment to social transformation means that 
it must face new challenges, which are met through differ-
entiated initiatives; by launching new education pro-
grammes in the market, notably including those linked to 
areas of great interest such as healthcare and digitalisation; 
developing new innovative teaching models, such as the 
Dual Model and Deusto Online. At the same time, it ap-
plies new teaching methodologies such as problem-based 
learning and service learning, among others, which foster 
the development of essential skills, including critical think-
ing and problem solving. It also reinforces the provision of 
continuous training for teaching staff. 

6.1. 
Ignatian pedagogy as 
a basis for MAUD (UD 
Learning Model)

Ignatian pedagogy has its roots in the spiritual experience 
of Saint Ignatius of Loyola (1491-1556). It was offered to 
the world to be replicated in his Spiritual Exercises, and 
shared by the group of people who made up the found-
ing core of the Society of Jesus together with him, and 
those who are part of this religious order until today. The 
most prominent features of Ignatian pedagogy are as fol-
lows (Gil Coria, 2002):

	· It sees learners as all-round individuals and seeks their 
overall development.

	· It conceives education as a process of personal trans-
formation through experience, reflection and action: it 
starts from the context of the learner, promotes expe-
rience, demands reflection to understand the deeper 
implications and is oriented towards commitment to 
faith and justice. Reflection is key for students to gain 
a depth of thought that helps them to overcome the 
difficulties in reaching critical truthfulness about reality 
and their life.

	· It underlines the importance of evaluation, including 
the evaluation of the progress of human attitudes.

	· It provides value-based learning.

	· It understands the teacher-student relationship as be-
ing key to education: teachers support students in 
their growth and development. This requires that they 
are approachable and accessible to students.

	· This involves having an overall vision that unifies and 
helps crystallise criteria based on Ignatian principles 
common to all teaching.

In the transition from the 20th to the 21st century, Pe-
ter-Hans Kolvenbach brought the traditional Ignatian 
apprenticeship model up to date. Based on the Jesuit 
theologian and pedagogue Diego de Ledesma (1519-
1575), Kolvenbach identified four essential dimensions 
in all Jesuit education, especially in higher education, 
which he defined by using the Latin terms of utilitas, 
iustitia, humanitas and fides, corresponding to the prac-
tical dimension, the social dimension, the humanistic 
dimension and the religious or meaning dimension. The 
map of the four dimensions of the Ledesma-Kolvenbach 
model starts from a Personal Profile; it does not include 
(academically assessable) ‘competencies’ in the strict 
sense; rather, it points to ‘orientations, sensitivities, atti-
tudes, values...’, which serve as a basis for personal 
choices and constitute guidelines and guides for person-
al and professional behaviour; in this sense, they are 
presented as extensions of the competencies in the strict 
sense, at a higher level. To preserve this affinity, it would 
perhaps not be an abuse of either the concept or the 
language to designate them as being ‘Meta-Competen-
cies’ (Agúndez, 2008)

The Ledesma-Kolvenbach paradigm helps to understand 
the mission of the universities managed by the Society of 
Jesus, in which, in addition to the professional profile, 
other aspects are considered, such as the importance of 
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the social dimension in students’ education. Based on this 
paradigm, in addition to seeking excellence in research 
and teaching in order to educate people to be competent 
professionals (utilitas), we must also educate free people 
who uphold ethical and humanist values, who are self-
aware and have a consciousness of the world in which 
they live, and are sensitive to the aspirations and concerns 
of their contemporaries (humanitas); people sensitive to 
the Gospel and Christianity (fides), who are committed to 
building a fairer world and compassionate enough to feel 
the joy and pain of others as their own (iustitia). Within 
this framework, the UD emphasises the development of 
ethical and humanist values, with the aim of educating 
free people, responsible citizens and competent profes-
sionals equipped with the knowledge, values and skills 
that will enable them to commit themselves to the pro-
motion of knowledge and the transformation of society. 
It also highlights a strong commitment to social and cul-
tural change in society and solidarity towards those who 
are disadvantaged.

In 2000, the UD developed its own pedagogical frame-
work, which is still in force today. It provides pedagogical 
underpinning for the overall teaching process. This peda-
gogical framework is implemented through the UD Edu-
cation Model (MFUD) and the UD Learning Model 
(MAUD), supported by competency-based learning, con-
sistently with the guidelines of the European Higher Edu-
cation Area (Poblete and Villa, 2008). Its objectives are set 
out in Figure 5.

The 
University of 
Deusto as an 
organisation 
that:

Learns and is 
student-centred

Engages in teamwork and 
values collaborative efforts

Leads and encourages 
its staff

Is committed to ethics 
and society

Source: University of Deusto Learning Model.

Figure 5.  Objectives of the Deusto Learning Model

The pedagogical framework of UD teaching is based on 
the following eight principles: 

	· Person-centred education. 

	· Values-based learning.

	· Encouraging the creation of personal and social atti-
tudes.

	· Fostering autonomous and meaningful learning.

	· Promoting the development of thinking.

	· Enhancing the acquisition of academic and profession-
al competencies.

	· Includes ICTs.

	· Becoming a learning organisation.

Based on these principles, the MAUD model promotes 
Competency-Based Learning, which consists of the inte-
gration and mobilisation of knowledge, skills, attitudes 
and values, demonstrated by appropriate performance in 
diverse and real contexts. Based on the competencies that 
students must develop in their professional and personal 
spheres, the knowledge required in each education area is 
specified, as well as the attitudes and values to be devel-
oped. This results in students gaining the wisdom derived 
from knowledge, and the attitudes and values that enable 
them to both be wise and willing to put their knowledge 
into practice, in order to achieve appropriate outcomes 
from their actions. The proposed learning model, MAUD, is 
based on the experiential learning of Kolb et al. (1976) and 
Ignatian pedagogy (Gil Coria, 1999). 

As indicated in the introduction to this section, new propos-
als based on the MAUD have been developed in the UD 
which have launched new and innovative approaches to 
learning processes. This is the case for the pioneering Deus-
to Dual Training Model, which applies the UD’s proposals to 
promote, develop and implement dual university training. 
Deusto Online, which also offers a complete online learning 
experience, is a model in its own right. More information on 
these cases can be found in the Deusto Social Lab Report 
No. 4 and the University of Deusto’s website.

Competency-Based Learning therefore is aligned with a 
holistic education model oriented towards social and per-
sonal transformation, helping the learner to develop as a 
person. The UD aims not only to transmit specialised 
knowledge to students and prepare them to engage in a 
specific profession, but also to support them in their pro-
cess of personal growth and development, so that they 
can develop their own (intellectual, personal, social...) po-
tential in order to provide creative solutions to society’s 
problems. 

The pyramid in Figure 6 is composed of four sides, name-
ly, learning, attitudes, values and competencies. It pre-
sents the main elements of the model, which contribute 
to the all-round development of individuals. The combi-
nation of all these elements promotes holistic learning 
and helps the learner to develop as a person. 
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Competencies

Values Attitudes

Learning

Knowledge
orientation

Personal 
responsibility

Autonomy

Collaboration

Ethics

Personal 
development

Meaningfulness    Reflection    Experimentation      Internalisation

Source: UD Pedagogical framework.

Figure 6.  Main elements of the UD Learning Model.

A number of aspects are particularly important in relation 
to the four components of the pyramid: 

	· The learning model (at the bottom of the pyramid) com-
bines the different learning styles and aims to apply dif-
ferent types of intellectual thinking. Meaningful learn-
ing involves applying thought by combining reflective 
activities and observation, with conceptualisation, ex-
perimentation and evaluation of process and outcome. 

	· Attitudes towards learning help to set and systematise 
habits and behaviours according to personal choices 
which become values. For learning to be autonomous 
and meaningful, students should take personal re-
sponsibility and develop a positive attitude towards 
study and learning, and do so as part of a collaborative 
process in which they are supported, and they share 
and cooperate with their fellow students, teaching 
staff and other people in their environment.

	· Individual values are a consequence of each student’s 
personal and social background. They are linked to 
their experience, environmental responses, ideals and 
expectations, among other factors. Regarding values, 
consistently with the University’s mission, the type of 
the person it seeks to graduate into the world and the 
learning model, efforts focus on three key areas:

	– Personal and social development: the first focus of 
values is the person. Values such as personal dignity, 
right to life, self-esteem, self-confidence and self-ful-
filment are considered. All human rights are linked 
to this key area.

	– Knowledge orientation: this involves developing the 
value of seeking the truth, engaging in study and 
knowledge. This value applies throughout life.

	– Ethical-social responsibility: this means taking re-
sponsibility for financial resources, structure and hu-
man capital, creating a stimulating work environ-
ment, as well as making a contribution to the 
community. In short, it requires reflecting on the 
consequences and effects that their decisions have 
on others and especially those that contribute to so-
cial justice.

	· A differentiating factor of the UD model is the promi-
nent role given to values education and ethical com-
mitment. Since the 2009 academic year, all students 
have taken two subjects in a module entitled ‘Human-
istic Values Education’ as part of interdisciplinary 
groups, which showcases the value of coexistence be-
tween different people. 

	· The third side of the pyramid corresponds to com-
petencies, which are defined as ’acquired knowl-
edge, abilities, skills or abilities which results in a 
good level of development and performance’ in the 
UD Pedagogical Framework. Although there are var-
ious models for grouping competencies, the UD 
classifies generic or transversal competencies into 
three categories. 

	– Instrumental: these are a combination of manual 
skills and cognitive abilities that make professional 
competence possible. 
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	– Interpersonal: these refer to the abilities and skills 
that enable people to have appropriate social inter-
actions with others, promoting the development 
and application of certain values in social life. 

	– Systemic competencies: these entail skills related to 
understanding a system as a whole. 

6.2. 
The UD’S differential value: 
Transversal competencies

The University of Deusto is currently reflecting on, updat-
ing and simplifying its model of transversal competencies, 
based on the conviction that transversal competencies are 
the hallmark of its graduates in line with the University’s 
mission. This is a strategic project for the UD that is mobi-
lising a wide range of experts from within the University. 

These competencies are those that all students, whatever 
their degree, will have to develop during their undergradu-
ate or postgraduate studies. This reflection concerns how 
the University of Deusto seeks to fulfil its mission as a project 
of the Society of Jesus, aiming to educate individuals who 
are free, responsible citizens and competent professionals; 
equipped with the necessary knowledge, values, and skills, 
these individuals will be able to contribute to the advance-
ment of knowledge and the transformation of society. 

Thus, the UD is committed to six key transversal compe-
tencies (see Figure 7). The proposed definition and scope 
presented below is a summarised outcome of the work of 
the different expert groups to date. The following de-
scriptions are part of that synthesis: 

	· TC1. Self-knowledge, ethics, social and environmental 
responsibility and openness to transcendence. This is 
the UD’s hallmark competence which has a two-
pronged approach: 

	– Acknowledging and taking responsibility for the in-
clusion of human communities and vulnerable peo-
ple, adopting the perspectives and engaging in the 
procedures of their academic discipline. Social re-
sponsibility.

	– Safeguarding natural resources and the environ-
ment as a whole, ensuring that they can be enjoyed 
both by present generations and future generations, 
utilising the expertise and capacities provided by 
their specialised areas of knowledge. Environmental 
responsibility.

This competency encompasses a range of components 
and fosters all-round human growth, since the differ-
ent aspects of the person cannot be ‘compartmental-
ised’. These elements are:

	– Social responsibility for the most disadvantaged 
people and human communities and protection of 
the common good.

TC3:  
Entrepreneur 
ship,  
innovation  
and creativity     TC4: 

Oral and written 
communication 
in multicultural 
environmentsTC2: Teamwork 

and leadership

TC1: Self-knowledge, ethics, 
social and environmental 
responsibility and openness 
to transcendence

TC5: 
Continuous, 
autonomous 
and critical 
learning

TC6: Digital 
competences

Source: Office of the Pro-Vice-Chancellor for Academic Organisation, Teaching Innovation and Quality.

Figure 7.  UD transversal competencies. 2018
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	– Environmental responsibility for the protection of 
natural assets and nature as a whole.

	– Professional ethics, which sets moral limits and 
brings a horizon for a good life and the protection 
of the common good.

	– A personal form of spirituality that gives meaning to 
one’s own life and provides guidance in the choices 
to be made, based on one’s own personal knowl-
edge and the aspiration to have more solidarity 
among human beings.

It has been defined as follows: Behaving in an ethical, 
egalitarian, inclusive, responsible and sustainable way 
in different realms: regarding oneself, others (men and 
women for others), society (social justice), and the 
planet as a whole (environment), asking the big life 
questions.

	· TC2. Leadership and teamwork. This is defined as 
working with a group of people to achieve common 
goals by contributing one’s own knowledge and skills, 
assuming shared responsibility and leadership, inte-
grating different points of view and striving for collec-
tive development. 

This is based on a conception of the person as a rela-
tional being, who cannot develop fully unless it is in 
relation to other people and at the service of others 
(Guardini, 2004). Research has shown that people 
learn and develop in interaction with others (Vygotsky, 
1978). Teamwork, therefore, offers the opportunity to 
learn and grow individually, as a group and socially 
and leadership is identified as an essential dimension 
when working with others.

	· TC3. Entrepreneurship, innovation and creativity. Entre-
preneurship is a process that starts with the individual. 
It is individuals who innovate and undertake new pro-
jects (whether within or outside an organisation). What 
characterises these individuals, according to Timmons, 
is that they have and/or develop the ability to create and 
build something out of virtually nothing, which involves 
initiating, doing, achieving and building.

Our society needs people with a high degree of initia-
tive and critical thinking, who are in control of their own 
professional and personal development and have the 
ability and vision to carry out projects that add value to 
society, which are ultimately transformative projects. 

And from the perspective of the University of Deusto, 
these are individuals who can meet the challenges we 
face as a society from a humanist point of view.

Thus, this competency has been defined as developing 
new ideas, actions and projects with a positive impact 
on the environment, turning ideas into actions, mak-
ing decisions and taking risks.

	· TC4. Oral and written communication in multicultural 
environments. This refers to the ability to communi-
cate both orally and in writing in order to interact ef-
fectively with others; to listen to, express and convey 
feelings, knowledge, ideas and arguments clearly, rig-
orously and convincingly; to use a variety of expressive 
resources, both orally and in writing; to use appropri-
ate linguistic resources and formats and adapting to 
circumstances, types of audience and diverse cultural 
contexts, using different languages. 

Multilingual communication also requires intercultural 
understanding, appreciation of cultural diversity and 
an interest in and curiosity about languages and inter-
cultural communication.

	· TC5. Lifelong, autonomous and critical learning. This is 
defined as updating the lessons learnt, transforming 
one’s way of thinking and acting, taking responsibility 
for one’s decisions and achieving ever greater autono-
my in the acquisition of learning.

In the learning processes at the University, it is essen-
tial for students to articulate their prior conceptions, 
critically examine them, and actively develop more sci-
entific or advanced ideas and criteria to form their 
own judgement. This will enable them to approach 
the challenges and situations in their field of study rig-
orously (Paricio, 2019, p. 81). Constructive and deep 
learning is therefore to be encouraged, and is fostered 
by learner self-regulation.

	· TC6: Digital competence. This is defined as working 
effectively and efficiently with technology to process 
information, as well as communicating in the digital 
world in a critical and responsible way. 

This ranges from issues related to information and 
data, communication, interaction and understanding 
for appropriate use, to the creation of content, securi-
ty features and mechanisms for the use of digital tools 
or resources for problem solving.
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7. � The University of Deusto’s 
Social Impact Model through 
its learning processes

7.1. 
Global framework

The University of Deusto’s conceptual model of social 
impact is strategically anchored in three pillars: people, 
the relationship they have with each other (and with the 
University of Deusto), and the transformation under-
gone by people as a result of their relationship with the 
UD. A description of how this was developed can be 
found in the Deusto Social Lab Reports No. 3 and No. 4. 
This is aligned with the UD’s mission: ‘Today, the UD 
aims to serve society by making a specific contribution 
to higher education from a Christian and humanist per-

spective As a university, it is governed by a love of wis-
dom and a desire to understand and study the structure 
of reality with rigour and scientific methodology. It 
therefore strives for excellence in research and teaching. 
Simultaneously, it aims to cultivate individuals who are 
free, responsible citizens and competent professionals. 
These individuals should possess the knowledge, values, 
skills, abilities, and capacities necessary to actively con-
tribute to the advancement of knowledge and the trans-
formation of society’.

The conceptual model of the UD’s impact on society is 
built on these three pillars, which can be graphically rep-
resented and summarised as follows:

People → Relationship → Transformation → Impact

WELL-BEING

SOCIAL AND ECONOMIC CONTEXT TRENDS

Source: Prepared by the authors (Deusto Social Lab)

Figure 8.  Core Elements of the Impact Mode

For the UD, people (we) play the main role in achieving 
change, transformation. Hence, the objective is for any-
one engaging with the University of Deusto through its 
numerous activities and services to potentially undergo a 
transformation or change through reflection. In other 
words, a transformation or change at the societal level 
may also ensue by enhancing the personal dimension. 
We must therefore get to know these people well and 
understand how their relationship with the UD is enact-
ed. Reflecting on the kind of changes, innovations or 

transformations to which the UD aspires to contribute is 
not a trivial endeavour. In general terms, the aim is to 
move towards a fairer, more humane and sustainable 
world. On this path of transformation, each person is the 
guiding thread to follow and move forward with, and the 
enabler of specific social contributions as they are ex-
pressed.

Thus, having established the rationale behind the impact 
model, and taking into account the commonly accepted 
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definition of impact (any change brought about by the 
implementation of a set of services or activities), we must 
look at the activities that the UD uses to carry out its mis-
sion and purpose. The University of Deusto initiates these 
changes by performing activities or services guided by a 
systemic and sustained process over time. The UD’s ob-
jective is to instigate transformations that are valuable to 
society and, ultimately, contribute to inclusive and sus-
tainable well-being within its role as a Jesuit university.

In conclusion, as transformation is a process, the model 
enables us to identify and gather the impacts occurring 
at different stages over time. Therefore, at the end of 
this process, we will be able to discuss the University of 
Deusto’s influence on societal transformation. This ap-
proach is shaped by humility, as we recognise that the 
University is one of the agents that people come into 
contact with at specific moments in their lives; conse-
quently, it is each of those people who should inform 
and substantiate (to a large extent) their contribution to 
society and how this may have changed after building a 
relationship with the UD. 

Naturally, this process places the individual at the centre. 
All the people who are part of the university community 
and the wider ecosystem of people (as part of their or-
ganisations or institutions or from other areas) who relate 
to the UD are agents of social transformation. The model 
aims to capture their contributions to society. 

7.2. 
A conceptual framework 
specific to the social impact 
of learning processes

The application of the global conceptual framework to 
learning processes described in the previous subsection is 
developed further in the report ‘The social impact of the 
University of Deusto. People who transform themselves in 
order to transform society. An overview focused on learn-
ing processes’ published in the Deusto Social Lab Report 
No. 4. As this report continues to elaborate on this sub-
ject, it worth summarising this specific framework at this 
stage. Readers are advised to read the report referred 
above for a more in-depth analysis. 

Following the overall conceptual framework defined, the 
specific model of the social impact of learning process 
activities is based on these four elements:

	· Economic and social context and trends, which specif-
ically includes the most important context variables for 
this case.

	· People with whom the UD has a relationship, firstly 
identifying the complete map of stakeholders and sec-
ondly focusing on the priority groups: students, alum-
ni and partner businesses. In the work carried out in 
2020, the impact was studied in depth by looking at 
the partner companies. In this report, the analysis is 
focused on the general learning process engaged in by 
the student body undertaking a UD degree, specifical-
ly on students in the final years of their degree. 

	· The model has enabled the identification of the trans-
formative aspirations that the University of Deusto 
strives for in its learning processes, which have been 
confirmed in this report. 

	· The indicator table proposed in the previous phase of 
the project, following the stages defined in the theory 
of change, runs from input to impact for each trans-
formation. 

This is shown in Figure 9.

7.2.1. 
Economic and social context. 
Trends

In line with the approach developed in the previous 
phase, the most important context-related aspects for an 
adequate understanding and subsequent analysis of the 
social impact of the UD are:

	· The socio-economic and demographic characteristics 
of the region in which the university operates. In this 
case (as in the others in this sub-section) the territorial 
vision is important, since the University operates with-
in a specific area at a specific time. Its ability to make 
an impact will therefore be different depending on the 
characteristics of the society with which it interacts. 
Furthermore, this factor also affects the type of activi-
ties and services that the University provides in each 
geographical area.

	– Given the specific object of analysis, it is particularly 
important to thoroughly examine both the educa-
tional characteristics of the population and the situ-
ation of the labour market in general and of people 
with university degrees in particular.

	– In light of the aforementioned trends and the en-
suing challenges involved for the University’s work 
(and specifically, for learning processes), it is im-
portant to understand the educational and train-
ing needs as stated by employers in the Basque 
Country. 
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7.2.2. 
People with whom the UD 
interacts

Building on the proposal outlined in the report on the 
work carried out in 2020, the overall ecosystem of stake-
holders with whom the University of Deusto interacts as a 
result of its learning processes is extensive, diverse and 
heterogeneous. It includes the following: 

	· People who apply to the UD to study any of the de-
grees currently offered. These applicants are referred 
to as candidates throughout the report.

	· Undergraduate, postgraduate and doctoral students. 
From all courses and all qualifications. 

	– Students who additionally take part in the extracurric-
ular training/education initiatives offered by the UD.

	· Other continuing education students.

	· Graduates in general and alumni in particular.

	· Families (mainly parents of students).

	· UD teaching and research staff.

	· UD administrative and service staff.

	· Lecturers from outside the UD who make a teaching 
contribution to some degrees.

	· Business/social fabric, in their role as employers/hosts 
of trainees.

	· Educational institutions (both public and private)

	– Public Administrations (Basque Government through 
the Department of Education)

	– Educational institutions 

	– Vocational Training Centres

	· Other institutions in the field of employment

	– Public (Basque Government through both the De-
partment of Employment and Lanbide); Provincial 
Councils and City/Town Councils

	– Private. Business associations and chambers of com-
merce, among others.

It should also be mentioned that the University of Deusto 
interacts with other groups (such as Secondary School 
students, for example), although for the purposes of this 

Source: Prepared by the authors (Deusto Social Lab)
FFiigguurree  99..  CCoorree  eelleemmeennttss  ooff  tthhee  iimmppaacctt  mmooddeell  ooff  tthhee  UUDD  lleeaarrnniinngg  pprroocceesssseess..

ECONOMIC AND SOCIAL CONTEXT TRENDS 

• Broad profiling of the people 
with whom the UD interacts in 
terms of innovation and 
entrepreneurship.

• In this first phase: 
• People undertaking 

training processes.
• Entrepreneurs

• Inventory of aspirational 
transformations (6 were 
identified).

• Activities carried out in the 
field of innovation and 
entrepreneurship (more than 
40).

• Transformation - Process -
Activity Relationship

Impact route with a double track:
• People who transform themselves in order to transform society.
• In this relationship, the UD (in general, and the Innovation and 

Entrepreneurship Unit in particular) is also transformed.

People
UD Aspirational 
Transformations

Transformation of the person 
and the UD: mutual enrichment

Transforming society through 
organisations

Impact Model Scoreboard: Structuring - Systematisation - Capture - Analysis - Management 

Model to assess the social impact of the UD's entrepreneurship activities.  Core elements

S
ocial transform

ation

PÁGINA 48

Source: Prepared by the authors (Deusto Social Lab)

Figure 9.  Core elements of the impact model of the UD learning processes
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project they have not been considered at this time due to 
the nature of their relationship with the UD.

Becoming acquainted with each of these actors must be 
the next step. The people to whom the UD relates in terms 
of learning processes, their motivations and expectations 
of their relationship must be understood in order to con-
textualise the lessons learnt from the application of the 
social impact model. 

Out of all the people mentioned above, the students are 
the main priority and the UD supports them directly in 
their learning processes. Students are involved in differ-
ent learning processes, namely: 

	· People whom the UD supports in undergraduate 
learning processes (including the dual mode).

	· People whom the UD supports in postgraduate learn-
ing processes (including the dual mode).

	· People supported by the UD in doctoral learning pro-
cesses.

	· People whom the UD supports in learning processes 
linked to extracurricular training initiatives. These pro-
cesses run in parallel to the three previous ones.

	· People whom the UD supports in learning processes 
linked to lifelong learning (whether related to profes-
sional life or not).

From the perspective of a lifelong itinerary, it is possible 
to gather knowledge about these people from the time 
they start their relationship with the UD and from then 
onwards. In order to facilitate the knowledge gathering 
process and subsequent analysis, a series of milestones in 
the learning process for each group of people will be 
identified, which will make it possible to segment these 
groups into stages throughout their lives. 

The figure below only shows the itinerary of the student 
and subsequent graduate (the key actor of learning pro-
cesses). However, other groups of people must be men-
tioned again, with special emphasis on the teaching staff, 
as they ‘revolve around’ students and are essential for the 
learning process to unfold in optimal conditions, as men-

Undergraduate 
degree

Post-graduate 
degree

Candidate Admitted Graduate 3/5 
years 

Recent 
graduate

Graduate 
15-20 years

Graduate 
40 years

Learning process (4 - 5 years)

Doctoral degree

Candidate Admitted

Learning process (1 - 1.5 years)

Postgraduate
Post-graduate 

3 years
Post-graduate 

10 years

Post-
graduate 40 

years

Candidate Admitted

Learning process (5 or more years)

Recent 
doctorate

Researcher 
5 years

Researcher 
20 years

Researcher 
40 years

Extracurricular 
initiatives

Continuous 
learning

Depending on whether the person has gone through this process from 
undergraduate, post-graduate or doctoral level, specific issues will be considered in 

different segments

Depending on the type (professional or non-professional), specific questions 
may be raised

Candidate Admitted

Learning process in parallel with their "main" 
relationship with the UD 

Candidate Admitted

Variable learning process depending on the programme

Completed

FOCUS ON UD LEARNERS. Process-based overview. Life stage-based perspective. Who are these people?

Source: Prepared by the authors (Deusto Social Lab)

Figure 10.  People who learn at the UD. View by learning process and life course stage
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tioned in the second chapter, given the crucial impor-
tance of their role as teachers/facilitators. 

This approach is not only theoretical-conceptual but also 
practical. Gaining specific knowledge of people by prior-
itising the following segments should include the follow-
ing information:

	· First-year degree students. This group was profiled 
throughout this phase. It was agreed that it was ap-
propriate to include at least the following variables 
(which could be expanded in the future). These fol-
low on from those initially proposed in the study con-
ducted in 2020: 

	– Gender

	– Language skills

	– Previous international experience 

	– Previous work experience 

	– Level of social commitment or involvement prior to 
joining UD

	– Change of residence to pursue a degree at UD

	– Parents’ education attainment

	– Reasons for choosing the University of Deusto

	– Reasons for choosing the degree in question 

	– Faculty, campus and degree

	· Final-year degree students: In order to encourage this 
group to participate in the project, the student profile 
in this initial piece of fieldwork was simplified to in-
clude only the variables of gender, faculty, degree, 
campus, level of participation in UD activities and so-
cial commitment over time. 

In the future, the following individualised informa-
tion will be considered for inclusion in the analysis. 
These data already exist in aggregate form within 
the University of Deusto, which is why they have not 
been prioritised at this time. This matter has been 
discussed in detail in the section on future lines of 
work.

	– Gender

	– Age

	– Nationality

	– Disability. Diversity.

	– Usual place of residence

	– Parents’ education attainment

	– Household income

	– Scholarship recipient status

	– Other members of the household with an academic 
education

	– Academic record on completion

	– Language skills

	– Level of participation in other UD activities. Specify 

	– Assessment of the learning process 

	– Short and medium-term job prospects 

	– Expectations to continue with further learning pro-
cesses (in the short, medium and long term)

	– Level of satisfaction

	– Level of recommendation

	– Level of social commitment or engagement over 
time 

	– Faculty, campus and degree

	· Degree Teaching staff. A breakdown will be provided 
for this section in subsequent phases of the project. In 
addition to the socio-demographic profile, it will in-
clude other questions more closely related to teaching 
and supporting students. 

	· Companies and organisations employing or hosting 
UD students (profiled and analysed in the 2020 report 
and whose findings are used in this report essentially 
for comparing assessments between this group and 
the group of final-year students).

	– General company information: 

  Work sector

  Size (by number of employees)

  Type of ownership

  Legal form

  Location of headquarters

  Geographical distribution of turnover
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	– Description of its relationship with the UD:

  Length of relationship

 � Areas of expertise in which it recruits/hosts UD 
people

 � Volume of students hosted/graduates recruited in 
the last three years

	– Assessment of people educated in the UD (referring 
to transversal competencies). For each of them:

 � Importance in the decision to employ them

 � Performance appraisal

 � Comparative assessment

	– Level of satisfaction

	– Assessment of recruitment processes

 � Referred to different assessed elements

	– Importance in the recruitment decision

	– Comparative assessment of UD people

 � Other aspects:

	– Previous internships

	– Preference in recruitment

	– Future recruitment intentions

	– Channels used

	– Assessment of UD services

As will be discussed in chapter four, the model is assessed 
in greater depth in this case through the groups of stu-
dents in the final years of their degree, based on the field-
work specifically conducted for this purpose. The work 
conducted with first-year students laid the foundations 
for further work in the following phases of the project. 

7.2.3. 
Aspirational transformations

The UD supports people in their learning processes, en-
couraging them to acquire knowledge (as a result of 
these learning processes) through the acquisition of both 
transversal competencies (necessary and common to all 

studies) and specific competencies (specific to each pro-
fession). The acquisition and development of these com-
petencies is thus a process of personal transformation. 
This logic leads us to understand competencies as UD 
aspirational transformations, which are conveyed through 
people, the real agents of social transformation. 

Of particular interest in the proposed model is the focus 
on transversal competencies (which are the UD’s hallmark 
and distinctive features, to which it is firmly committed). 

In addition, as stated in the 2020 analysis, the impact 
model also considers transformation processes in partner-
ship with economic and social stakeholders (social dimen-
sion). These were already included in the first practical 
approach to the social impact model in the field of entre-
preneurship and are deemed to be valid for and applica-
ble to learning processes. 

Specifically, the transformations linked to degree learning 
processes are expressed as follows: 

From the individual dimension

	· Related to transversal competencies

	– Self-awareness, ethics, social and environmental 
responsibility and openness to transcendence

The University of Deusto seeks to enable people to 
act in an ethical, egalitarian, inclusive, responsible 
and sustainable way regarding themselves, others, 
society (social justice) and the planet as a whole (en-
vironment). The University uses a set of activities and 
applies different methodologies (notably including 
service learning and values training) that help peo-
ple to acquire these skills.

	– Teamwork and leadership training

The University of Deusto seeks to enable people to 
work collaboratively to achieve common goals by 
exchanging constructive contributions, mediating in 
conflicts, sharing knowledge and assuming commit-
ments and responsibilities, carrying out the role of 
team leader when the occasion or context so re-
quires. 

	– Training in entrepreneurship, innovation and 
creativity

The University of Deusto seeks to enable people to 
develop new ideas and engage in actions and pro-
jects which have a positive impact on the environ-
ment, turning ideas into actions, making decisions 
and taking risks. To this end, it implements various 
actions in different forms to work from aware-
ness-raising to training and start-up (both from the 



THE SOCIAL IMPACT OF THE UNIVERSITY OF DEUSTO 

45Deusto Social Lab Reports. No. 4(2024) 
ISSN: 3020-3090 • ISBN: 978-84-1325-255-1

perspective of self-employment and intra-entrepre-
neurship).

	– Training in lifelong, autonomous and critical 
learning

The University of Deusto seeks to help people up-
date their learning, by questioning the usual ways 
of behaving and addressing issues from a critical 
perspective, reflecting on their own knowledge 
and learning styles.

	– Oral and written communication skills in multi-
cultural environments

The University of Deusto aims to equip individuals with 
the skills to communicate effectively with others, both 
orally and in writing, to express and convey feelings, 
knowledge, ideas, and arguments in a clear, rigorous 
and convincing manner. This involves the use of vari-
ous expressive resources, both spoken and written, 
employing appropriate linguistic tools and formats 
while adapting to different circumstances, audience 
types and diverse cultural contexts, as well as using 
different languages. Multilingual communication also 
requires intercultural understanding, an appreciation 
of cultural diversity and an interest in and curiosity 
about languages and intercultural communication.

	– Digital Competencies 

The University of Deusto aims for people to use In-
formation and Communication Technologies in a 
responsible, safe and critical manner both in the ac-
ademic and professional spheres, in order to process 
information and communicate and participate in 
social media and groups ethically and responsibly. 

	· Related to specific competencies

The University of Deusto seeks to make people compe-
tent professionals in the different fields of knowledge 
that each person chooses. To this end, it offers a wide 
portfolio of qualifications (more than fifty undergraduate 
degrees, almost sixty postgraduate degrees) in which in-
dividuals are supported in developing specific competen-
cies to acquire the knowledge they need for their profes-
sional practice, in addition to transversal competencies. 
This is done using a holistic and all-overall approach.

In terms of partnership with economic and social actors

	– Setting up projects and businesses

The University of Deusto seeks to help people identify 
ideas and turn them into real projects with a purpose. 
Through their learning processes, particularly in un-
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Figure 11.  Transformations arising from learning processes. Overall view of degree processes
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dergraduate and postgraduate degrees, individuals 
have a chance to work on their final projects or dis-
sertations. These projects allow them to tackle cur-
rent societal challenges by proposing specific solu-
tions that could lead to future business ventures. 

	– Cogeneration of transforming knowledge

The University of Deusto seeks to provide solutions to 
social challenges in order to promote the improve-
ment and transformation of society. This requires un-
derstanding the changes taking place in our society 
and being able to anticipate future scenarios, as well 
as designing projects that provide innovative solu-
tions through co-creation and action research. In the 
case of learning processes, this co-generation is clear-
ly enacted in the cooperative efforts between stu-
dents and the organisations and companies involved 
in the completion of a final dissertation for both un-
dergraduate and postgraduate degrees.  

	– Co-creation of networks and cultivation of the 
ability to be influential

The University of Deusto seeks to establish interrela-
tionships and generate links between all those stake-
holders with the capacity to enrich the learning expe-
rience. To do so, they must feel involved, have a shared 
vision and purpose. Mobilising stakeholders and 
weaving connections between actors in the learning 
ecosystem should contribute to the construction of 
the meaningful learning experience that the UD seeks. 
In learning processes, the relationship with external 
teaching staff and partner organisations is essential. 

	– Generation of economic activity and employ-
ment 

As a result of the learning processes led and pro-
moted by both the University of Deusto and its eco-
system, the UD also contributes to generating re-
gional wealth and employment. 

This is an indirect transformation that can be 
achieved provided that the previous transformations 
have been effected; both through joint action of all 
the stakeholders the UD engages with and in its role 
as a specific stakeholder that acts as an employer 
and an investor in these activities.

7.2.4.  
Actions carried out

The actions carried out by the University of Deusto to im-
plement the Learning Model vary according to the fields 

of knowledge and the specific type of learning process 
(undergraduate degree, postgraduate, doctorate, lifelong 
learning, extracurricular initiatives). An overall graphic 
representation of the activities for the degree processes is 
shown in Figure 12.

Figure 12 shows the time sequence of the learning pro-
cesses that take place in the course of a degree, namely, 
the actions carried out by the UD to enable the transfor-
mations sought. To achieve the transformations linked to 
transversal competencies (six in total, as defined within 
the Deusto brand) and specific competencies (linked to 
each specific degree), and the rest of the competencies 
linked to collaborative transformations (four, as identified 
and explained in the previous section), the UD implements 
different actions in line with the teaching methodologies 
selected as the best alternatives for attaining the corre-
sponding learning outcomes in each case (upper part of 
the figure). In addition, there is a series of common activi-
ties that are used across the board (bottom of the figure). 
For further details on each of these, please refer to the 
2020 report in the Deusto Social Lab Report No. 4. 

ACTIVITIES CARRIED OUT AT THE UNIVERSITY OF DEUSTO 
THROUGHOUT THE UNDERGRADUATE LEARNING PROCESS

Guidance and support (tutorials, sessions...)

International experience (Erasmus programmes, short 
stays, etc.)

Work experience

Curricular internships (PRACTICUM) 

Extracurricular internships (voluntary)

Humanistic Values Education

Service Learning (volunteering in social organisations)

Volunteering activities

Participation in lectures, conferences, seminars, etc.

Sports activities 

Cultural activities (theatre, photography, etc...)

Participation in other education programmes while 
completing the degree (entrepreneurship programmes, 
etc.)

Language learning 

Visits to companies, organisations

Learning through problem-/project-based methodology

Assignments completed for the different subjects

Final dissertation or project

Source: Prepared by the authors (Deusto Social Lab)

Table 5. � Actions carried out by the UD throughout an under-
graduate learning process

Table 5 below presents the list of activities that final-year 
students were asked to assess in terms of their contribu-
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tion to the development of the competencies discussed 
above. The list includes compulsory, optional and volun-
tary activities. The results of this assessment are included 
in Chapter 4 of this report. 

7.2.5. 
Transformation-Process-Activity 
Relationship

The commonly accepted definition of impact is that it is 
any change brought about by the implementation of a set 
of services or activities. The University of Deusto initiates 
these changes by performing activities or services guided 
by a systemic and sustained process over time. The UD’s 
objective is to instigate transformations that are valuable to 
society and, ultimately, contribute to inclusive and sustain-
able well-being within its role as a Jesuit university.

Therefore, the University of Deusto expresses its social im-
pact in terms of transformation. Transformation of peo-

ple, but also transformation of the University itself, and 
ultimately, transformation of society towards the con-
struction of a more just, humane and sustainable society. 
A multitude of impact dimensions emerge from this per-
spective, depending on the activities carried out by the 
University, thus forming a holistic, comprehensive and 
integrative model.

As transformation is essentially a social innovation and 
the UD strives to see these transformations change the 
world, the processes to be put in place to achieve them 
will be consistent with any innovation process. Thus, the 
vision of the stages of the innovation process must be 
included into the UD’s social impact model, which can be 
summarised as follows, according to the theory devel-
oped by Larrea (2010) :

	· Stimulus Stage: This stage includes all the activities 
aimed at fostering spaces for surprise, creating the con-
ditions in which surprise can emerge, occur and flour-
ish. It is the field of attitudes and emotions, of creativity.

	· Conversation Stage: This stage includes activities 
aimed at encouraging surprise to be transformed into 

Welcome

Typical structure of the degree learning process (4-6 years). Relationship between transformation and activities

FIRST YR

Individual TRANSFORMATION: Aggregate specific competences

SECOND YR THIRD YR FOURTH YR FIFTH - SIXTH 

Allocation of  a Guidance Tutor 

Allocation of academic tutors

University Guidance service: 

Allocation of academic tutors Allocation of academic tutors Allocation of academic tutors Allocation of academic tutors

Civic and professional 

ethics

Education in values
(Service Learning)

Humanistic Values Education Humanistic Values Education

International mobility

International Programme

Individual TRANSFORMATION: Generic competences

Final degree project

Multiple themes 

ACTIVITIES:  Through innovative teaching methodologies

ACTIVITIES:  Through innovative teaching methodologies

Activities common to all UD degrees

Internships in a 

company 

Extracurricular internships
Curricular internships:

TRANSFORMATION in partnership 

ACTIVITIES:  Through collaborative actions 

FIRST YR SECOND YR THIRD YR FOURTH YR FIFTH - SIXTH 

Source: Prepared by the authors (Deusto Social Lab)

Figure 12. � Typical actions in the learning process involved in an undergraduate degree (specific to the degree and common to all degrees)
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suggestion by listening to others, exchanging and 
comparing points of view and opinions.

	· Reflection Stage: These activities are designed so that 
any suggestion resulting from discussing and com-
paring views can be analysed from a personal per-
spective, in order to evoke and activate the idea or 
the project.

	· Action Stage: If surprise is suggestive and evocative 
but it is not applied to anything practical, it does not 
serve any purpose. Therefore, a step from theory to 
practice must be taken. This is the stage where activi-
ties are designed to establish the optimal conditions 
for actions to reach their maximum potential.

	· Recognition stage: This is the stage where success can 
be acknowledged and enjoyed, and failure can be as-
sessed. In this way, the usefulness of what has been 
achieved is returned to the process, so that success 
can be managed as part of the process. 

	· Dissemination Stage: The new application provides 
utility and needs to be both acknowledged and com-
municated; it must be disseminated to enable a new 
step forward. All activities that are carried out with this 
focus should therefore be included here.

At this point, a qualification should be made regarding 
the classification of the activities into these stages. For 
some activities, only one of these stages is likely to be 
relevant; but it is also likely that several stages can be 
relevant to a single activity. This is shown graphically in 
Table 6.

The overview of the conceptual framework in Figure 9 
highlights the need to create profiles for individuals who 
have a relationship with the University of Deusto, includ-
ing both those who are part of the University communi-
ty and those who engage with the institution at some 
point. This profiling helps in understanding the desired 
transformations, the stages of the innovation process 
addressed by various activities conducted by the Univer-

sity of Deusto (TSA in the figure), and the diverse impact 
trajectories of these individuals over time. It is important 
to consider that the time variable is important, as there 
will be some form of value that can be generated and 
captured in the short term and other type of value for 
which the passage of time is essential (long term). It 
should also be remembered that the UD itself is an 
agent of social transformation, which is constantly 
evolving and becoming transformed. As well as the or-
ganisations with which it interacts in the course of its 
activity (and in this particular case, in the course of 
learning processes).

In conclusion, as transformation is a process, the model 
enables us to identify the various impacts occurring at 
different stages over time. Thus, this process will culmi-
nate in us being able to talk about the University of Deus-
to’s impact on societal transformation. 

Specifically in relation to the impact of the UD on learning 
processes, it is essential to analyse each intended trans-
formation to ensure it occurs within one or more of the 
stages outlined in the overall model: Stimulus, Conversa-
tion, Reflection, Action, Recognition, and Dissemination. 
Given the heterogeneity and diversity of actions related 
to the transformations identified in both the individual 
(competencies) and social dimensions, this analysis will 
align the stages of the transformation process with those 
in which learning processes occur within the UD, based 
on the MAUD (Table 6):

	· Stimulus Stage: This is closely linked to the objectives 
pursued both in the experiential context stage and in 
the reflective observation stage, since the aim is to cre-
ate the conditions for connecting the students’ previ-
ous experiences with the specific topic to be dealt 
with. This should cause them to question it and at the 
same time encourage creativity in the search for an-
swers. 

	· Conversation Stage: This state has a strong presence 
in most phases of the learning process. It is therefore 
important both to properly situate the experiential 

FOR EACH TRANSFORMATION: Stages of the innovation process

Stages identified in UD learning model (this includes specific 
activities within the selected teaching methodologies)

Stimulus Conversation Reflection Action Recognition Dissemination

Experiential context √ √        

Reflective observation √ √ √      

Conceptualisation   √ √      

Active experimentation   √ √ √    

Assessment         √ √

Source: Prepared by the authors (Deusto Social Lab).

Table 6.  Relationship between the MAUD and the stages of the innovation process



THE SOCIAL IMPACT OF THE UNIVERSITY OF DEUSTO 

49Deusto Social Lab Reports. No. 4(2024) 
ISSN: 3020-3090 • ISBN: 978-84-1325-255-1

context and to engage in the questioning that occurs 
in reflective observation, in the conceptualisation and 
clearly in active experimentation, in which there is in-
tense collaborative work among students.

	· Reflection Stage: Similarly to the previous stage, re-
flection must be part both of the reflective observation 
stage and in the stages that follow it, conceptualis-
ation and active experimentation. This is due to the 
fact that an analysis from a personal perspective is re-
quired in all cases.

	· Action Stage: This is directly linked to the state of ac-
tive experimentation where theory and practice are 
linked through different activities aimed at transform-
ing experience into actually lived experience, therefore 
making learning more meaningful. 

	· Recognition stage: This clearly relates to the assess-
ment phase, with the aim of recognising the achieve-
ments of the learning process.

	· Dissemination Stage: As this stage refers to the com-
munication of achievements, it could also be related to 
the assessment stage of the MAUD, where communi-
cation is shaped not only through summative assess-
ment, but also through feedback, as a key element of 
the learner’s progress.

However, efforts should be made in the future to specify 
this aspect further for each transformation.

Thus, as shown in Table 6, to achieve transformation in 
competency areas such as teamwork and leadership, the 
actions to be employed during the experiential context 
stage will primarily focus on the stimulus phase. This ap-
proach ensures that individuals are placed in a contextu-
alised environment during their initial engagement with 

the topic, adopting stimulating and motivating perspec-
tives. In this way, learners are better placed to move on 
to the reflective observation phase, which encourages 
them to ask questions and find answers. The activities 
used for this purpose correspond to the stages of con-
versation (listening to others, exchange of opinions, 
etc.) and personal reflection for internalisation. At this 
point, activities oriented towards conceptualisation are 
introduced, bringing students closer to the theory by 
building on the basic notions they have internalised. 
These concepts become most useful and lead to mean-
ingful learning when they are put into practice through 
active experimentation. Finally, the assessment process-
es lead to the recognition of the learning outcomes 
achieved.

7.2.6.  
Impact indicator table. Key 
Impact Indicators

The structure of the indicator table follows the structure 
in the previous phases of the project and therefore con-
tains the following information:

	· Transformation to measure.

	· Related dimension (both individual and collective di-
mension).

	· Stage in which the proposed indicator is (within those 
included in the theory of change). As stated in section 
four of chapter two, the value chain is made up of five 
stages: 

Inputs Activities Outputs Impacts

Impact value chain

The specific actions, tasks 
and work carried out by the 
organisation to create 
products/services and 
outcomes and achieve its 
objectives. 

Tangible goods and services 
that result from the 
organisation's activities 

The part of an 
organisation's activities 
that can be attributed to 
broader and longer-term 
outcomes

Results

The changes, benefits, 
learning or other effects 
(both short and long term) 
that result from the 
organisation's activities. 

All resources invested. 
These can be financial, 
talent and time of people 
and organisations, property 
or other fixed assets such as 
equipment.

Source: European Commission, originating from the European Venture Philanthropy Association.

Figure 13.  Impact value chain
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	· Indicator typology. Indicators have been grouped in 
order to facilitate their structuring and conceptualis-
ation. The proposed types of indicators (by stage) can 
be outlined as follows: 

	– Inputs: Financial resources, personnel, among others.

	– Activities: Characterisation (helps understand the na-
ture of the activities carried out, according to differ-
ent parameters); internal and external mobilisation 
(identifies the third parties involved in the activity, 
whether from different areas within the university 
community or external); and indicators that collect 
data on volume (of activities, attendees, etc.).

	– Product/Service (Output): Volume; coverage (with 
respect to target universe); take-up (of the total 
available supply).

	– Results: Recommendation; interest; satisfaction; 
outreach; engagement; influence; volume; academ-

ic results; prestige/positioning; modelling and finan-
cial resources.

	– Impact: Perception (of the target groups about the 
different relationships established with the UD); 
commitment; and macroeconomic indicators.

	· Proposed indicator.

The indicator table is detailed on the following pages, 
with a specific focus on transversal competencies, as 
these have been the primary focus of this work. The con-
centration on learning processes in the revision of the 
proposal from the previous phase has led to the refine-
ment and adjustment of the impact indicators. The struc-
ture presented here can be applied to each of the six 
transversal competencies.

An overview of all the transformations in the learning 
processes and the proposed indicators can be found in 
Deusto Social Lab Report No. 4.

TRANFORMATION DIMENSION TC STAGE TYPE DATA/INDICATOR

Transversal  
competency

Individual Input Resources/time used Hours spent per competency in the 4 / 5 years. Overview for the UD //average per faculty/// average 
for the degree programmes.

Individual Input Resources/time used % of total degree/subject time spent per competency

Individual Input Resources/time used % of teaching staff supporting students per competency

Individual Activity Characterisation Innovative methodologies applied

Individual Activity Characterisation Types of actions carried out. Participation and assessment.

Individual Activity Engagement of third parties Involvement of third parties to deliver training in this competency

Individual Output Volume Students who acquired this competency. Overview for the UD //average per faculty/// average of the 
degree programmes

Individual

Individual Result Teaching results Academic performance // assessment

Individual Result Satisfaction Level of satisfaction

Individual Impact Perception % of students who believed that it is important to acquire the competency 

Impact Perception % of students who felt able to use the competency (by proficiency levels)

Individual Impact Perception % of graduates expressing the need/usefulness of having this competency for their professional 
performance

Individual Impact Perception % of people expressing that having this competency has had an impact on others (team members, etc.). 
Qualifying according to competency

Individual Impact Volume Level of importance given by employers to this competency

Individual Impact Volume Level of performance for this competency as rated by employers

Individual Impact Perception Level of comparative assessment UD- others

Source: Prepared by the authors (Deusto Social Lab)

Figure 14.  Impact Indicator Table (transversal competencies)
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The Application of the model. 
Discovering our impact

Chapter four
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8.  Our operational context

A crucial first step in assessing the social impact of the 
University’s learning activities is to examine the key fac-
tors relevant to the specific context of the UD’s priority 
geographical area of action, the Basque Country. In this 
project, the assessment will be made from the students’ 
point of view.

This section therefore presents an overview of the main 
economic and social characteristics of the Basque Coun-
try at present. This section also provides a detailed outline 
of the educational profile of the Basque population, as 
well as an overview of the labour market in general and 
of people with university degrees, in particular. The anal-
ysis is complemented by an outline of the talent needs of 
the business fabric in the Basque Region. 

Although it was expected that the impact of the SarsCov2 
pandemic would largely dissipate in 2021, the reality is 
that in early 2022, we are just emerging from the sixth 
wave. Numerous voices, but not all, suggest that it is 
nearly over. The effects of the almost two years that have 
passed have been diverse and far-reaching in the eco-
nomic and social spheres, where inequalities have in-
creased, in addition to the irreparable human losses. 
However, there has been a significant recovery in both 
GDP and employment. Aside from the pandemic, the de-
mographic situation, characterised by an ageing popula-
tion, is increasingly worrying, as the proportion of young 
people within the total population of the Basque Country 
is very low, at less than 15%.

The information in the following sections relies on the 
data provided in the previous report on the UD’s social 
impact through learning processes (2020). It has been up-
dated on the basis of available references. 

8.1. 
The improvement in the 
Basque economy and social 
well-being 

The economic situation and the level of well-being of 
Basque society are generally positive. The Basque econo-
my, which will grow by 5.7% in 2021, is progressing fa-
vourably. In terms of employment, Lanbide pointed out 
that the jobs destroyed during the crisis have practically 

been recovered, with the unemployment rate standing at 
9.9% in the last quarter of 2021. Apart from the level of 
income and employment, the concept of well-being, made 
up of additional variables such as satisfaction with life, so-
cial life, learning, health and the environment, can also be 
deemed to be fairly high, according to the ‘Informe de 
Competitividad del País Vasco 2021’ (2021 Basque Coun-
try Competitiveness Report) prepared by Orkestra.

This report indicated that the Basque Country is currently 
among the regions in Europe with the highest level of 
GDP per capita and the lowest level of population at risk 
of poverty or social exclusion (29th and 26th positions, 
respectively, out of more than 200 regions in the EU). 
According to the INE, the income per household (2020) in 
the Basque Country (37,598 euros) also exceeds the 
Spanish average (30,690 euros) by 22.5%. However, real 
poverty in the Basque Country affected 5.6% of the pop-
ulation in 2020, according to the ‘Encuesta de Pobreza y 
Desigualdades Sociales’ (Poverty and Social Inequalities 
Survey) conducted by the Basque Government.

According to Orkestra (2021), the favourable progress of 
the Basque economy can be attributed to an effective ter-
ritorial strategy centred on industry, which is successfully 
driving the transformation towards an internationally com-
petitive region focused on innovation and capable of gen-
erating wealth with a high level of inclusivity. International-
isation, new business models, training and entrepreneurship, 
among others, have been key factors in this situation.

The Basque Business Confederation (Confebask) is opti-
mistic about the economic prospects for 2022; it estimat-
ed that the Basque economy will grow by 5.9%, a rate 
that would result in pre-Pandemic GDP levels being 
reached again. However, different risk factors such as the 
pandemic, business and energy costs, inflation and global 
shortages could lead to a real growth rate ranging from 
4% to 7% in the Basque economy. The ‘Next Generation’ 
funds are expected to boost the economic momentum.

At the sectoral level, while all industries are expected to 
benefit from the recovery, the services sector is anticipat-
ed to lead growth, driven by the expected normalisation 
of tourism and leisure. This will push industry, which was 
the main driver of the economy in 2021, into a secondary 
role. The construction sector is anticipated to grow at a 
faster rate than in 2021.

Confebask predicts that the unemployment rate should 
exhibit good behaviour, dropping to 8%. This would be 



THE SOCIAL IMPACT OF THE UNIVERSITY OF DEUSTO 

53Deusto Social Lab Reports. No. 4(2024) 
ISSN: 3020-3090 • ISBN: 978-84-1325-255-1

lower than before the pandemic, would result in a new 
historical peak in the Basque Country, surpassing one mil-
lion people in employment.

The Spanish economy is also expected to have positive 
developments and forecasts in 2021 and 2022, although 
at a more moderate pace than the Basque economy. The 
recovery of Spain’s GDP to pre-pandemic levels is expect-

ed to be delayed until 2023. As illustrated by Figure 15, 
actual (2021) and anticipated (2022) economic growth in 
the Basque Region also exceeds that of the Eurozone. 

Despite the positive growth of the Basque economy, 
there are opportunities that necessitate profound trans-
formations, particularly in areas such as the green, digital 
and demographic transitions (Orkestra, 2021). 

Source: EU and Confebask (2021)

Figure 15.  Evolution of economic growth in 2021 and 2022

8.2. 
Educational characteristics 
of the population and the 
labour market

According to Eustat, 95.6% of the population of the 
Basque Country in 2020 aged 16 and over had some kind 
of official qualification, while 4.4% had none at all. A 
total of 33.4% of the qualified population had a higher 
education qualification, which shows their high educa-
tional standard; 22.7% of them were university degree 
holders and 10.7% had higher education qualifications. 
Out of those with an official qualification, 31.8% had pri-
mary education, 21.9% had secondary education and 
8.5% had completed some elementary and secondary 
vocational training. 

In terms of gender, the proportion of women with univer-
sity degrees (25.2%) exceeded that of men (20.1%), 
while the proportion of men in vocational training at any 
level was 22.8%, higher than that of women (15.9%). 
The differences were practically non-existent for primary 
level qualifications (33.2% of women and 30.3% of men) 
and secondary level qualifications (21.1% and 22.7%, 
respectively). 

Having considered the educational characteristics of the 
population of the Basque Country, the analysis will now 
focus on the labour market, which reflects a favourable 
trend in employment as a result of the positive evolution 
of the Basque economy. The data presented here were 
obtained from two different sources and differ slightly, 
due to the different information systems used. According 
to the Spanish Labour Force Survey (EPA), the Basque 
Country will reach an average unemployment rate of 
8.4% by the end of 2021, which makes it the Autono-
mous Region with the lowest unemployment rate in 
Spain, the national rate being 13.3%. As reported by Eu-
stat, the number of employed people in the Basque 
Country is 951,400 in the fourth quarter of 2021, with 
104,700 unemployed, placing the unemployment rate at 
9.9%; the male unemployment rate is 9.5% and the fe-
male unemployment rate rises to 10.4%.

The employment-to-population ratio (calculated as the 
percentage of employed people aged 16 to 64 out of the 
total of those ages) reached 68.1%; 71% for men and 
65.2% for women (Eustat, 2021). By level of education 
completed, the employment-to-population rate and the 
unemployment rates are as follows: for individuals with 
primary education or less, the employment rate was 
59.2%, with an unemployment rate of 13.5%; for those 
with secondary and intermediate education, the employ-
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ment rate was 60.4%, and unemployment stood at 
11.4%; for those with higher education, the employment 
rate rose to 83.1%, with the lowest unemployment rate 
of 6.7%. The higher the level of education, therefore, the 
higher the employment rate. 

Focusing on youth unemployment, according to the 
Basque Youth Observatory, the youth unemployment 
rate in the Basque Country stood at 17.1% at the end of 
2021, five points lower than the rate at the end of 2020. 
However, the high unemployment rate among the un-
der-30s, which was more than seven points higher than 
the general population unemployment rate of 9.9 per 
cent, remains a cause for concern. This is one of the main 
areas for improvement, together with the quality of em-
ployment and the inclusion of women in the labour mar-
ket.

An overview of the employment situation of graduates 
from the three universities in the Basque Country can be 
provided on the basis of a study of labour market entry 
carried out by Lanbide at the end of 2020. It analysed the 
graduating class of 2017. The conclusions were satisfac-
tory, showing a student employment rate of 87% three 
years after finishing their degree and an unemployment 
rate of 13%. Compared to the previous two years, there 
was a slight worsening in the employment-to-population 
ratio, which reached its highest level in 2015, 92%, a 
year in which the unemployment rate was the lowest, 
8%. In relation to the quality of employment, three years 
after graduation 85% of students had a job which was in 
line with their professional abilities, and 79% considered 
that the job was related to their studies. Around 21% of 
jobs were part-time, and job stability was rated at 6.9 out 
of 10, while overall job satisfaction was somewhat high-
er, at 7.1 out of 10.

Among the factors identified by students as being key to 
their having entered the labour market, academic factors 
(such as the degree, the university, international mobility 
programmes, final degree dissertation/project, academic 
record) and personal and social factors (including motiva-
tion, initiative, personal, social and professional skills) 
stood out in the top two positions, with similar response 
rates. The third factor mentioned was relationships with 
companies and organisations (previous work experience, 
external university internships/dual training, etc.). Special-
isation and language skills, although considered influen-
tial, were seen as playing a less decisive role. 

In terms of salary levels, the Basque Country’s level was 
higher than the national average, which as reflected in a 
higher average income per household. According to the 
INE, the average monthly salary in 2020 in the Basque 
Country (2,278 euros) was only surpassed by that of Ma-
drid (2,350 euros). Wage differentials were to a large ex-
tent conditioned by the economic structure of each re-
gion and the weight of the best and worst paid sectors. 

The lowest salaries (below 1,336 euros) were found in the 
hotel and catering, domestic service and primary sector, 
while the highest salaries were in financial and insurance 
activities, energy supply, education and public adminis-
tration.

By level of education, the average salary of employees 
with lower secondary education (1,338 euros) was con-
siderably lower than the earnings of those with higher 
education (2,553 euros). By seniority, those who had 
been working in a company for ten years or more earned 
on average 1,100 euros more than those who had been 
working for less than a year (2,515 euros compared to 
1,409 euros).

8.3. 
Qualifications demanded by 
Basque companies 

Based on surveys carried out periodically by the Adegi, 
Cebek and Sea associations, Basque companies were 
positive about their expectations for recovery in 2022, 
but they were concerned about the growing difficulty in 
finding qualified personnel. 

Recent statements by the Confebask executive board in 
December 2021 indicated that ‘2022 will be a new year 
of growth, although not without uncertainties and with 
important challenges ahead’. These challenges and un-
certainties included the need to achieve a transformative 
revitalisation of the Basque economy (along with a defin-
itive recovery from the pandemic), which placed compa-
nies on a solid and sustainable competitive path, and the 
promotion of reforms that reinforce the sustainability of 
the productive fabric and the welfare state. They stressed 
‘the importance of relying on public-private partnerships 
to address the digital, environmental and socio-demo-
graphic transition’ and considered ‘close collaboration’ to 
be essential to ensure that ‘companies have people with 
the right skills’, and ‘that training needs are established 
and there is an alignment between the education and 
business systems’...

As pointed out in the report on the social impact of UD 
through learning processes (2020), employers reported a 
strong, widespread mismatch between their needs and 
workers’ skills. This situation was reflected in the conclu-
sions of the Basque Business Confederation Confebask’s 
report ‘Necesidades de cualificación de las empresas vas-
cas para 2020’ (Qualification needs for Basque compa-
nies in 2020), which noted that 81% of industrial compa-
nies in the Basque economy had difficulties in recruiting 
staff. In the Adecco Report   ‘Perfiles deficitarios y esca-
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sez  de  talento  en  España.  2020’ (Profile shortfalls and 
lack of talent in Spain. 2020), eight out of ten organisa-
tions stated that they had difficulty recruiting talent, 
which reaffirmed that there was the gap between com-
pany requirements and professional skills. 

Among the sectors with the highest demand for profiles, 
in which there was a shortage of supply, were the IT and 
telecommunications sector, the health sector and various 
industrial sectors. They also pointed to the severe short-
age of labour with vocational training qualifications at 
the intermediate and higher levels. They therefore pro-
posed reinforcing education in these shortfall areas.

With regard to the professional and training profiles, as 
well as the educational levels of the people who will be 

hired in the coming years, Confebask pointed out that 
90% of the employment opportunities will be offered for 
qualified professional profiles, with the most in-demand 
qualifications being vocational training and university de-
grees. University studies in STEM fields were in the most 
demand. 

In relation to business selection criteria, it indicated that 
personal attitude, experience and training continued to 
be the requirements most valued by companies when re-
cruiting. Responsibility and perseverance, a proactive and 
positive attitude, versatility and adaptability, and autono-
my at work are still the most highly regarded traits. The 
main difficulties they mentioned were lack of training or 
specialisation, lack of attitude or interest and inexperi-
ence of workers.
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9. � The impact of the UD’s 
activities on the selected 
learning processes

This section presents the results of the second application 
of the specific impact model for activities related to the 
learning processes at the University of Deusto. This phase 
has focused on the University’s core interest group, i.e. its 
student body, specifically, on final-year undergraduate 
students degree (fourth or fifth years, depending on each 
degree). This analysis compares research between the im-
pact assessed by the students and the impact assessed by 
the companies and organisations that host and hire our 
students and/or graduates (a detailed analysis of which is 
provided in the Deusto Social Lab Report No. 4).

The indicators of the proposed model have been assessed 
primarily relying on two sources of information:

	· Internal information available at the University of De-
usto.

	· Assessment provided by the group of final-year stu-
dents through fieldwork carried out on an ad hoc basis 
between December 2021 and January 2022. The 
questionnaire used and the main process data are 
available in the Annex to this document. The question-
naire was sent to 1,555 students. A total of 267 re-

sponses were received, all of which were valid, which 
represented a response rate of 17%, a confidence lev-
el of 90% and a sampling error of +/- 4.58%.

The six identified transformations specifically related to 
transversal competencies were also partly measured, as 
shown in Figure 16 below. 

The results of this application of the model have been 
structured as follows:

1)	� The analysis focuses on the transformations that have 
been identified, following the proposed impact model 
to the extent possible. 

	 a.	� The basic variables of the students participating in 
this fieldwork were first collected, to ensure that 
the subsequent analyses can be properly contextu-
alised.

	 b.	� An initial general assessment of the transforma-
tions linked to the individual dimension was made, 
as well as those derived from the transversal com-
petencies promoted and worked on at the Univer-

ECONOMIC AND SOCIAL CONTEXT TRENDS 

• Inventory of aspirational 
transformations (individual dimension -
competencies - and social dimension).

• Activities implemented.

• Transformation - Process - Activity 
Relationship.

Impact route with a double track:
• People who transform themselves in order to transform 

society.
• In this relationship, the UD is also transformed.

People
Transforming the individual and the 

UD: mutual enrichment
Transforming society through 

organisations

S
o

cial tran
sfo

rm
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n

• Broad profiling of the people with 
whom the UD interacts in terms 
of learning processes, in their different 
types (undergraduate, postgraduate, 
doctorate, continuous learning, 
extracurricular learning).

• Specifically, final-year degree 
students

• Self-knowledge, ethics, social and 
environmental responsibility and openness 
to transcendence.

• Teamwork and leadership.

• Entrepreneurship, innovation and creativity

• Lifelong, autonomous and critical learning

• Oral and written communication in 
multicultural settings

• Digital competency

Individual dimension: TRANSVERSAL COMPETENCIES

Impact model indicator scoreboard: Structuring – Systematisation – Capture – Analysis – Management

Model to assess the impact of the UD’s learning processes.  Main elements

UD’s aspirational transformations

Source: Prepared by the authors. Deusto Social Lab.

Figure 16.  Transformations resulting from the UD’s learning processes assessed during the second phase of the project
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sity of Deusto. This gave both a global and consol-
idated overview as well as a separate overview by 
transformation.

	 c.	� A comparative analysis was then conducted be-
tween the results obtained from the assessments 
of students in their final year of their degree and 
the main findings from the analysis of the assess-
ments made by the companies and organisations 
that host and/or employ UD students and gradu-
ates. This analysis was carried out in 2020 and 
published in Deusto Social Lab Report No. 4. 

	 d.	� Finally, the analysis included an assessment of the 
different activities carried out by students from the 
perspective of their contribution to the develop-
ment of the different transversal competencies 
proposed.

9.1. 
Individual transformations: 
a structure for impact 
assessment

The rationale of the impact model proposed for the UD’s 
learning processes is that competencies are the transfor-
mations that the UD seeks to achieve by implementing its 

learning processes; they are conveyed through individu-
als, who act as true agents of social transformation. These 
competencies were classified into two large groups: on 
the one hand, the UD core competencies (transversal 
competencies), and on the other, those specific to each 
particular branches of knowledge (aggregated specific 
competencies). These are all part of the transformations 
directly related to the individual dimension. 

Each of the competencies (specific and transversal) can in 
turn be broken down into different specific competen-
cies, the acquisition of which contributes to the former. 
The survey that was used in the study conducted in 2020 
focused on companies and organisations, and proposed a 
total of twenty items for transversal competencies, along 
with a selection of three items that were closest to each 
specific area of knowledge. This was designed to enable 
companies to measure these competencies effectively. 
This selection made it necessary to discard other items, 
since there are many different ways of describing compe-
tencies, as indicated in chapter two. 

The University of Deusto continued to develop and exam-
ine the structure of transversal competencies throughout 
2021. This study is specifically focused on the perspective 
of final-year undergraduate students. Taking this into ac-
count, we engaged in joint reflection with various experts 
from the UD and selected 22 items, all related to the six 
transversal competencies, to be included in the assess-
ment of this group. The full details of the survey can be 
found in the Annex to this document. Table 7 traces the 
process and shows a comparative analysis and under-

Transformation Assessed by companies Assessed by student body

TC1- Self -knowledge, ethics, social and 
environmental responsibility and openness 
to transcendence.

Self -awareness and control (making appropriate decisions and demonstrating balanced 
behaviour in uncertain or adverse situations).

Self -reflection

Self -esteem, confidence (managing emotions appropriately) Self -esteem / Confidence 

Ethical and honest behaviour Ethical and honest behaviour 

Resilience at work / Tolerant to stress Not measured

Social commitment 

Questioning the meaning of life and transcendence

Respect for and commitment to nature and the environment 

TC2. Leadership and teamwork Ability to exercise leadership Leadership

Teamwork in any environment (including multicultural settings) Teamwork

Adaptation to change Adaptation to change

Availability to travel Not measured

TC3. Entrepreneurship, innovation and 
creativity

Creativity and innovation Creativity and innovation (generation of new ideas and solutions)

Entrepreneurial / intra-entrepreneurial ability Entrepreneurship (undertaking actions and projects)

Initiative and proactivity Not measured

TC4. Oral and written communication in 
multicultural environments

Oral and written communication ability Oral communication

Written communication

Communication in different languages 

Active listening 

Ability to cope in multicultural and socially diverse environments

TC5. Lifelong, autonomous and critical 
learning

Ability to sustain hard work Commitment to a job well done / Ability to sustain hard work / Discipline

Discipline and commitment to a job well done

Ability for lifelong learning Autonomy and commitment to learning

Critical thinking Critical thinking 

Interest in learning

TC6. Digital competences Digital competences. Proficiency in the use of technology 

Critical and responsible use of technology 

Source: Prepared by the authors. Deusto Social Lab.

Table 7.  Relationship between competencies and survey items assessed in the processes with companies (2020) and students (2021)
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standing of the results presented in this section. It shows 
the details of the items that were assessed in the field-
work with companies for each transformation, and how 
this evolved into proposing some items for the fieldwork 
with students. As shown in the table, the vast majority of 
items remained unchanged; however, there was some 
variation regarding specific items that were deemed rele-
vant at the time for inclusion in the assessment by com-
panies, as well as others considered pertinent in this con-
text with students. 

9.2. 
Overall assessment of 
transformations occurred 
through specific transversal 
competencies 

The impact model of the University of Deusto’s learning 
processes has a clear focus on the transformations de-
rived from the acquisition of transversal competencies. 
These make up the UD brand, the hallmark or distinctive 
feature by which it is hoped that the people who studied 
at the UD will be recognised. 

In general terms, the UD implements a set of educational 
activities and provides a series of services aimed at stu-
dents in learning processes (specifically for undergradu-
ate learning processes). The analysis presented below has 

been conducted from a global perspective, that is, con-
sidering the feedback provided by final-year degree stu-
dents. Those directly related to the impact have been an-
alysed from an impact chain perspective. However, the 
analysis of the assessment of the activities that contribute 
to the aforementioned impact represents a step forward 
in the overall vision and assessment of the impact value 
chain of the UD’s learning processes. This analysis is also 
included in this report. 

Thus, considering the impact value chain, this first section 
has focused on some of the proposed impact indicators, 
specifically on those that have been assessed in the field-
work with final-year UD degree students. 

The attached table lists the six transversal competencies 
to be discussed further in the following sections.

TRANSFORMATION

TC1: Self-knowledge, ethics, social and environmental 
responsibility and openness to transcendence

TC2: Leadership and teamwork

TC3: Entrepreneurship, innovation and creativity

TC4: Oral and written communication in multicultural 
environments

TC5: Lifelong, autonomous and critical learning

TC6: Digital competencies

Source: Prepared by the authors. Deusto Social Lab.

Table 8. � Aggregate overview of transformations - UD transver-
sal competencies.
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9.2.1. 
Characterisation of the sample 
of participating students 

As the assessment of this impact analysis is focused on 
fieldwork with final-year students (corresponding to the 
fourth or fifth year, depending on the specific degree pro-
gramme), it is essential to briefly characterise the partici-
pants from this demographic that is key for the University of 
Deusto. This section presents the results of the fieldwork. 
As defined in the conceptual model, it is necessary to un-
derstand the people and organisations with which the UD 
has a relationship, in order to contextualise and properly 
assess the transformations and impact to which they aspire. 

The fieldwork was sent to all final year undergraduate 
students at the University of Deusto during the 2021-
2022 academic year. This group consisted of 1,555 peo-

ple, from all degrees and double degrees and from all UD 
campuses. 

As stated at the beginning of this section, 267 valid re-
sponses were obtained, and their breakdown in terms of 
gender, faculty and campus is shown in Figure 17. The 
sample had a slightly higher proportion of women than 
of men, most of the responses were provided by students 
from the Bilbao campus and that the greatest contribu-
tion was from the Faculty of Education and Sport. These 
characteristics reflect those of the universe, namely, the 
UD as a whole, in which practically 59% of the students 
are women, 80% from the Bilbao campus and the largest 
number of students at the UD belong to the Faculty of 
Education and Sport.

It should be noted at this point that 100% of the UD 
student body undergoes competence-based learning. 
That is to say, everyone who undertakes their undergrad-
uate learning process at the UD receives training in these 
six competencies. 

4.9%

18.4%

10.9%

3.0%

50.2%

12.7%

Breakdown by faculty

Ciencias de la Salud

Ciencias Sociales y Empresariales (DBS)

Ciencias Sociales y Humanas

Derecho

Educación y Deporte

Ingeniería

89%

11%

Breakdown by campus

Bilbao San Sebastián

41.2%

58.4%

0.4%

Gender

Hombre Mujer Prefiero no indicarlo

Gender

Balanced 
Man / Woman 

Campus

Mostly 
Bilbao

Faculty

Half in 
Education and Sport

Health Sciences
Social and Business Sciences
Social and Human Sciences
Law
Education and Sport
Engineering

Man Rather not sayWomen

Source: Prepared by the authors. Deusto Social Lab.

Figure 17.  Breakdown of final year students participating in fieldwork by gender, faculty and campus.
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4.10

4.17

4.23

3.37

3.99

4.34

Compromiso social

Comportamiento ético y honesto

Reflexión sobre uno mismo

Cuestionamiento sobre el sentido de la vida y la trascendencia

Respeto y compromiso con la naturaleza y el medio ambiente

Autoestima / Confianza

Assessment of importance: Self-knowledge, ethics, social and 
environmental responsibility and openness to transcendence

On a scale from 0 (lowest score) to 5 (highest score)

3.63

3.86

3.68

3.02

3.40

3.09

Compromiso social

Comportamiento ético y honesto

Reflexión sobre uno mismo

Cuestionamiento sobre el sentido de la vida y la trascendencia

Respeto y compromiso con la naturaleza y el medio ambiente

Autoestima / Confianza

Assessment of proficiency: Self-knowledge, ethics, social and 
environmental responsibility and openness to transcendence

Self-esteem / Confidence

Respect for and commitment to nature and the environment

Questioning the meaning of life and transcendence

Self-reflection

Ethical and honest behaviour

Social commitment

Self-esteem / Confidence

Respect for and commitment to nature and the environment

Questioning the meaning of life and transcendence

Self-reflection

Ethical and honest behaviour

Social commitment

Source: Prepared by the authors. Deusto Social Lab.

Figure 18. � Assessment of importance and proficiency. Self-knowledge, ethics, social and environmental responsibility and openness to 
transcendence

9.2.2. 
Impact chain relating to 
‘Self-awareness, ethics, 
social and environmental 
responsibility and openness 
to transcendence’

Before measuring the impact indicators, it is worth 
highlighting one of the prevailing activities that the UD 
carries out across the board in the undergraduate learn-
ing processes, education in humanistic values, as it is 
closely related to this transformation. This transforma-
tion is in turn the most closely linked to the UD’s iden-
tity and mission.

Before reaching the final years of their degree, all stu-
dents are required to take a course on personal values 
and options in the second year (with a choice of three 
different modalities and eight different subjects). In rela-
tion to the final-year students, totalling approximately 
1,555 students, 100% of them took the compulsory sub-
ject on civic and professional ethics. 

University of Deusto students may participate in another 
set of additionally extra-curricular activities organised by 
different university bodies (for example, Deusto Campus) 
that allow them to become familiar with other life situa-
tions, engage in volunteering, etc. and therefore also, to 
a greater or lesser extent, work on and develop this com-
petence. 

The impact of this transformation on students has been 
assessed through an independent evaluation of the fol-
lowing six competencies: self-reflection, self-esteem/con-
fidence, ethical and honest behaviour, social commit-
ment, questioning the meaning of life and transcendence, 
and respect for and commitment to nature and the envi-
ronment. The significance that students attribute to each 
aspect has been evaluated, along with the level of profi-
ciency they believe they have attained during their under-
graduate studies at the University of Deusto, on a scale 
from 0 (lowest score) to 5 (highest score). 

Thus, practically all the competencies grouped in this 
transformation were highly important (more than 4 out 
of 5) for final-year undergraduate students. Ethical and 
honest behaviour was reported by students as the one 
they had achieved the greatest command of in their UD 
education(with an average rating of around 4 out of 5), 
followed by self-reflection (3.7 out of 5).
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9.2.3. 
Impact chain relating to 
‘Teamwork and leadership’

The transformation linked to teamwork and leadership 
was assessed on the basis of the following three compe-
tencies: leadership, teamwork and adaptation to change. 
The significance that students attributed to each aspect 

has been evaluated, along with the level of proficiency 
they believe they have attained during their undergradu-
ate studies at the University of Deusto, on a scale from 0 
(lowest score) to 5 (highest score).

The importance attached by students to these compe-
tencies was very high, with two of the three competen-
cies being rated above 4 out of 5. Likewise, with regard 
to the proficiency achieved, the students specifically 
highlighted the value of teamwork, with a score close to 
4 out of 5. 

On a scale from 0 (lowest score) to 5 (highest score)

3.80

4.40

4.33

Liderazgo

Trabajo en equipo

Adaptación al cambio

Assessment of importance: Teamwork and leadership

2.95

3.82

3.47

Liderazgo

Trabajo en equipo

Adaptación al cambio

Assessment of proficiency: Teamwork and leadership

Adaptation to change

Teamwork

Leadership

Adaptation to change

Teamwork

Leadership

Source: Prepared by the authors. Deusto Social Lab.

Figure 19.  Assessment of importance and proficiency. Teamwork and leadership.
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9.2.4. 
Impact chain related to 
‘Entrepreneurship, Innovation 
and Creativity’ 

The transformation regarding entrepreneurship, innova-
tion and creativity has been assessed on the basis of two 
competencies: creativity and innovation (generating new 
ideas and solutions) and entrepreneurship (undertaking 
actions and projects). The assessment scale is the same as 
in the previous cases.

Students attached high importance to the competence 
related to creativity and innovation (4.08 out of 5) and 
considered their level of proficiency to be 3.14 out of 5.

On a scale from 0 (lowest score) to 5 (highest score)

4.08

3.70

 Creatividad e innovación (generación de nuevas ideas
y soluciones)

Emprendimiento (emprender acciones y proyectos)

Assessment of importance: Entrepreneurship, innovation and creativity

3.14

2.52

 Creatividad e innovación (generación de nuevas
ideas y soluciones)

Emprendimiento (emprender acciones y proyectos)

Assessment  of  proficiency:  Entrepreneurship,  innovation  and creativity

Entrepreneurship (undertaking actions and projects)

Creativity and innovation (generating new ideas 
and solutions)

Entrepreneurship (undertaking actions and projects)

Creativity and innovation (generating new ideas 
and solutions)

Source: Prepared by the authors. Deusto Social Lab.

Figure 20.  Assessment of importance and proficiency. Entrepreneurship, innovation and creativity.
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9.2.5. 
Impact chain related to ‘Oral 
and written communication in 
multicultural environments’

This transformation was assessed on the basis of the fol-
lowing competencies: active listening, oral communica-
tion, written communication, communication in different 
languages and being ability to cope in multicultural and 

socially diverse environments. The significance that stu-
dents attributed to each aspect was assessed, along with 
the level of proficiency they believed they had attained dur-
ing their undergraduate studies at the University of Deusto, 
on a scale from 0 (lowest score) to 5 (lowest score).

This set of competencies stood out for its importance for 
the participating students. All of them scored more than 
4 out of 5, with the importance given to oral communica-
tion being rated at 4.5. The analysis of the level of profi-
ciency achieved in each of them showed scores between 
3.25 (for communication in different languages) and 3.70 
(for active listening). 

4.32

4.46

4.11

4.17

4.22

Escucha activa

Comunicación oral

Comunicación escrita

Comunicación en diferentes idiomas

Desenvolverse en entornos mult iculturales y socialmente diversos

Assessment of importance: Oral and written communication

Ability to scope in multicultural and socially diverse environments

Communication in different languages

Written communication

Oral communication

Active listening

3.70

3.47

3.57

3.25

3.46

Escucha activa

Comunicación oral

Comunicación escrita

Comunicación en diferentes idiomas

Desenvolverse en entornos mult iculturales y socialmente diversos

Valoración Dominio: Comunicación oral y escrita

On a scale from 0 (lowest score) to 5 (highest score)

Ability to scope in multicultural and socially diverse environments

Communication in different languages

Written communication

Oral communication

Active listening

Assessment of importance: Oral and written communication

Source: Prepared by the authors. Deusto Social Lab.

Figure 21.  Assessment of importance and proficiency. Oral and written communication.
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9.2.6. 
Impact chain related to ‘Lifelong, 
autonomous and critical 
learning’

This transformation was assessed on the basis of the fol-
lowing competencies: commitment to a job well done, 
capacity for work and discipline, critical ability, autono-
my, involvement in learning and interest in learning. As 

on previous occasions, the significance that students at-
tributed to each aspect was evaluated, along with the 
level of proficiency they believed they had attained during 
their undergraduate studies at the University of Deusto, 
on a scale from 0 (lowest score) to 5 (highest score).

This set of competencies again was particularly important 
for final-year UD students. All of them scored more than 
4 out of 5, with 4.3 for both interest in learning and com-
mitment to a job well done, work capacity and discipline. 
These two competencies were also highlighted by stu-
dents in relation to the proficiency achieved, with scores 
close to 4 (3.8 and 3.85, respectively).

On a scale from 0 (lowest score) to 5 (highest score)

4.34

4.26

4.25

4.31

Interés por aprender

Autonomía e implicación en el aprendizaje

Espíritu crítico

Compromiso con el trabajo  bien hecho / capacidad de trabajo / disciplina

Assessment of importance: Lifelong, autonomous and critical learning

Critical thinking

Autonomy and commitment to learning

Interest in learning

3.80

3.66

3.66

3.85

Interés por aprender

Autonomía e implicación en el aprendizaje

Espíritu crítico

Compromiso con el trabajo  bien hecho / capacidad de trabajo / disciplina

Assessment of proficiency: Lifelong, autonomous and critical learning

Commitment to a job well done / ability to sustain hard work / Discipline

Commitment to a job well done / ability to sustain hard work / Discipline

Critical thinking

Autonomy and commitment to learning

Interest in learning

Source: Prepared by the authors. Deusto Social Lab.

Figure 22.  Assessment of importance and proficiency. Lifelong, autonomous and critical learning.
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9.2.7. 
Impact chain relating to ‘Digital 
Competencies’ 

This transformation was assessed on the basis of two 
competencies: proficiency in the use of technology and 
use of technology in a critical and responsible way. The 
same scale as in the previous cases was used. 

Both competencies were considered by the students to 
be very important (scores of 4 out of 5), with a rating of 
around 3.5 for the proficiency achieved in both cases. 

On a scale from 0 (lowest score) to 5 (highest score)

4.10

4.03

Dominio en el uso de la tecnología

Uso de la tecnología de manera crítica y responsable

Assessment of importance: Digital competencies

3.44

3.54

Dominio en el uso de la tecnología

Uso de la tecnología de manera crítica y responsable

Assessment of proficiency: Digital competencies

Critical and responsible use of technology

Proficiency in the use of technology

Critical and responsible use of technology

Proficiency in the use of technology

Source: Prepared by the authors. Deusto Social Lab.

Figure 23.  Assessment of importance and proficiency. Digital competencies.
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9.2.8. 
Overview 

Following the individual analysis, this section provides an 
overview of all competencies in the following figures:

	· The first one displays all the competencies in order of 
importance as assessed by the respondents (Figure 
24). The high average importance given to all compe-
tencies can be seen, with an overall average of 4.14 
out of a total of 5.

	· Figure 25 shows the competencies in order of impor-
tance according to the level of proficiency achieved. 
Students rated their proficiency in the competencies 
analysed at 3.45/5.

	· Subsequently, the gap between the importance given 
by students to the different competencies and the pro-

ficiency they believed they have achieved in each of 
them is shown globally and ranked from highest to 
lowest (Figure 26).

	· Another table lists the TOP 5 competencies ranked by 
importance, proficiency and gap (Table 9). 

This analysis is of particular interest to the UD, as one 
of the objectives of this impact project is to supple-
ment the information already available to it in order to 
plan its future actions to make a social impact wherev-
er it is deemed a priority.

	· Lastly, and moving on to the impact value chain, the 
following section shows how students assessed their 
current social commitment once they have completed 
their undergraduate learning process at the UD, as 
well as their level of involvement in terms of specific 
actions already undertaken and/or their anticipated 
behaviour in this regard in the future.
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Entrepreneurship (undertaking actions and projects)
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On a scale from 0 (lowest score) to 5 (highest score)

Source: Prepared by the authors. Deusto Social Lab.

Figure 24.  Assessment of importance. Overview.
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On a scale from 0 (lowest score) to 5 (highest score)
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Figure 25. Assessment of proficiency. Overview.
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Creativity and innovation (generation of new ideas and solutions)

Source: Prepared by the authors. Deusto Social Lab.

Figure 25.  Assessment of proficiency. Overview.
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Figure 26.  Gap importance - proficiency
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Table 9 below summarises the TOP 5 competencies in the 
order in which they were assessed by the students. There 
is some overlap between importance and proficiency in 
some of them. The table also shows where they believed 
that there was a greater gap and, therefore, room for 
improvement.

Finally, the study also covers the students’ commitment 
to society, with more than 3 out of 4 students stating 

that their education at the University of Deusto has in-
fluenced their outlook on and commitment to society, 
as can be seen in Figure 27. This influence has taken the 
form of action for 1 in 3 students, as they proposed 
changes in their environment and/or increased their so-
cial involvement. For 2 out of 3 students, this influence 
will have an impact on their future behaviour, and they 
reported being more aware of the social situation 
around them.

Top 5 in IMPORTANCE Top 5 in PROFICIENCY TOP 5 in GAP 

1 Oral communication (tc4) Ethical and honest behaviour (tc1) Self-esteem / Confidence (tc1)

2
Teamwork (tc 2)

Commitment to a job well done / Ability to work 
/ Discipline (tc 5) Entrepreneurship (tc3)

3
Interest in learning (tc5)

Teamwork (tc 2)
Oral communication (tc4)

4
Self-esteem / Confidence (tc1) Interest in learning (tc5) Creativity (tc3)

5
Adaptation to change (tc2) Active listening (tc4) Communication in different 

languages (tc4)

Source: Prepared by the authors. Deusto Social Lab.

Table 9.  TOP 5 by importance, proficiency and gap

23%

77%

Do you believe that your education at UD has had an 
impact on your views on and commitment to society?

No

Sí

28%

30%

62%

64%

Ha aumentado mi implicación social (mantener o reforzar
voluntariado, cooperar con proyectos sociales, ONGs, etc)

He propuesto algún cambio en mi entorno (desde la perspectiva
medioambiental, de igualdad, de accesibilidad, etc.)

Soy más consciente de la realidad social

Promoveré cambios y comportamientos socialmente
responsables en mis ámbitos personales y profesionales futuros

What is that impact

I will promote socially-responsible changes and behaviour in my 
personal and professional life in the future

I am more aware of social issues

I have proposed some changes around me (related to the 
environment, to equality, accessibility, etc.)

My social commitment has increased (maintaining or reinforcing 
volunteering work, participating in social projects, NGOs, etc.)

Yes

Source: Prepared by the authors. Deusto Social Lab.

Figure 27.  Social commitment
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9.3. 
Assessment of activities in 
terms of their contribution 
to the development of 
competencies

The actions carried out by the University of Deusto to im-
plement the Learning Model vary according to the fields 
of knowledge and the type of specific learning process 
(degree, postgraduate, doctorate, lifelong learning, ex-
tracurricular initiatives). An overall graphic representation 
of the activities for the degree processes can be seen in 
Figure 28 (further details can be found in Deusto Social 
Lab Report no. 4). 

The UD offers different activities to all students (some of 
them are compulsory, while others are optional or volun-
tary). The analysis of the activities carried out (see Figure 
29) yielded the following assessment:

	· There was no activity that students considered did not 
contribute to the acquisition of competencies. 

	· A high level of participation was found in the follow-
ing voluntary activities: 

	– Participation in talks, conferences, seminars: more 
than 8 out of 10 students had participated in this 
type of activity.

	– Sports activities: around 6 out of 10 students had 
taken part in one of the sports activities offered by 
the UD.

	– Language training: nearly 6 out of 10 students had 
received language training at the UD.

	– Voluntary extracurricular internships: more than 5 
out of 10 students had been volunteers.

	– Volunteering activities: around 5 out of 10 stu-
dents have participated in some kind of volunteer-
ing activity.

Welcome

Typical structure of the degree learning process (4-6 years). Relationship Transformation and activities

FIRST YR

Individual TRANSFORMATION: Aggregate specific competences

SECOND YR THIRD YR FOURTH YR FIFTH - SIXTH

Allocation of  a Guidance Tutor 

Allocation of academic tutors

University Guidance service: 

Allocation of academic tutors Allocation of academic tutors Allocation of academic tutors Allocation of academic tutors

Civic and professional 

ethics

Education in values
(Service Learning)

Humanistic Values Education Humanistic Values Education

International mobility

International Programme

Individual TRANSFORMATION: Generic competences

Final degree project

Multiple themes 

ACTIVITIES:  Through innovative teaching methodologies

ACTIVITIES:  Through innovative teaching methodologies

Activities common to all UD degrees

Internships in a 

company 

Extracurricular internships
Curricular internships

TRANSFORMATION in partnership 

ACTIVITIES:  Through collaborative actions 

FIRST YR SECOND YR THIRD YR FOURTH YR FIFTH - SIXTH 

Source: Prepared by the authors (Deusto Social Lab)

Figure 28.  Typical actions of a degree learning process (specific to the degree and common to all degrees)
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	· On the other hand, some of the activities with the low-
est participation were those in which students had dif-
ferent alternatives to choose from. This was the case 
of international experience, for example through Eras-
mus, where an eligibility requirement was having suf-
ficiently high grades. 

	· The activities that students considered contributed 
most to the development of their competencies were 
those with a practical component and those that 

brought them closer to the practices and knowledge 
of the business/sector. 

	· It was also noted that there was a demand for more of 
these types of practical activities.

When considering the activities that students valued most 
among those in which they have participated, the top five 
were related to work experience activities (both curricular 
and extracurricular), work that applied the knowledge 

41%

20%

20%

73%

34%

33%

22%

21%

35%

36%

15%

15%

30%

21%

45%

72%

60%

42%

10%

12%

16%

12%

34%

19%

15%

32%

12%

12%

11%

19%

22%

24%

21%

18%

13%

5%

11%

3%

7%

19%

12%

10%

14%

10%

9%

10%

8%

13%

12%

6%

6%

4%

65%

57%

7%

47%

14%

47%

54%

19%

42%

64%

63%

43%

44%

19%

1%

16%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Orientación y acompañamiento (tutorías, sesiones)

Experiencia internacional (programa Erasmus, estancias cortas, etc)

Experiencia laboral previa

Prácticas curriculares (prácticum)

 Prácticas extracurriculares (de carácter voluntario)

Formación Humana en Valores

Aprendizaje y Servicio (servicios sol idarios en organizaciones sociales)

 Actividades de voluntariado

Participación en charlas, jornadas, seminarios

 Actividades deportivas

Actividades culturales (teatro, fotografía, etc)

Participación en otros programas formativos de manera simultánea al grado

Formación en idiomas

Visitas a empresas, organizaciones

Aprendizaje empleando la metodología basada en problemas / proyectos

Trabajos realizados en las diferentes asignaturas

Trabajo de fin de grado

Mucho + Bastante Algo Nada No he participado

Final degree dissertation / project

A lot      Moderately          To some        Not at all        I have not
extent                                    participated

Assignments completed within the various degree courses

Learning through the use of problem-/project-based methodology
Visits to companies, organisations

Language training

Participation in other education programmes while completing the degree

Cultural activities (theatre, photography, etc.)
Sport activities

Participation in lectures, conferences, seminars

Volunteering activities

Service Learning (involvement in social organisations)
Humanistic Values Education

(Voluntary) Extra-curricular activities 
Curricular activities (practicum)

Previous work experience
International experience (Erasmus programme, short stays, etc.)

Guidance and support (tutorials, sessions)

Source: Prepared by the authors (Deusto Social Lab).

Figure 29.  Assessment of activities in terms of their contribution to the development of competencies

12 34 5

Curricular 
internships 

(PRACTICUM)

Final 
dissertation

/ project

Assignments  
completed 
(different 
courses)

Extra-curricular 
internships 
(voluntary)

International 
experiences

TOP 5 rated activities by assessment

Source: Prepared by the authors (Deusto Social Lab)

Figure 30.  TOP 5 rated activities
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they had acquired, and their own international experi-
ence, as shown in Figure 30.

On the other hand, when students were asked about the 
activities they would have liked to have engaged in during 
their learning process, the main emphasis was not so much 
on new activities but rather on intensifying existing ones:

	· 23% of the proposals focused on potentially extend-
ing the Erasmus experience, or in general, internation-
al experience over several years (from 2nd to 4th years).

	· 29% demanded more curricular and extracurricular 
placements, extending existing placements and/or al-
lowing them to be carried out in different years 
throughout their degree.

	· For 10% of students, visits to companies, attendance 
to trials and visits to educational centres should be 
promoted more intensively.

	· The remaining 39% contributed different activities, 
related to the promotion of training in ICTs, promot-
ing languages, bringing first-year students closer to 
the experiences of final-year students, leveraging 
training and values courses, etc.

Finally, the comparison between the activities that stu-
dents participated in most and those they ranked high-

est in terms of their contribution to skill development 
revealed that three of the five most highly valued activ-
ities were compulsory (practicum, final degree project/
dissertation, and work assignments in various sub-
jects). The other two activities that received the highest 
scores were optional activities for students; even so, 
more than 5 out of 10 students had carried out volun-
tary extracurricular placements. Nearly 4 out of 10 stu-
dents had international experience it, and it was highly 
prized for the way in which it contributed to compe-
tence acquisition. 

23%

39%

29%

10%

Erasmus Others Placements Visits to companies

Source: Prepared by the authors (Deusto Social Lab)

Figure 31.  Demand for activities

Top 5 in PARTICIPATION Top 5 in ASSESSMENT 

1
Assignments completed (different 

courses) 
Curricular internships (PRACTICUM) 

2
Guidance and support (tutorials, 

sessions...)
Final dissertation/ project

3 Curricular internships (PRACTICUM)
Assignments completed (different 

courses) 

4 Humanistic Values Education Extracurricular internships (voluntary) 

5 Final dissertation /project International Experience 

Source: Prepared by the authors (Deusto Social Lab)

Table 10.  TOP 5 activities by participation - scores
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9.4. 
Comparison of final-year 
students’ and companies’ 
scores

The University of Deusto’s social impact project helps col-
lect information from the University’s key stakeholders 
and it allows for comparisons to be made between their 
assessments of the same elements. The focus here is on 
the transformations that the UD aims to foster through 
learning processes, specifically those in undergraduate 
degrees. 

This section compares the assessments made by the com-
panies that host and/or hire our students and graduates, 
carried out throughout 2020 (analysis presented in the 
Deusto Social Lab Report no. 4) and the assessment made 
by students in the final year of their degree in 2021. The 
structure of section 9.4 is similar to that of 9.3 above, in 
that the comparative results are initially presented for 
each of the transformations and then the overall compar-
ative view is presented.

At this point it is necessary to clarify the terms used for 
the assessment. As analysed earlier in the case of stu-
dents, the assessment centred on the importance attrib-
uted to each of the competencies and the level of profi-
ciency achieved upon nearly completing their degree or 
double degree. The concept of importance also emerged 
in the companies’ assessment; however, in their case, in-
stead of referring to proficiency, it was deemed more ap-
propriate to assess performance, which essentially means 
putting into action, exercising, or applying the knowl-
edge acquired. This nuance in this case must also be con-
sidered when analysing the results presented in these 
particular cases.

Finally, reference is again made at this point to Table 7, 
which shows the traceability between the items collected 
in both cases. Thus, cases where new items appear in the 
figures are shown with the abbreviation n.a. (comparison 
not available). In Section 10, which outlines future work, 
these and other lessons learned from the process are 
compiled and detailed. This will enable us to progressive-
ly develop more consistent instruments while still accom-
modating the unique requirements of each stakeholder 
involved.

9.4.1. 
Impact chain relating to ‘Self-
awareness, ethics, social and 
environmental responsibility and 
openness to transcendence’

When focusing on this transformation, students were 
asked about six competencies. As three of them were 
only included in this phase of the study, the assessment 
made of these by the students could not be compared 
with that made by companies (indicated as n.a. in the 
figure).

Within this set of competencies, there was notable agree-
ment on one aspect: ethical and honest behaviour. Both 
groups ranked it as the most important, with an almost 
identical score of just over 4 out of 5. The same was true 
for their performance scores: they were ranked in first 
place by both groups, with an average of 3.8.
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4.10

4.17

4.23

3.37

3.99

4.34

n.a.

4.03

3.18

n.a.

n.a.

3.23

Compromiso social

Comportamiento ético y honesto

Reflexión sobre uno mismo

Cuestionamiento sobre el sentido de la vida y la trascendencia

Respeto y compromiso con la naturaleza y el medio ambiente

Autoestima / Confianza

Comparative assessment of importance: Self-knowledge, ethics, social 
and environmental responsibility and openness to transcendence

Importancia empresas Importancia estudiantes

3.63

3.86

3.68

3.02

3.40

3.09

n.d

3.80

2.84

n.d

n.d

2.97

Compromiso social

Comportamiento ético y honesto

Reflexión sobre uno mismo

Cuestionamiento sobre el sentido de la vida y la trascendencia

Respeto y compromiso con la naturaleza y el medio ambiente

Autoestima / Confianza

Comparative assessment of performance: Self-knowledge, ethics, social and 
environmental responsibility and openness to transcendence

Desempeño empresas Dominio estudiantes

On a scale from 0 (lowest score) to 5 (highest score)

Self-esteem / Confidence

Respect for and commitment to nature and the 
environment n.a.

Questioning the meaning of life and transcendence n.a.

Self-reflection

Ethical and honest behaviour

Social commitment n.a.

Importance assessed             Importance assessed by
by companies                          students 

Self-esteem / Confidence

Respect for and commitment to nature and the 
environment n.a.

Questioning the meaning of life and transcendence n.a.

Self-reflection

Ethical and honest behaviour

Social commitment n.a.

Performance assessed              Performance assessed
by companies                              by studentscc

Source: Prepared by the authors. Deusto Social Lab.

Figure 32. � Comparative assessment of importance and proficiency. Self-knowledge, ethics, social and environmental responsibility, and 
openness to transcendence.
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9.4.2. 
Impact chain relating to 
‘Teamwork and leadership’

The students and companies were asked about three 
competencies in this impact chain. Therefore the assess-
ment of the three items included in this transformation 
could be compared. 

Although there were differences in assessment in each of 
the variables, these were only minor, especially regarding 
performance. There was somewhat more of a gap in the 
importance scores, which were higher in the case of the 
students. 

On a scale from 0 (lowest score) to 5 (highest score)

3.80

4.40

4.33

2.99

3.76

3.71

Liderazgo

Trabajo en equipo

Adaptación al cambio

Comparative assessment of importance: Teamwork and leadership

Importancia empresas Importancia estudiantes

Teamwork

Leadership

2.95

3.82

3.47

2.47

3.44

3.18

Liderazgo

Trabajo en equipo

Adaptación al cambio

Comparative assessment of performance: Teamwork and 
leadership

Desempeño empresas Dominio estudiantes

Adaptation to change

Adaptation to change

Teamwork

Leadership

Performance assessed                   Performance assessed
by companies                                   by students 

Importance assessed                     Importance assessed
by companies                                  by students  

Source: Prepared by the authors. Deusto Social Lab.

Figure 33.  Comparative assessment of importance and proficiency. Teamwork and leadership.
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9.4.3. 
Impact chain relating to 
‘Entrepreneurship, innovation 
and creativity’ 

Both the students and the companies were asked about 
two competencies in this impact chain, so the assessments 
made of the two items included in this transformation 
could be compared. The results can be seen in Figure 34.

4.08

3.70

3.39

2.95

 Creatividad e innovación (generación de nuevas ideas
y soluciones)

Emprendimiento (emprender acciones y proyectos)

Comparative assessment of importance: Entrepreneurship, 
innovation and creativity

Importancia empresas Importancia estudiantes

3.14

2.52

2.85

2.53

 Creatividad e innovación (generación de nuevas ideas
y soluciones)

Emprendimiento (emprender acciones y proyectos)

Comparative assessment of performance: Entrepreneurship, 
innovation and creativity

Desempeño empresas Dominio estudiantes

On a scale from 0 (lowest score) to 5 (highest score)

Entrepreneurship (undertaking actions and projects)

Creativity and innovation (generating new ideas and 
solutions)

Entrepreneurship (undertaking actions and projects)

Creativity and innovation (generating new ideas and 
solutions)

Importance assessed                         Importance assessed
by companies                                      by students

Importance assessed                   Importance assessed
by companies                                 by students

Source: Prepared by the authors. Deusto Social Lab.

Figure 34.  Comparative assessment of importance and proficiency. Entrepreneurship, innovation and creativity.
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9.4.4. 
Impact chain relating to ‘Oral 
and written communication in 
multicultural environments’ 

In this transformation, students were asked about five 
competencies; three of these were only included in this 

phase of the study, and therefore a comparison with 
companies was not possible. It is important to note that 
in the fieldwork conducted with the companies, the as-
sessment was combined with the competency of oral and 
written communication. This is why the data is currently 
duplicated, allowing for a comparison of both oral and 
written communication separately. The results can be 
seen in Figure 35 and show a slightly larger gap in the 
assessment of the importance that both groups attached 
to them, with a very small gap in the assessment of per-
formance.

4.32

4.46

4.11

4.17

4.22

n.d

3.68

3.68

n.d

n.d

Active listening n.a.

Oral communication

Written communication

Communication in different languages n.a.

Ability to cope in multicultural and socially  diverse n.a. environments

Comparative assessment of importance: Oral and written communication

Importante assessed
by companies

Importante assessed
by students

3,70

3,47

3,57

3,25

3,46

n.d

3,24

3,24

n.d

n.d

Comparative assessment of performance: Oral and written 
communication

Importante assessed 
by companies

Importante assessed 
by students

On a scale from 0 (lowest score) to 5 (highest score)

Active listening n.a.

Oral communication

Written communication

Communication in different languages n.a.

Ability to cope in multicultural and socially  diverse n.a. environments

Source: Prepared by the authors. Deusto Social Lab.

Figure 35.  Comparative assessment of importance and proficiency. Oral and written communication.
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9.4.5. 
Impact chain related to ‘Lifelong, 
autonomous and critical 
learning’ 

In this transformation, students were asked about four 
competencies, three of them having been only included 
in this phase of the study. As a result, a comparison with 
the companies’ assessment was not possible.

While there was a slightly larger gap in the assessments 
of importance between the two groups, a convergence 
was observed regarding the competency of autonomy 
and involvement in learning. In contrast, a greater dispar-
ity was noted in the case of critical ability.

4.34

4.26

4.25

4.31

n.d

3.73

3.28

3.86

Interés por aprender

Autonomía e implicación en el aprendizaje

Espíritu crítico

Compromiso con el trabajo  bien hecho / capacidad de trabajo / disciplina

Comparative assessment of importance: Continuous, autonomous and critical learning

Importante assessed
by companies

Importante assessed
by students

Critical thinking

Autonomy and involvement in learning

Interest in learning n.a.

3.80

3.66

3.66

3.85

n.d

3.48

2.80

3.48

Interés por aprender

Autonomía e implicación en el aprendizaje

Espíritu crítico

Compromiso con el trabajo  bien hecho / capacidad de trabajo / disciplina

Comparative  assessment  of  performance:  Continuous,  autonomous  and  critical  learning

On a scale from 0 (lowest score) to 5 (highest score)

Commitment to a job well done / ability to sustain hard work / discipline

Commitment to a job well done / ability to sustain hard work / discipline

Interest in learning n.a.

Critical thinking

Autonomy and involvement in learning

Importante assessed
by companies

Importante assessed
by students

Importante assessed
by companies

Importante assessed
by students

Source: Prepared by the authors. Deusto Social Lab.

Figure 36.  Comparative assessment of importance and proficiency. Lifelong, autonomous and critical learning.
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9.4.6. 
Impact chain relating to ‘Digital 
competencies’ 

In this transformation, students were asked about two 
specific competencies, which were then compared with 
the more general competency assessed by companies 
(hence the same values are applied in both cases). The 
two participating groups agreed on their assessment of 
performance, and there was a small difference in the as-
sessment of its importance by each of them.

Scale from 0 (minimum value) to 5 (maximum value)

4.10

4.03

3.48

3.48

Dominio en el uso de la tecnología

Uso de la tecnología de manera crítica y responsable

Comparative assessment of importance: Digital competencies

Importance assessed
by companies

Importante assessed
by students

Proficiency in the use of technology

3.44

3.54

3.38

3.38

Dominio en el uso de la tecnología

Uso de la tecnología de manera crítica y responsable

Comparative assessment of performance: Digital competencies

Importance assessed 
by companies

Importante assessed 
by students

Critical and responsible use of technology

Proficiency in the use of technology

Critical and responsible use of technology

Source: Prepared by the authors. Deusto Social Lab.

Figure 37.  Comparative assessment of importance and proficiency. Digital competencies.
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9.4.7. 
Comparative overview 

This section offers a comparative overview of the assess-
ments provided by the two groups analysed, namely, fi-
nal-year undergraduate students and companies or or-
ganisations that host internship students and/or hire UD 
graduates. The comparison focused on both the impor-
tance they attribute to the various competencies present-
ed (with the breakdown of the six transversal competen-
cies of the UD, as detailed above) and the level of 
proficiency or performance acquired during the under-
graduate learning process. 

It can be seen that students generally attached great im-
portance to these generic competencies (4.14), more 
than that given to them by businesses (3.5). If we analyse 
the top five competencies considered most important by 
both groups, we can see that:

	· They agreed on the top 5 regarding the importance of 
teamwork.

	· Companies placed a higher value on competencies re-
lated to lifelong, autonomous and critical learning 

(TC5, for three specific competencies), while students 
spread their importance scores over a wider range of 
competencies. 

	· While the most important competence for students 
was oral communication (4.46), companies and or-
ganisations considered ethical and honest behaviour 
to be the most important (4.17).

In terms of performance assessment, the two groups 
were very close (average of 3.45 among students and 
3.14 among companies). The following can be noted re-
garding the top 5 in both cases: 

	· Companies placed the highest value on the ethical and 
honest behaviour of people trained at the UD, and be-
lieved that this was the competence in which they per-
formed best. This opinion coincided with that ex-
pressed by the students, as they reported that this was 
the competence in which they had achieved the great-
est proficiency during their education at the UD.

	· There was also an overlap in the second place: For 
companies, the commitment of UD individuals to their 
work and to a job well done stood out, ranking second 
and fifth, respectively. Students, on the other hand, 
highlighted that the educational process at UD has 

4.14 overall average IMPORTANCE as 
assessed by final-year students

3.50 overall average IMPORTANCE as 
assessed by companies
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Emprendimiento (emprender acciones y proyectos)

Escucha activa

Comunicación oral

Comunicación escrita

Comunicación en diferentes idiomas

Desenvolverse en entornos multiculturales y socialmente diversos

Interés por aprender

Autonomía e implicación en el aprendizaje

Espíritu crítico

Compromiso con el trabajo bien hecho / capacidad de trabajo / disciplina

Dominio en el uso de la tecnología

Uso de la tecnología de manera crítica y responsable

Compromiso social

Comportamiento ético y honesto

Reflexión sobre uno mismo

Cuestionamiento sobre el sentido de la vida y la trascendencia

Respeto y compromiso con la naturaleza y el medio ambiente

Autoestima / Confianza

Adaptación al cambioAdaptation to change

Self-esteem / Confidence

Respect for and commitment to nature and the environment n.a.

Questioning the meaning of life and transcendence n.a.

Self-reflection

Ethical and honest behaviour

Social commitment n.a.

Critical and responsible use of technology

Proficiency in the use of technology

Commitment to a job well done /ability to sustain hard work / discipline

Critical thinking

Autonomy and involvement in learning

Interest in learning n.a.

Ability to cope in multicultural and socially diverse environments n.a.

Communication in different languages n.a.

Written communication

Oral communication

Active listening n.a.

Entrepreneurship (undertaking actions and projects)

Creativity and innovation (generation of new ideas and solutions)
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Importance assessed              Importance assessed
by companies                             by students 

Source: Prepared by the authors. Deusto Social Lab.

Figure 38.  Comparative assessment of importance. Overview



80 Deusto Social Lab Reports. No. 4(2024) 
ISSN: 3020-3090 • ISBN: 978-84-1325-255-1

equipped them with a strong ability to sustain hard 
work, placing this in second position.

	· Teamwork appeared in third place for students and in 
fourth place according to the performance assessed by 
companies.

	· The development of active listening was specifically 
highlighted by the students, as they felt they had 
reached a high level of proficiency in this competence. 

Top 5 Importance as assessed 
by students

Top 5 Importance as assessed by 
companies

1 Oral communication (tc4) Ethical and honest behaviour (tc1)

2
Teamwork ((tc 2) 

Discipline and commitment to a job well done (tc5)

3
Interest in learning (tc5)

Ability to sustain hard work (tc5)

4
Self-esteem / Confidence  (tc1) Teamwork (tc 2) 

5
Ability to adapt to change  (tc2) Lifelong learning competence (tc5)

Source: Prepared by the authors. Deusto Social Lab.

Table 11.  TOP 5 by importance as assessed by students and companies, respectively
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Written communication

Communication in different languages

Ability to cope in multicultural and socially diverse environments

Interest in learning

Autonomy and involvement in learning

Critical thinking

Commitment to a job well done /ability to sustain hard work / discipline

Proficiency in the use of technology

Critical and responsible use of technology

Social commitment
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Self-reflection

Questioning the meaning of life and transcendence

Respect for and commitment to nature and the environment

Self-esteem / Confidence

Adaptation to change

Performance assessed 
by companies
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3.45 overall average in PROFICIENCY as assessed 
by final-year students

3.14 overall average in PERFORMANCE as 

assessed by companies

Source: Prepared by the authors. Deusto Social Lab.

Figure 39.  Comparative assessment of performance. Overview
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Top 5 in terms of Proficiency as 
assessed by students

TOP 5 in terms of Performance as assessed by 
companies

1 Ethical and honest behaviour (tc1)
Ethical and honest behaviour (tc1)

2
Commitment to a job well done / Ability to 
work / Discipline  (tc 5) Ability to sustain hard work (tc5)

3 Teamwork (tc 2) Ability to engage in continuous learning (tc5)

4
Interest in learning (tc5)

Teamwork (tc 2) 

5
Active listening  (tc4) 

Discipline and commitment to a job well done (tc5)

Source: Prepared by the authors. Deusto Social Lab.

Table 12.  TOP 5 by proficiency. Students - Companies

Finally, it was deemed valuable to compare the compe-
tencies that companies considered most important with 
those in which students believed they had achieved the 
highest level of proficiency. As can be seen in Table 13, 
there was a very clear alignment between them. 

Top 5 in terms of importance as 
assessed by companies

Top 5 in terms of proficiency as assessed 
by students

1 Ethical and honest behaviour (tc1) Ethical and honest behaviour (tc1)

2
Discipline and commitment to a job well 
done (tc5)

Commitment to a job well done / Ability to 
work / Discipline  (tc 5)

3 Ability to sustain hard work (tc5) Teamwork (tc 2) 

4 Teamwork (tc 2) Interest in learning (tc5)

5 Ability to engage in continuous learning 
(tc5)

Active listening  (tc4) 

Source: Prepared by the authors. Deusto Social Lab.

Table 13.  TOP 5 by importance as assessed by companies and by proficiency as assessed by students

Finally, a final overview will be provided of the set of indi-
cators measured in each of the six transversal competen-
cies. The indicators that could be measured in this phase 
of the study are displayed with a blue background, while 
the indicators that were measured in the previous phase 
of the study in companies and organisations are displayed 
with a green background.
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Source: Prepared by the authors (Deusto Social Lab)

TTRRAANNSSFFOORRMMAATTIIOONN DDIIMMEENNSSIIOONN TTCC  SSTTAAGGEE TTYYPPEE DDAATTAA//IINNDDIICCAATTOORR

TTrraannssvveerrssaall  
ccoommppeetteennccyy

Individual Input Resources/time used Hours spent per competence in the 4 / 5 years. Overview for the UD 
//average per faculty///average for the degree programmes

Individual Input Resources/time used % of total degree/subject time spent per competency

Individual Input Resources/time used % of teaching staff supporting students per competency

Individual Activity Characterisation Innovative methodologies applied

Individual Activity Characterisation Type of actions carried out. Participation and assessment.

Individual Activity Engagement of third 
parties

Involvement of third parties to deliver training in this competency

Individual Output Volume Students who acquired this competency. Overview for UD //average per 
faculty///average of the degree programmes

Individual Result Teaching results Academic performance // assessment

Individual Result Satisfaction Level of satisfaction

Individual Impact Perception % of students who believed that it is important to acquire the competency

Impact Perception % of students who felt able to acquire the competency (by proficiency levels)

Individual Impact Perception % of graduates expressing the need/usefulness of having this competency for 
their professional  performance

Individual Impact Perception % of people expressing that having this competence has had an impact on 
others (team members, etc.). Qualifying according to competency (in this 
case assessed in relation to social commitment) **

Individual Impact Volume Level of importance given by employers to this competency

Individual Impact Volume Level of performance for this competency as rated by employers

Individual Impact Perception Level of comparative assessment UD- others

Source: Prepared by the authors. Deusto Social Lab.

Figure 40.  Summary table of indicators. Overview of indicators as measured by students (blue) and companies (green).
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10.  Future lines of work

10.1. 
General project

The strategic and global nature of the project, framed 
within strategic line L18 ‘Assess the university’s social im-
pact and its contribution to sustainable development’ of 
the Deusto Plan 2022, determines its significance and its 
breadth and depth. It is a project that affects several pro-
cesses and involves numerous stakeholders, both internal 
and external to the UD. Given its complexity, it needs to 
be addressed in several progressive stages, this report 
presenting the outcomes of the third stage.

The first stage (carried out in 2019) involved developing 
the global conceptual model of the impact of the Uni-
versity of Deusto and its application to the area of entre-
preneurship. The results were included in Deusto Social 
Lab Report number 3. The second phase of the project, 
carried out during 2020 and included in the Deusto So-
cial Lab Report no. 4, dealt with the impact derived from 
the learning processes at the UD, thus addressing the 
core activity of the University . As in the previous case, 
this practical focus was specifically applied to under-
graduate learning processes, and its assessment was 
made possible by both the internal data already gath-
ered by the UD and fieldwork conducted with one of the 
university’s most significant stakeholders: the compa-
nies and organisations that host students for internships 
and/or employ UD graduates. This report outlines the 
results of the third phase, which delved into undergrad-
uate degree learning processes, focusing on the group 
that is our core purpose: the students. They have en-
trusted the UD with their education, in the course of 
which they and seek their personal and professional de-
velopment , and aim to become agents of social trans-
formation. 

In light of these considerations, some future lines of work 
have emerged in relation to the overall project: 

	· Based on the general model already defined, the next 
step involves moving on to the next phase in the 
learning processes. This entails gaining deeper in-
sights into students during the early years of their 
degree (building on the experience initiated in this 
third phase) and tracking their learning journey 
through to completion. Additionally, it involves incor-
porating other essential groups in this process, such 
as the teaching staff, who guide and facilitate the 
learning processes. 

	· It is also essential to extend the process beyond under-
graduate learning, continuing after graduates leave 
the University and begin their professional careers. It is 
also important to examine other learning processes, 
such as postgraduate courses.

	· Specifically, this social impact work must also focus on 
research processes, which can be viewed as learning 
processes involving significant co-generation of knowl-
edge, as will be explored in future phases. These pro-
cesses demand strong, collaborative relationships be-
tween the various stakeholders involved. 

10.2. 
Undergraduate and 
postgraduate learning 
processes

10.2.1. 
Undergraduate and 
postgraduate learning processes

As became apparent in the study carried out in 2020, the 
UD engages students in a wide range of complex learning 
processes, notably including the undergraduate degree, 
as it is the most intense and involves the greatest number 
of people. Considerations made about the situation in 
2020 led to measuring the impact of the UD through 
these learning processes by working with businesses and 
other organisations. In 2021 the context was more fa-
vourable for working more closely with the student body, 
and specifically with students in the final years of their 
degree. A preliminary pilot project has also been conduct-
ed with first-year degree students, which will serve as an 
initial exploration to facilitate further development in the 
coming years. This has also made it possible to initiate a 
new line of work, the comparison between the assess-
ments made by these two groups. The conclusions will be 
of great value as input for the UD.

The approach to learning processes in the UD’s social im-
pact model outlines eleven transformations associated 
with the activities deployed in them. In 2020, it was pos-
sible to partially measure eight of these competencies. In 



84 Deusto Social Lab Reports. No. 4(2024) 
ISSN: 3020-3090 • ISBN: 978-84-1325-255-1

2021, the focus shifted to measuring six of them, aiming 
to supplement the insights provided by companies and, 
most importantly, to gather students’ assessments. This is 
particularly significant for the University of Deusto, as it is 
aligned with another strategic project that defines the 
transversal competencies needed for the future. 

The measurement has been informed by data published by 
the University of Deusto, as well as information gathered 
from the organisations that host UD students for intern-
ships and/or employ graduates. Additionally, feedback was 
collected from final-year students, based on the fieldwork 
specifically conducted for this purpose. However, the ap-
plication of the model has been limited due to the lack of 
availability of some of the data required, either because 
they are not captured or because they are generated main-
ly in groups that have not been included in the analysis. 

The following lines of future work are based on learning 
processes. They entail further exploration and use of the 
specific impact model, as follows:

	· Including in the analysis two additional groups which 
are crucial to undergraduate degree learning processes. 
These are the first-year undergraduate students and the 
teaching staff. It is therefore proposed for the next 
phase to apply the model proposed in this report and 
complete it with the information to be obtained from 
the views and perceptions of both groups, which will be 
based on research to be conducted on an ad hoc basis. 

	· As information from the different groups becomes 
available, it will be possible to broaden and deepen 
the comparative overview of the impact, which began 
in this report with the comparison of the views of fi-
nal-year students and those of companies.

	· In order to complete the measurement of the indica-
tors defined in the model (or any others proposed if 
their adaptation is necessary), it is important to ad-
vance in the systematic collection, analysis and man-
agement of the data required by the model. These 
aspects require:

	– Collection: establishing a clear system to accurately 
collect the necessary data in a timely fashion is es-
sential to measure the indicators considered in the 
model. The specific lessons learnt from the s field-
work conducted on learning processes to date lead 
to the following observations:

 � It is essential to establish an inventory of transfor-
mations related to transversal competencies, in-
cluding their name and classification, to enable a 
comparative and evolutionary analysis of these 
concepts in the future.

 � It would also be necessary to establish assessment 
scales to make it possible for comparative and 
evolutionary analyses to be carried out without 
the need for subsequent adjustments. 

 � It would be interesting to learn more about stu-
dent profiles specifically linked to this impact pro-
cess in order to strengthen the assessments ac-
cording to the different profile variables identified. 
A global overview of UD student profiles already 
exists.

 � It is vital to reinforce the instruments to carry out 
the fieldwork, ensuring that there are some basic 
fields to be used in the work on every group and a 
specific, additional body of data that is necessary 
for each individual group.

	– Analysis: it is important to provide both an evolu-
tionary and comparative overview with contextual 
variables, trends or others to showcase the indica-
tors and the model.

	– Monitoring and management: a basic consideration 
of the impact model is that it should be a manage-
ment tool, not just a measurement tool.

 � To achieve this, it will be important to plan the 
frequency of data collection and analysis. This 
means that the processes within this project 
should be taken up by different areas and units of 
the University.

 � It can therefore be deemed to be an impact score-
card with regular monitoring, on which future im-
pact targets could be set.

	– Communication: once the impact of the UD on soci-
ety has been estimated, measured through the key 
indicators linked to the actions taken to achieve the 
desired transformations, it is important to communi-
cate it to stakeholders. One possible avenue to do 
this is to further expand the Deusto Social Lab mon-
ographs, but other complementary ones should be 
explored.

	· The proposed application of the model is subject to 
revision and adaptation, as it depends on other learn-
ing-related projects that the UD is currently imple-
menting. This is the case with the project for updating 
transversal competencies, the main conclusions of 
which can influence and modify the model, mainly 
from the perspective of transformations. The consider-
ation of the different groups to be included in subse-
quent phases may also affect the model and require it 
to be adapted.



THE SOCIAL IMPACT OF THE UNIVERSITY OF DEUSTO 

85Deusto Social Lab Reports. No. 4(2024) 
ISSN: 3020-3090 • ISBN: 978-84-1325-255-1

10.2.2. 
Research processes

Given the importance that the UD attaches to research 
processes, their impact analysis should be expanded in 
subsequent phases. This will make it possible to complete 
the global model while considering all the transforma-
tions to which the UD aspires. This section will also focus 
specifically on doctoral learning processes.

10.3.	  
2030 Agenda and social 
impact

As mentioned in the previous report, the 2030 Agenda 
and its 17 Sustainable Development Goals (SDGs) provide 
an additional framework for assessing the impact gener-
ated by the University of Deusto as an agent of social 
transformation which should promote inclusive and sus-
tainable well-being. In this regard, the University of Deus-
to has specifically established the University Vice-Chan-
cellor’s office for the University Community and 2030 
Agenda within its structure. Therefore, a future line of 
action will be the inclusion of the SDG approach to meas-

ure the impact of the UD in terms of transformation. We 
believe that this would provide a complementary vision to 
the UD’s own model which is being gradually implement-
ed. Doing this requires:

	· Defining the interpretation model on how the SDGs 
are an instrument that favours the expression of the 
UD’s contribution to social transformation. 

	· Proposing an indicator scoreboard to measure and as-
sess the contribution of the UD in terms of social im-
pact from the perspective of the SDGs.

10.4.	  
Sustained efforts to promote 
entrepreneurship

During 2020 and 2021, progress was made in imple-
menting the model, with a focus on systematising the 
collection of information related to the indicators, as well 
as enhancing analytics and monitoring. 

The objective for the year 2022 should be to consolidate 
the systematic capture and analysis of all actions with a 
view to updating the impact indicators considered in the 
model.
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Annex 1.  Methodology of the 
action research process 

1. 
Introduction

The aim of the project is to build a model for measuring 
the UD’s social impact. It is based on the premise that this 
model has to be built collaboratively with both the people 
who work at the university (internally) and the social 
agents with whom the UD interacts (externally). A shared 
vision needs to be constructed, therefore, not only on 
how to measure the social impact of the university, but 
also on what is meant by social impact.

Building a shared vision that underpins UD’s social impact 
measurement model is a complex challenge. Complex 
challenges are those that do not have a single true or 
false, right or wrong answer; the solution must be arrived 
at between different actors with various types of knowl-
edge, values and interests (Costamagna & Larrea, 2017). 
It is necessary to develop processes that include spaces 
for dialogue in which to build a shared vision to address 
these challenges.

Therefore, the methodological approach chosen for this 
project was action research (AR). Unlike other approach-
es, the goal of AR is not to examine or describe reality, 
but to change it (Nicholas & Hathcoat, 2014). AR is a 
strategy for change that can combine both quantitative 
and qualitative research methods, (Greenwood & Levin, 
2007). Another characteristic of AR is its focus on pro-
cess. These are emergent, inter- and transdisciplinary col-
laborative processes, consistent with mode 2 knowledge 
production. Mode 2 knowledge is knowledge that is pro-
duced in the context of its application by flexible research 
teams that change according to the task (Gibbons et al. 
1994). The knowledge that is produced is socially relevant 
precisely because it is produced in the same setting as 
where it is applied (Greenwood, 2007). 

2.  
Methodological 
development

2.1.  
First stage

The AR process in this third phase of the project was car-
ried out in three stages. In the initial stage, efforts fo-
cused on reviewing and updating the trends that most 
significantly impact academic institutions, particularly 
their effects on the most sought-after competencies. The 
existing literature and references have been reviewed and 
updated. 

2.2.  
Second stage

The second stage of the process consisted of setting up 
spaces for dialogue, mainly with professionals working at 
the University, and mainly limited to the people responsi-
ble for the transversal competencies project within the 
University, given the importance of this project at this 
stage of the project. The table below shows all the meet-
ings held in this context:
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Date/s Participants Purpose of the session

20.10.2020

Pro-Vice-Chancellor for Academic Organisation: Elena 
Auzmendi
Director of Teaching Innovation: Almudena Eizaguirre
Social Impact project team: Víctor Urcelay, Maria Lambarri 
Villa, Elvira Arrondo Diez

Joint overview of the Social Impact and 
Transversal Competencies (hereafter TCs) 
project. Decision to work together with the 
support of the Deusto Social Lab team on all 
aspects of the project's impact.

11.02.2021
Members of the teams working to define TCs (TC Teams) + 
Marijose Bezanilla (coordination) and Elena Auzmendi

Joint meeting held to present work project 
for each competence

11.02.2021-
16.04.2021

TC teams + Marijose Bezanilla (coordination)
Maria Lambarri participated in one of the groups, which 
met on five occasions.

TC teams work on each competence 

03.2021
Social Impact project team: Víctor Urcelay, Maria Lambarri
Pro-Vice-Chancellor for Academic Organisation: Elena 
Auzmendi

Presentation of the study carried out by 
Deusto Social Lab on the UD's social impact 
and the results related to TCs.

15.09.2021-
15.11. 2021

Elena Auzmendi, Marijose Bezanilla, Víctor Urcelay, Maria 
Lambarri Villa, Elvira Arrondo
Subsequent meetings were held to validate the final 
questionnaires to be sent to final-year students, as well as 
to first-year students.

Joint work on the competency impact 
measurement questionnaires:
· � Reviewed questions already asked
· � Assessment of issues and how to include 

competencies
· � Formulated different proposals until the 

final versions were finalised.
· � Reported to the UD’s Board of Directors 
· � Approved dates for the launch of fieldwork

16.11.2021

Juanjo Etxeberria, Patxi Álvarez de los Mozos, Elena 
Auzmendi, Almudena Eizaguirre, Marijose Bezanilla, 
Mabel Segú, Jorge Canarias, Natxo Gómez, Javier Mtz 
Contreras, Pello Azpitarte, María Lambarri 

SDGs and TCs. Meeting held to review the 
work carried out by the driving team. 

Source: Developed by the authors (Deusto Social Lab)

Table 14.  List of meetings held

2.3. 
Third stage 

Once the questionnaire to be disseminated among fi-
nal-year undergraduate students (fourth and fifth years 
respectively) of the 2021-2022 academic year had been 
shared and validated, the third stage involved carrying 
out fieldwork. 

Methodology sheet: The fieldwork started on 2 Decem-
ber 2021 and continued until 7 January 2022. The data-
base of final-year undergraduate students for the aca-
demic year 21-22 included 1,555 people. A total of 267 
responses were received (all of them valid), which repre-
sented:

	· A 17% response rate

	· A 90% confidence level

	·  A sampling error of +/- 4,6%.

The questionnaire used was as follows: 

Questionnaire to final-year undergraduate students

As a final year student, you have received this question-
naire because you are finishing your education-learning 
process at the UD. At the UD we are taking different ini-
tiatives within our teaching-learning model and the social 
impact we have as a university and we would like you to 
provide feedback on different issues. We would be grate-
ful if you could answer the following questions. The esti-
mated response time is 10 minutes.

The data you provide will be treated as confidential at all 
times and will be used exclusively for the purposes of 
this study. You can also find the relevant University of 
Deusto’s data protection information policy at: https://
www.deusto.es/cs/Satellite/deusto/es/universidad-deus-
to/sobre-deusto-0/la-institucion/privacidad/politi-
cas-de-privacidad/proteccion-de-datos-atencion-al-usu-
ario-/generico.

Thank you very much for your cooperation.
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BLOCK 1: DETAILS OF THE PERSON COMPLETING 
THE SURVEY (STUDENT)

1.	 Gender

	· Female

	· Male

	· Non-Binary

	· I prefer not to say

2.	 Faculty (list)

3.	 Select the campus you belong to (list))

4.	� Qualification (drop-down field based on the previ-
ously selected options)

BLOCK 2: COMPETENCE ASSESSMENT

5.	� 22 COMPETENCIES are identified below, for 
which we would like you to assess:

	· The level of IMPORTANCE you give to each of them 
(for your future personal and professional develop-
ment).

	· Your current competency score or LEVEL OF PROFI-
CIENCY in each of these.

The structure of the questions is oriented to facilitate 
their completion, on a 5-point scale ranging from the 
lowest score (none) to the highest score (very high).

Importance
Current 
level of 

proficiency

Self-esteem / Confidence

Leadership

Teamwork

Creativity and innovation 
(generation of new ideas and 
solutions)

Entrepreneurship (undertaking 
actions and projects) 

Adaptation to change

Active listening

Oral communication

Written communication

Communication in different 
languages

Ability to cope in multicultural 
and socially diverse environments

Importance
Current 
level of 

proficiency

Interest in learning

Autonomy and commitment to 
learning 

Critical ability

Commitment to a job well done 
/ Ability to sustain hard work / 
Discipline

Proficient use of technology

Critical and responsible use of 
technology

Social commitment 

Ethical and honest behaviour

Self-reflection

Questioning the meaning of life 
and transcendence

Respect for and commitment to 
nature and the environment

BLOCK 3: ASSESSMENT OF ACTIVITIES CARRIED 
OUT AT THE UNIVERSITY

6.	 For each of the activities identified below:

	· Could you tell us to what extent you think they 
have contributed to improving your competen-
cies? On a scale of 1-5 , where 1=I did not partici-
pate, 2=Not at all, 3=Moderately 4=To a large extent 
5=Extremely. 

To what extent have 
they contributed 

to improving your 
competencies?

Guidance and support (tutorials, 
sessions...)

International experience (Erasmus 
programmes, short stays, etc.)

Previous work experience through 
DUALITY

Curricular internships (PRACTICUM) 

Extracurricular internships 
(voluntary)

Humanistic Values Education 

Service Learning (volunteer services 
in social organisations)

Volunteering activities

Participation in lectures, 
conferences, seminars, etc.

Sports activities 
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To what extent have 
they contributed 

to improving your 
competencies?

Cultural activities (theatre, 
photography, etc...)

Participation in other training 
programmes at the same time 
as the degree (entrepreneurship 
programmes, etc.).

Language training 

Visits to companies, organisations

Learning using problem-/project-
based methodology

Assignments completed in the 
different subjects

Final degree dissertation/project

Other (specify) ___________________

7.	� There is a blank field below for you to share any 
comments or clarify any aspects you would like 
regarding the above activities

	� ______________________________________________  
______________________________________________  
______________________________________________  
______________________________________________  
______________________________________________  
______________________________________________  
______________________________________________

8.	� Could you please tell us about any other activity 
you would have liked to do and the course in 
which you think it would have been more appro-
priate to include it?

	� ______________________________________________  
______________________________________________  
______________________________________________  
______________________________________________  
______________________________________________  
______________________________________________  
______________________________________________

9.	� Do you believe that your education at the Uni-
versity of Deusto has influenced your outlook on 
and your commitment to society?

	· No

	· Yes

If yes, please indicate how it has influenced these 
aspects. Tick all the options that apply to you from 
the list below:

	· I am more aware of social circumstances

	· My social involvement has increased (maintaining or 
reinforcing volunteering, being involved in social pro-
jects, NGOs, etc.).

	· I have proposed a change in my personal/profession-
al environment (from environmental, equality, acces-
sibility perspectives, among others).

	· I will promote socially responsible changes and be-
haviours in my personal and professional life in the 
future

	· Other (specify) ________________________________

Before submitting your responses, please feel free 
to share any comments, suggestions or observa-
tions.

________________________________________________  
________________________________________________  
________________________________________________  
________________________________________________  
________________________________________________  
________________________________________________  
________________________________________________

Thank you very much for your cooperation
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